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The Alliance is clear about its intentions
and goals, but it seems we still have some
way to go to help others to understand what
we are all about.

In particular, there is a strong conviction
among some that the Alliance is locked in
battle with co-education. Dr Timothy
Hawkes, new Head of The King’s School, is
reported in the Sydney Morning Herald 26
January 1998, as saying

I find it regrettable that there have
emerged within the independent school
sector, sectarian groups, defensive groups
with strange names like the Alliance of Girls’
Schools.

Even the name alliance portrays a
defensive military position and this is
particularly true in Victoria, where it is
bitter...

Regrettably, Australia has seen in recent
history far too many instances of schools
trying to seek a competitive advantage by
putting down the opposition rather than
elevating themselves.

It would indeed be regrettable if this were
the case. But I recall very clearly the
moment when some of us decided that
“Alliance” most aptly described what we
wanted to establish. We sat in the Lyceum
Club in Melbourne in late 1995, and made
full use of the Club’s Library, especially its
dictionaries. This is what we found:

alliance, n. Union by marriage; relationship;
confederation (esp. between States):
community in nature or qualities; (Bot.)
group of allied families. Oxford 

alliance, n. 1. the state of being allied or
connected. 2. a marriage ...3. a formal
agreement by two or more nations to work
together for special purposes. 4. a joining of
efforts or interests by persons, families, states,
or organisations. Macquarie

Perhaps there is a difference of
perception between men and women: we
saw nothing of war, either offensive or
defensive, in these definitions. Rather, we
were heartened and delighted to see
reflected in the word an ideal of warm
relationships, of friendly union, of shared
commitment and purposes.

Yet Dr Hawkes’ thoughts turned
unerringly to a military metaphor. He was
perhaps reflecting a sense among many that
there is a war afoot, in which there must be
a winner and a loser, one form must defeat
the other. This is underlined when the media
pick up remarks by Heads and place them in
opposition: single-sex V. co-ed? is frequently
the headline and the question. None of us
can allow ourselves to be forced into this
intellectual dead end.

Surely the issue is variety, quality and
choice, not the imposition of one sort of
school on students to the exclusion of
others.

The Alliance would in fact be
commended by Dr Hawkes if he knew more
about it, for our primary aim is to maintain
and improve the quality of the education
offered in girls’ schools in Australasia and
raise the awareness of the community about
the excellence of our schools, and the
special way they educate girls. 

It would be precious to deny Dr Hawkes’
remarks about competitive advantage,
because all schools exist in a chancy
environment, and we undoubtedly compete
for students. But to follow Dr Hawkes’ point
to its logical conclusion, our most serious
competitors are in fact other girls’ schools. It
would be greatly to the advantage of some
of us if others of us closed their doors
tomorrow. And yet, the inescapable fact is
that, rather than turning on each other, we
have come together in the Alliance of Girls’
Schools Australasia.

May 1998 be another exceptional year in
your school.

Ros Otzen, Editor

FROM THE EDITOR...
Still some way to go... 

In Alliance
Editorial Deadlines 1998

Volume 10 ........................... Friday 1 May

Volume 11 ......................... Friday 31 July

Volume 12 .................. Friday 30 October

All copy is welcome but must be submitted
to Dr Roslyn Otzen by the above dates.



Liz Bishop is currently Ministerial Advisor to the Victorian
Attorney General and Minister for Women’s Affairs, Jan Wade.
Her tasks vary dramatically from day to day, but she has a
liaison role between the Minister, her Departments and other
groups and people. 

Liz is excited by the potential of the position of Executive
Director of the Alliance. It is a superb opportunity to promote
the true worth of girls’ education in girls’ schools, where girls
are free to develop skills and knowledge, seize opportunities
and make choices which enable them to forge their own
futures. Girls must not be bound by an out-dated model of
what society says is success for man or woman, but have the
courage to discover for themselves what their lives should be
and then have the confidence to work to achieve this.  There
are no limits but the limits a person places on herself. In a
quality girls’ school, Liz believes a girl can test the full range
of her abilities and strengths, through a tentative and largely
unhindered exploration of her potential.

Liz was educated at Korowa Anglican Girls’ School in
Victoria. As she says, she “lived the whole experience.” She
loved it, found it the best environment for her, thrived and
came out of school believing she could do anything. After
degrees in Law and Arts from Monash University, she entered
a professional world where she found women’s needs and
ambitions are not easily fulfilled. Rather than accept this, Liz
has worked energetically to create something better for
women, better for society.

She is Assistant Convenor of the Victorian Women Lawyers’
Association, and has found that forums of professional
women are a definite growth area. Large sections of the
community are geared traditionally to male values, and
women don’t perceive that their needs are being met in the
way the general community functions. In many areas,
professional women are taking action together to change this,
by setting up their own services for women. They have found
that, in all professions, women are still confronting great
difficulties from the structures and patterns that confine them.

Coming together will create greater opportunities and
broaden all professional women, including those in
education. That’s what girls’ education in a girls’ school is
about: it’s about gearing young women to provide for that
section of the community in a society where women’s needs
and ambitions are not being fulfilled. Forums bringing
together women lawyers, women doctors, women in
engineering and women in chartered accounting - these have
developed a network of connections. No formal organisation
unites them, but from time to time significant issues affecting
all of us will arise where they can find focus for combined
action. Liz sees the Alliance as a vibrant part of this picture.

Liz does not see this as a “women’s issue”, but as a critical
issue for all: the men and women and their children who
make up our society. Women have been voting in
Commonwealth elections since 1902; in 1911 International
Women’s Day was inaugurated. And now in 1998, there still
isn’t real equality. Quality education for a young woman must
therefore be about opportunities, skill bases, reaching
potential and making her own choices with confidence and
self-knowledge.

Liz is dedicated to achieving a broader recognition in the
community of the benefits of educating girls in girls’ schools.
She looks forward to working in the first instance with the
Executive, but especially making contact with all members
throughout Australasia. You have your own issues, your own
ideas, particular directions you would like to see your
Alliance take, and she is keen to hear from you. 

Liz is married, with two young children. She is presently
setting up the Alliance office and expects it will be ready for
action in March.
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WELCOME TO OUR NEW EXECUTIVE DIRECTOR

Liz Bishop

Liz Bishop, Chief
Executive Officer,
Alliance 1998

DUX OF 97: WEALTHY, PRIVATE & FEMALE

Students from the leading private schools dominate the
1997 roll call of the nation’s smartest Year 12 students - and
girls, Jewish and Asian students consistently topped the class.

Students from Melbourne’s Presbyterian Ladies College,
Melbourne Grammar, Methodist Ladies College, Sydney’s
Pymble Ladies College and Adelaide’s Pembroke School
produced some of the top male and female students.

So, too, did Melbourne Jewish schools Jeshiva College
and Mount Scopus and selective government schools
Melbourne High, MacRobertson Girls High and North Sydney
Girls and Gosford High in NSW.

The Weekend Australian January 10-11, 1998



PRINCIPAL, MENTONE GIRLS’ GRAMMAR SCHOOL, VICTORIA.

The renaissance woman makes her own future. As a past student of PLC (Vic), I was never told
what girls could ‘not’ do so Honours Chemistry from Monash seemed a sensible preparation for life.
Beginning teaching at Bright, I didn’t realise the vast difference between a teacher and an educator,
between training and education. I learnt these truths among the staff and students of Yarra Valley
School as it grappled with co-education. I also realised my passion for educating young women.

As Curriculum Coordinator and then Deputy Principal (Curriculum) at Ivanhoe Girls’ Grammar, I
learnt to rein in my frenetic enthusiasms and implement reasoned change in collaboration with my
colleagues. I also initiated my doctoral studies of the leadership of women.

Moving to the boarding atmosphere of Kambala Girls’ School on the scenic shores of Sydney
Harbour, I refined that capacity to dream which makes us all human. I confirmed there is no such
thing as ‘luck’ and, with the strong support of the parent body, I learnt the power of a shared vision
of excellence through the pursuit of our personal best. The visualisation of success which I learned

as an athletics coach, skier and musician now underpins my goal of making
Mentone Girls’ Grammar the destination of educators and young women working
towards their dreams.
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WELCOME TO THE NEW HEADS OF ALLIANCE Following the retirement of Hazel Da

Jillian de Araugo

PRINCIPAL, PRESBYTERIAN LADIES’ COLLEGE, WESTERN AUSTRALIA

Beth Blackwood’s appointment as Principal of Presbyterian Ladies’ College, Perth follows a
career involving experience in a number of Australian Independent Schools for Girls.

Initially a social worker involved in counselling troubled adolescents, Beth made the
transition to education with her appointment as Director of Boarders at Methodist Ladies’
College, Kew in the early 1980’s. She moved on to St Michael’s Collegiate School for Girls in
Hobart from 1987-1997, the latter six years as Deputy Principal. During this time (1994-1995)
she also taught at The Ethel Walker School in Connecticut, USA on an exchange programme
(Ethel Walker School is allied with the North American Coalition of Girls’ Schools).

Her interest has always been in the education of girls, enabling them to develop as
confident, autonomous young women, empowered to contribute equally to our community.

Bethlyn Blackwood

PRINCIPAL, IVANHOE GIRLS’ GRAMMAR SCHOOL, VICTORIA

Heather was educated at Fintona Girls’ School in Melbourne. She continued her education at the
University of Melbourne, completing B Sc (Hons) in Microbiology and Biochemistry, and
subsequently her PhD, involving research into factors involved in graft rejection. During that time
she was Senior Research Fellow in the School of Microbiology at the University of Melbourne, and
then a Senior Scientist with Gene Link Australia Ltd, a small biotechnology company. She completed
her M Ed in 1991, majoring in Educational Administration.

In a change of direction, Heather joined the staff of Melbourne Girls Grammar School in 1986, to
teach Science. She was Year 9 Co-ordinator in 1988 and Head of Science 1989-1991. She joined
Lowther Hall Anglican Grammar School as Deputy Principal in 1992, and comes to the Principalship
of Ivanhoe Girls’ Grammar School from there.

Heather was a Member of the Board of Management of Peter MacCallum Cancer Institute 1992-
1995, and chair of its Ethics Committee from 1989 to the present. She is also a member of the

Council of St Hilda’s College.

Heather was on the organising committees for the AHISA Senior Staff Conference
in Melbourne in 1993, and the Pastoral Care Conference at Geelong College in 1996,
as well as that of the Deputy Principals’ Association until 1997.

She is the niece of our Patron, Dame Beryl Beaurepaire.

Dr Heather Schnagl



PRINCIPAL, PRESBYTERIAN LADIES’ COLLEGE, VICTORIA

Elizabeth Ward MA (Hons) BA MACE MACEA commenced as Principal of Presbyterian Ladies’ College,
Melbourne, in January this year. Her warmth, energy and positive focus on the future have already
endeared her to her new school community.

Formerly Deputy Headmistress of Abbotsleigh Anglican School for Girls in Wahroonga, Sydney, Mrs
Ward is an inspiring educationist with a strong commitment to the education of girls. She is currently
undertaking PhD research into Adolescent Thinking and Learning in the Humanities.

Describing herself as “passionate about history”, Elizabeth served for many years as a member of the
History syllabus, examination, curriculum development and marking committees for the NSW Higher
School Certificate. From 1993 to 1995 she was Chair of the NSW Board of Studies History Syllabus
Committee. Well known for her consultative, collaborative leadership style, Mrs Ward has earned
considerable respect among her peers for her management skills.

Elizabeth has a keen interest in music and drama and directed musicals, plays and
pageants at Abbotsleigh. Both she and her husband, David, who is Education Officer for
the Church Missionary Society of Victoria, have travelled extensively, taking the
opportunity whenever possible to visit and teach in schools of other countries.

Elizabeth aims to ensure that PLC continues its long tradition of academic and co-curricular excellence,
while nurturing the talents of each girl, whatever her level of ability, and fostering within her a life-long love
of learning, an international outlook and the desire to challenge the widest horizons.

PRINCIPAL, ST HILDA’S ANGLICAN SCHOOL FOR GIRLS, WESTERN AUSTRALIA

Joy Shepherd BA, Dip. Ed (Melb), SDES (Oxon), M. Ed (UWA), MACE took up her position as
Principal of St Hilda’s Anglican School for Girls, Perth in January 1998. Previously she was Deputy
Principal at Methodist Ladies’ College in Perth.

She has taught in Victoria, U.K. and the U.S.A. Prior to returning to Australia in 1988, she was
Head of Humanities at Woodgreen School in Oxfordshire and was seconded to work on the new
PGCE at Oxford University’s Department of Educational Studies.

Her professional interests include the education of girls, pastoral care, initial teacher training and
on-going teacher professional development and appraisal.

Joy believes strongly that schools should provide challenge and encouragement for all aspects of
each student’s development as individuals through a broad-based curriculum, a comprehensive co-
curricular programme, the articulation and modelling of values and an integrated, pro-active pastoral
care system.

Joy is married to Dr John Shepherd, the Anglican Dean of Perth. They have three
children, all attending university. Their two daughters both attended St Hilda’s.

PRINCIPAL, ST MARY’S ANGLICAN GIRLS’ SCHOOL, WESTERN AUSTRALIA

Lynne Thomson graduated from the University of Western Australia with a Bachelor of Arts
(Honours) in 1973 and Diploma of Education in 1974. She taught briefly in the government
education system before travelling overseas to live in Boston for two years. During that time
Lynne worked as an administrative assistant in the Office of General Education at Harvard
University. In 1976 she returned to Australia and the following year commenced teaching
History, English and French at Sacred Heart College, Sorrento. During her time there she
became Head of Department for Social Science and Senior Mistress for Girls. In 1986 Lynne
returned to the United States to study for a Master in Education at the Graduate School of
Education at Harvard University. On her return to Perth she was appointed as Deputy Principal-
Curriculum to Newman College-Senior School in Churchlands to commence there in 1988. She
continued in this role until 1997 when she was chosen as Principal of St Mary’s Anglican Girls’
School in Karrinyup to begin her duties in April of that year.

Lynne enjoys travelling with her husband, reading, playing bridge, going to the
theatre and art galleries and watching Australian Rules Football.
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ay, Jan Douglas, Audrey Jackson, June Jones, Willie Mackay, and Dorothy Pizzey, we warmly welcome six new Heads of Alliance Schools.

Joy Shepherd

Lynne Thomson

Elizabeth Ward
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I am passionately convinced that a girls’ school is the best
possible educational environment for girls. And as an aside I
expect to see a resurgence in single sex education for boys in
the next few years as there is research evidence that education in
a single sex environment also favours boys in terms of their
educational and occupational achievements.

Girls’ intellectual skills develop earlier and consequently
learning in girls’ schools can be tailored to their specific
developmental needs without being held up until the boys in the
class are ready for a particular learning opportunity. This is
especially noticeable in primary and lower secondary years.

Boys and girls have different preferred learning modes. They
are not the same and nothing is more unequal than trying to
treat them as the same. (Kussrow 1995:67). Girls learn more
effectively by cooperative and interactive learning techniques
while boys prefer competitive approaches, which often
discourage girls (Mann 1994:91). In a girls’ school the curriculum
can focus on girls’ preferred learning styles, can be taught in a
way which encourages empathy and
self expression (Gill 1993:6) and be
linked to everyday examples familiar to
girls. Girls are expected to do well and
their achievement goals are set high.
Girls are encouraged to take risks with
challenging subjects and even to blurt
out answers (Mann 1994:121).

Much of the early research on the
differences between boys’ and girls’
experiences in classrooms focused on
the difference in the amount and
nature of teachers’ attention that they
received. In primary classrooms boys
get unfair access to toys and other
classroom equipment, win a greater
proportion of disputes, physically
dominate the classroom and demand a
greater share of the teacher’s attention.
Consequently it is not surprising that
boys are more likely to join in discussions, originate ideas and
offer comments (Skelton 1989:44). Similar observations have
been made in secondary classrooms in the UK by Dale Spender
(Spender and Sarah 1980; Spender 1982) and in the US by
Gilligan and the Sadkers (Gilligan 1982; Sadker and Sadker 1994)
and in Australia by Gilah Leder(1989) and others, where boys
demand more than two thirds of the teacher’s attention. These
studies showed that teachers initiate more communication with
boys in the classroom thereby strengthening boys’ sense of

importance, boys receive more questions, often more complex,
abstract and open ended questions, more discipline and are
praised more often than girls for the correct answers. Girls learn
to be quiet and passive, to make do with less attention and
feedback but don’t learn how to accept criticism because they
don’t get much of it (Mann 1994:81-2). Consequently girls lose
their voice in the classroom. When boys perform badly teachers
often blame their failure on lack of effort whereas, in similar
circumstances, girls receive a different message which by
implication is that greater effort would not improve their results
(Sadker and Sadker 1994). Boys are more likely to be praised for
good work, criticised and forced to produce better answers, and
even to receive remedial help or special education classes earlier
than girls would be offered them (Mann 1994:81).

Girls’ schools expect a lot from their students and give them
the self confidence to expect a lot from themselves (Mann
1994:120). Research also shows that girls in single sex schools
have higher educational aspirations, a more positive self concept
and harbour fewer sex stereotypes than those in coeducational
schools (Lee and Bryk 1986).

In a girls’ school we have the opportunity to ensure that the
curriculum includes and values the contribution of women to our
society. Due to the nature of the role women have been allowed
to play in previous centuries, their contributions have been

undervalued or not recognised at all. It
is so easy to write a curriculum that
barely includes women (Foster
1992:53) . 

In my own chemistry teaching there
are two classical examples of this:
firstly the fight Marie Curie had both to
gain laboratory space and
employment, while her husband,
unquestionably the less able scientist
of the two, was a full professor, had
tenure and laboratory space. Marie had
to beg to be allowed to use a shed for
her work and took years longer than
her husband to gain recognition for
her work despite its absolute
brilliance. In fact she was not
appointed to the staff of the University
of France until Pierre’s death in 1906
and even then became the first woman
to be appointed to a higher education

post in France. Marie Curie was the first person, male or female,
to be awarded two Nobel prizes - the first for Physics in 1903
shared with her husband and Henri Becquerel for the discovery
of radioactivity and the second in her own right for Chemistry in
1911 for the discovery of the element, radium (Reid 1978).

The second is in the unravelling of the structure of DNA, the
genetic material in every living thing. When people talk about
this they talk of Watson and Crick. While they did finally
elucidate the structure, their work was based on the painstaking

EDUCATING GIRLS FOR THE FUTURE

This article is taken from Dr Heather Schnagl’s
address at Ivanhoe Girls’ Grammar Speech Night on
3 December 1997. The Alliance is most grateful to
Heather for allowing us to publish it.
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work of Rosalind Franklin, an X Ray crystallographer who
provided the data on which their work was based. When it came
to awarding the Nobel prize for this work it was given to Watson
and Crick obviously but also to Wilkins, Rosy Franklins’ boss
who didn’t do any of the work. We in
girls’ schools have a unique
opportunity to show how the work of
women has been undervalued in the
past and that it has played an
important role in all fields of
endeavour including the traditionally
male domains. 

My own experience in the
university system involved tutoring
undergraduate students in all years. I
found that most girls in first year
tutorials never said a word. While I
recognised that it was difficult for them
being in the minority, they appeared
too afraid to ask questions about
material they needed assistance with
and just accepted that the males in the
group would totally dominate. Even
when asked questions directly they
were often not prepared to risk an
answer! This was not true for all girls, and at the time to my
amazement most of the exceptions, girls who were prepared to
challenge the boys for their share of class time and questioning,
were girls who had attended single sex schools. While this is
merely anecdotal evidence, it had a profound effect on my life
and began my interest in the debate over single sex or
coeducational schools for girls. 

Historically girls have had a lower participation rate in the
mathematics and sciences, narrower career choices and lower
self esteem. Thus girls have been painted as a deficit model
(Foster 1992:60). This attitude simply does not exist in a girls’
school. One author in 1992 suggested that it could be rewritten
as a problem for boys’ education, namely that they have a low
level of participation in the key areas of personal growth and
development, consider a narrow range of career options and in
particular avoid effective parenting and interpersonal skills and
have lower levels of self discipline, socialisation and relationship
skills. (Foster 1992:61).This is somewhat prophetic in terms of
the recent focus of writers such as Steve Biddulph on the quality
of male relationships and parenting skills. (Biddulph 1995)

The positive effects of single sex schools have also been
found to be substantial in the long term. In a US study, women
who attended single sex schools had a higher educational and
occupational achievement, higher self esteem and self control,
greater marital happiness and a more supportive view of equal
sex role than women who attended coeducational schools
(Riordan 1990:147). Past students of girls schools see themselves
as independent, confident, successful and satisfied women
involved in their local communities (Mann 1994:122).

Now just because a school is a girls’ school does not on its
own make it an excellent school. We still have to work at being
an excellent school. While there is a great deal of research
available into what constitutes an excellent school, I would like

to focus on just one aspect tonight, again something I
passionately believe in. 

“If you think you can do something you will do it” (Fenemea
and Peterson 1985). Most people are born with an almost

unlimited intellectual capacity, multiple
intelligences and diverse learning
modalities. These are shaped by our
experiences and learning (Kussrow
1995:14). Girls’ schools have a vital role
in encouraging amongst girls the
attitude that if you really believe you
can do something you will. There are
well recognised sex differences in
beliefs in our ability. In both overseas
and Australian studies, girls are likely
to attribute success to effort and failure
to a lack of ability while boys tend to
attribute success to ability and failure
to a lack of effort (Leder 1982:84). Girls
often have a fear of success, almost as
if they have a fear of the price they
may have to pay if they achieve highly.
To boys winning is sexy, to girls
winning is OK, but definitely not sexy. 

No matter how one defines ability it is now well recognised
not to be the sole determinant of student achievement that it was
once thought to be. In his book, Emotional Intelligence,
Goleman (1996:34) suggests that at best IQ contributes about
20% to the factors that determine life success, leaving 80% to
other forces of which he suggests a large part is what he terms as
our emotional intelligence which includes abilities such as:

● being able to motivate oneself and persist in the face of
frustrations

● to control impulse and delay gratification

● to regulate one’s moods and to keep distress from swamping
the ability to think

● to empathise and

● to hope.

While he admits that it is not clear what proportion of one’s
achievements emotional intelligence accounts for, data exists
which suggests that it is at least as powerful and can be more
powerful than the traditionally measured intelligences.

We can learn something in this regard from our Asian
neighbours. They stress the connection between hard work,
homework and achievement and expect all children to master
the material to be learnt. While often in western countries we
explain success or otherwise by ability, Asian countries attribute
it to hard work. In Asian countries every child, male or female
can learn, they are taught to go back and check their work and
learn to attribute their success to hard work. Consequently if you
don’t do well you can always work harder. It is not because you
don’t have the ability.

I strongly believe that everyone can learn, but that we are all
different and that we learn by different ways. Just because girls
learn more through cooperative and collaborative strategies this
doesn’t mean that we should neglect other ways of learning. This

...continued overleaf



OUTSTANDING YEAR 12 RESULTS 1997
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is a real challenge to us as educators. Every girl is a unique
individual and we have a responsibility to build on her strengths,
help her overcome her weaknesses and assist her to develop a
myriad of strategies by which she can learn. We must be striving
to help each girl achieve excellence for herself. So despite being
able to focus on girls’ education, all girls are not the same but
constitute a wonderfully diverse group of learners and the
responsibility for us as educators is to cater for everyone as an
individual. The greatest thrill for any teacher is to know that a
student has done her very best and achieved excellence for
herself and of this we all, the student herself, her parents and
teachers can be very proud.

Above all, the one thing I believe
which limits our learning is our own
perception of our capabilities and the
perceptions of those closest to us of
our capabilities. If you say you can’t do
something you will eventually believe
it. We often do this unconsciously and
limit our own achievements by the way
in which we self-censor our aims.
Similarly if those around you, your
parents (or heaven forbid your teacher)
said well she’s not very bright, you will
be not very bright! The only justification
for ever saying to someone that they
can’t do something is to challenge them
to prove you wrong. 

I would now like to speak to the
Class of ‘97, the Year 12s who tonight
finish the secondary phase of their
schooling. Be proud that you have had an excellent education at
an outstanding girls’ school which believes in you and has given
you the best preparation for the years ahead which will no doubt
involve life long learning no matter what direction you take.
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Continued from previous page...

Congratulations to all Alliance schools on the very fine Year 12 results
achieved by the girls of our schools Australia-wide. These achievements are
a confirmation of the quality of the learning environments in our Schools,
and affirm parent choice of your School for their daughters. In Victoria
alone, eighteen out of the top forty schools ranked by percentage of study
scores of 40 or more out of 50 were girls’ schools. It was good to see two of
our Government school members on that list.


