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Now numbering eighty schools across
Australasia, the Alliance of Girls’ Schools grows ever
stronger. Our coming together for the annual
Conference in Toowoomba in May, the annual
Student Leadership Conference for member schools
and the increasing diversity of activities each state is
planning, is moving us forward and taking us to a
new level of opportunity.

In concert with the work of the National
Coalition of Girls’ Schools in the United States, the
relevance and importance of girls’ education is being
placed to the forefront of discussion with our
prospective students and their parents. We seek
through this medium and other proposed
publications to allow our message to be given wide
circulation.

Research will always be important and thus the

recent results from the United States reported here is
critical reading for us all. We are keen to hear of
other research being undertaken in our schools and
programmes of interest to those working with the
women of tomorrow.

The Executive of the Alliance recognises the
opportunities now before us and consequently has
been undertaking critical strategic planning; seeking
as we do to acknowledge the commitment we make
in working as a collective. As we come together as
girls’ schools across the systemic divide, we strive to
provide our readers with material of value. As
always, I seek to hear from our readers with ideas,
copy or photographs to bring forward in future
editions.

Nancy Hillier, Editor
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FROM THE EDITOR...
The Alliance grows ever stronger...

PREAMBLE

At a time when students, families, and policy-
makers are actively exploring educational options, a
prime topic of debate is that of single-sex versus co-
educational schooling. Until recently hard, scientific
data assessing the defining characteristics of girls’
schools have been largely absent from the debate - 

• that they have benefits for girls’ academic
achievement; 

• that they are affirmative for females in sex-typed
subject areas such as science and math;

• that they are beneficial for female career
aspirations; and

• that they are beneficial for positive self-esteem.

The National Coalition of Girls’ Schools
contracting with Goodman Research Group Inc
undertook a research survey of NCGS member
schools’ alumnae from graduating classes of
1983,1987,1991 and 1995 at 64 NCGS schools. 

The message is clear: the alumnae place an
enormous value on their education at girls’ schools.
They are confident in their abilities. They are
academic achievers. They are leaders. And they
credit girls’ schools as the places they learned to
recognize and harness their talents and potentials. As
one alumna put it: by attending a girls’ school, ‘I
discovered who I was and what I was capable of
accomplishing.’

KEY FINDINGS

• Alumnae believe that their girls’ schools are
effectively meeting the goals of offering young
women a high-quality educational experience,
providing them with leadership opportunities,
and encouraging their personal growth.
Furthermore, they reported distinct advantages of
attending a girls’ school. Most of them would
choose a girls’ school if they had it to do over.

• Alumnae have very positive attitudes about
academics and leadership at girls’ schools as
compared to coed schools. Nearly two-thirds of
respondents agreed that girls’ schools prepare
young women for the ‘real world’.

• Alumnae believe they were better prepared for
most aspects of college than women who
attended coed high schools.

• Achievement indicators suggest that girls’ school
alumnae enter college with test scores above the
norm. Once in college, they major in science and
math at a higher rate than females and males
nationwide.

• Alumnae are leaders at work and in their
communities. Sixty percent of the survey
participant college graduates were employed at
the time of the survey. The majority were
employed full-time, the most common fields
being Business, Education Arts and
Entertainment, Law and Sales. The majority of

THE NATIONAL COALITION OF GIRLS’ SCHOOLS ALUMNAE RESEACH

... taken from the Executive Summary, January 2000
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At the end of the 1999 School Year, 83 school leaders and six staff
assembled at Ipswich Girls’ Grammar School, Queensland for the second
Student Leadership Conference. The young women represented schools
all over Australia and New Zealand and over the 5 days of the
Conference shared experiences, ideas and their expectations about the
year ahead. It was a privilege to have this opportunity to interact with
and learn from such a range of capable and articulate young women. I
would once again like to pay tribute to Carolyn Anderson and her staff
at Ipswich Girls’ Grammar School for their hospitality, generosity and
ability to make all 89 visitors feel so welcome!

The next Student Leadership Conference will be hosted by Annesley
College in Adelaide in January 2001, and I thoroughly recommend the
experience for your School Leaders of 2001. The registration brochure is
being distributed to all member schools.

I have recently returned from the 2000 Annual Conference and
Business Meeting in Toowoomba which was co-hosted by Fairholme
College, The Glennie School and St. Ursula’s College. A more detailed
report appears later in this edition, but the overwhelming response has
been very positive and the smaller numbers gave everyone a chance to
interact during the meal times. I would like to thank the schools (and
their catering departments) in Toowoomba; and in particular Stan Klan,
Principal of Fairholme College, Sue Edwards, Deputy Head of The
Glennie School and Sue Flood of St. Ursula’s College for all their work
during the organisation and implementation of the Conference. I would
also like to extend our gratitude to Reg Brine, Principal of The Glennie

School for organising sponsorship from NEC.

The membership of the Alliance of Girls’ Schools Australasia
continues to grow and as our total reaches 80 schools I would like to
extend a warm welcome to our new members: Loreto Kirribilli, New
South Wales; Catherine McAuley High School, New South Wales; St.
Aidan’s Anglican School for Girls, Queensland; St. Aloysious’ College,
South Australia; and to Ruyton Girls’ School, Victoria who has rejoined.

I had a very successful visit to Adelaide at the end of February,
where I worked with the organising committee of the Student Leadership
Conference; met many of the Principals at a luncheon hosted by 
Nancy Hillier and visited many of Adelaide’s girls’ schools. Again, I was
very impressed with the range of programmes offered to girls in our
schools and I appreciated the welcome I received at all the schools I
visited.

The future looks very exciting for the Alliance of Girls’ Schools with
the Student Leadership Conference in Adelaide in January 2001 , the
Joint Conference with the Coalition of Boys’ Schools in August 2001 and
the growth of state based activities.

I very much enjoyed catching up with many of our members in
Toowoomba. It is wonderful to meet so many educators with such a
passionate interest in the education of girls and young women in
Australia and New Zealand.

Warmest regards,

Sue Collister, Executive Officer

FROM THE EXECUTIVE OFFICER...

Ravenswood girls in Russian-Australian student satellite project

REACHING TOWARD THE STARS

In a unique and fascinating project a
group of 25 girls from Years 7 to 12, together
with a similar sized group of boys from
Knox Grammar School, are teamed with
students from Obninsk, an elite science-
technology school in Russia, to take part in a
scientific project which will gather and
interpret data transmitted from a micro-
satellite to be launched from the space
station Mir.

The overtures to this exercise came last
year from the Russian Space Institute,
seeking collaboration and sponsorship for a
project which would take advantage of the
current high level of solar activity in the
Southern Hemisphere. A micro-satellite can
monitor the radiation in the upper
atmosphere and the data can be used to gain knowledge about the nature
of the Sun and to predict such phenomena as weather patterns and
earthquake occurrence. The unique feature of this project is that it will
involve high school students in conducting original scientific research at
the highest level. At the same time this was envisaged by the Russians as a
wonderful opportunity to form an alliance between students of two
diverse nations.

To actually get the project up and
running has been a long and tedious process
from which much has been learnt about
Russian bureaucracy! Concerns about the
status of Mir have also been a factor.
However, at this stage it appears that the
launch of the satellite should occur within
the next couple of months.

In the meantime there is great enthusiasm
and activity within the group. The girls meet
regularly at school and are in email contact
with each other and with members of the
group from Knox. Far more exciting, of
course, is the email contact they have
established with the Russians and the
exchange of information and ideas with
them. It is planned that one of the major by-

products of this project will be a cultural exchange visit for students of
both countries. Current tasks include researching the technical aspects of
satellite research, maintaining a web page to give current details of
progress, liaising with expert in the scientific community and investigating
ways to obtain sponsorship for exchange trips.

Report from the Satellite Project Group at Ravenswood School For Girls

Ravenswood girls hard at work
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By Georgia Kamperos, University of Sydney

ACADEMIC ACHIEVEMENTS OF GIRLS & BOYS 1884-1995

I take this opportunity to introduce myself to you and to thank Dr
Nancy Hillier for inviting me to write for this issue of In Alliance. 

My research over the last four years has focused on the academic
performances of girls and boys in matriculation examinations in New
South Wales (NSW). When I began my PhD in mid-1996, I was really
only interested in trying to understand why it was (in NSW
especially), that so much attention was paid to academic results; and
were the 1994 Higher School Certificate (HSC) Examination results
really the first in which girls had outperformed boys in most subjects
and in overall results. I was not convinced!

In January 1995, headlines in the influential broadsheet, The
Sydney Morning Herald stated “Girls outdo boys, and the gap is set
to widen” and “Oh boy! Girls go to the top in HSC”.1 Letters to the
Editor commented on the phenomenon that the equal opportunity
programs of the previous twenty years had finally been successful.
Soon afterwards, came other headlines such as, “It’s time to take the
boys in hand” and letters to the Editor urging compensatory
programs for boys. Quite apart from the fact that such headlines and
letters were responding to the results of only the top 1000 candidates
in the 1994 Higher School Certificate Examination, it was assumed by
both those pleased with girls’ successes and those deploring the
boys’ failures that this was a new phenomenon, that some
examination performance imbalance had finally tipped the other
way. 

In January 1996, The Sydney Morning Herald virtually repeated its
HSC Examination coverage of the previous year. Again it was noted
that the girls were beating the boys; and again there were calls, this
time more urgent, for something to be done to lift the boys’
collective examination performance. Some historical analysis of the
final secondary school examinations needed to be done. Was 1994
the first year that girls had outperformed boys in the HSC
Examination? If so, it was a remarkable event and a triumphant
outcome for the equal opportunity programs in place since 1977.
Yet, if it could be shown that girls had performed better than boys in
earlier times, in the 1930s for example, then the congratulations and
the concerns were less impressive and the reasons for the results of
1994 perhaps harder to explain. 

The primary aim of my thesis was to contribute an historical
perspective to the current debates on differences between girls’ and
boys’ academic performances in matriculation examinations in NSW,
over a period of approximately one hundred years. In this
exploration of the past, various factors were examined.2 They
included the patterns of variable performances by boys and girls,
leading to gender inequity, as a direct result of matriculation
requirements and examinations over these years. The contemporary
debate on sex and academic performance has singularly lacked
historical contextualisation. The broader aim of this thesis was to
offer such a contextualisation and consequently to make a significant
contribution to a debate which continues to intensify. 

The thesis was for the most part a quantitative analysis of the
final examination results achieved by all students presenting, in two
years out of every ten across the century. In the first two years
analysed, 1884/85, there were 149 students who presented; in the
last two years analysed, 1994/95 there were 120 194 students. The
variables were the official examination requirements, the sex of the
candidates, and type of school attended. Academic interest in the
analysis of examination performances of girls and boys, specifically

at the matriculation level is a comparatively recent phenomenon
both in NSW and Australia as a whole. Prior to 1981, statistical
analyses of academic performances in matriculation examinations by
sex were not reported in NSW. After the release of a second wave of
feminist-influenced federal and state reports in the 1970s, an
observable, increased awareness about the kind of information
required about girls and boys and their schooling experience became
apparent. As a result, sexism was discovered in many areas of
schooling. Understanding the reasons for the under-achievement of
girls in particular areas of the final secondary school examination
became one of many areas of concern. At this time, girls were most
usually under-represented in the scientific, technological and
mathematical areas of the senior school curriculum. During the next
two decades, the deliberate recording of data that related to the
academic performances of girls and boys became more consistent
and more sophisticated. 

By the 1990s it was being argued that girls were disadvantaged
throughout their schooling experiences and as a result did not realise
their potential before or after leaving school. It was argued that
equality of opportunity and outcomes for girls in the school setting
and beyond was not provided. The strength of this argument derived
from a variety of academic literatures both local and international;
state, federal and international government reports as well as media
stories. Furthermore, hard evidence of girls’ and boys’ academic
performances was found in the statistical analyses in the HSC
Examination in NSW and in individual subjects from 1981.3 Concepts
of gendered success and failure were developed from these analyses
in order to identify the effects of schooling on the gendering of
society.

The remainder of the thesis reports the academic achievements of
girls and boys from 1884-1995. My hunch was correct - girls in NSW
have been performing proportionately better than boys in
matriculation examinations for more than a century. The sudden
interest in the mid-1990s of the performances of girls and boys in the
HSC Examination and the idea that girls had quite recently and quite
suddenly begun to perform better then boys, has been shown for the
most part to be a myth. From 1884, girls have performed and
continue to perform, proportionately better than boys in
matriculation examinations. The discovery in the mid-1990s that girls
had seemingly, for the first time, performed proportionately better
then boys was no discovery at all. It was instead, a media
construction, created especially by the print media and an excuse, by
men mainly, to argue that it was time to concentrate on the problems
that boys faced in the school setting.

I look forward to sharing more of my research findings with you
in the near future.

1 See for example ‘Girls outdo boys, and the gap is set to widen’, The Sydney
Morning Herald, 11 January 1995, p.8; ‘Oh boy! Girls go to the top in HSC’, The
Sydney Morning Herald, 11 January 1995, p.1.

2 The final secondary school examination was known as the matriculation
examination in New South Wales until the implementation of the Higher School
Certificate Examination in 1967. The term matriculation will be used until the
section of the thesis which deals with the Higher School Certificate
Examination. 

3 See Robert MacCann, A Longitudinal Study of Sex Differences at the Higher
School Certificate and School Certificate: Trends Over the Last Decade, Board of
Studies, Sydney, 1995.
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A personal view by Donna Dentice, Principal of Chilton Saint James School

AGSA CONFERENCE 2000 

Conference attendance is an expected part of
any School Principal’s annual schedule, and each
conference has its own special flavour. My
favourite, and one that I look forward to each year,
is that of the Alliance of Girls’ Schools of
Australasia.

The conference is unique in that it concentrates
its efforts on supporting and upholding those who
have a commitment to girls’ schools and to girls’
education. Attendees have a common perception
and philosophical belief that girl’s educational
needs are best served by gender exclusive
institutions which focus on programmes and
systems tailored to the ways girls learn best.

While conferences tend to follow the same
general pattern the motives for attendance vary
from participant to participant. I attend conferences
to meet and discuss issues with others in the same
position as myself, to have time to reflect and a
chance to draw breath, to listen to speakers who
will stimulate my thinking processes and contribute
to my professional development and to pick up
good ideas and examples of best practice to take
back to my own school.

The 2000 Alliance of Girls’ Schools Conference
held at Toowoomba from April 29 - May 1 fulfilled
all these needs.

Toowoomba was a completely new experience,
in a city where education is one of the main
industries (a population of 100,000 supports 15
schools!). Fairholme College, The Glennie School
and St Ursula’s proved attentive hosts and provided
a high quality conference. It was my first
experience of an Australian country town and,
although airline schedules are not designed to
make access to Toowoomba easy for international
visitors, it was an effort worth making.

Conference directors do not have an easy job.
They have to focus on three appetites and need to
construct a programme that feeds the physical,
intellectual and spiritual needs of the participants.
This was certainly accomplished by the Conference 2000 organising
committee.

Hospitality was wonderful and the catering staff of both Fairholme and
The Glennie should be congratulated on their attention to detail. The quality
of their offerings certainly surpassed any boarding school kitchens I have
previously encountered.

The business sessions were also of high quality and admirably fed the
intellect. 

In summary, on day one, keynote speaker Bronwyn Donaghty
concentrated on pastoral issues, particularly on the consequences of drug
usage in young people. As a New Zealander who is increasingly horrified by
Australia’s hard drugs problems and the calls by Australian politicians for
facilities such as ‘shooting up rooms’ it was satisfying to listen to a speaker
whose experience matched that of most of the School Principals present.

Those of us dealing with young people know that the effects of drug

usage are sinister, insidious and long term and
that, almost inevitably, academic performance is
impaired and personal confidence and self esteem
undermined. We also know that the more easily
available drugs are, the greater the number of
young people who are likely to be tempted to try
them.

As a Principal who is concerned to ensure a
safe environment within my School boundaries
and who takes a hard line with students who step
over those boundaries, it was pleasing to see my
personal beliefs being supported by a journalist
who has seen the consequences of drug usage
from a different perspective.

A School Principal’s position is often lonely
and never more so when she/he has to set
expectations and uphold standards of student
behaviour in this regard. I was encouraged to
continue my efforts to keep my students safe from
drugs by the presentation of Bronwyn Donaghty.
If I had gained nothing else from the Toowoomba
conference, it was worth the travel just to hear her.

But there was more to come. Meg Moulton,
Executive Director of the National Coalition of
Girls’ Schools reported on the results of a survey
that her organisation had done with recent
graduates of girls’ schools in America. It was
pleasing and affirming to hear these. Although no
formal survey has been done in either Australia or
New Zealand, the positive results of the American
survey rang true with all of us who deal regularly
with parents, staff, students and graduates. What
we know instinctively and anecdotally was
confirmed by research.

Day 2 of the Conference started with a Chapel
Service at The Glennie School and answered the
need for spiritual sustenance. It was followed by a
Business Meeting and small group presentations
on Careers, Technology in the Curriculum,
Boarding Issues from a parent’s perspective and
Pastoral Care, all of which were interesting and

worthwhile. The morning of Day 3 concentrated on Values and Virtues and I
know that this was appreciated by those in attendance. So there was plenty
on offer to feed the intellect.

But, for me, the most important aspect of any Alliance of Girls’ Schools
Conference is the fellowship that has developed amongst the participants
and particularly amongst the Principals. We all know that we walk the
tightrope in our jobs and that we are only as secure as our next step. The
Alliance of Girls’ Schools Conference allows us to share both our frustrations
and our joys. And as we share our stories, it lightens the burdens that we
carry as a normal part of our positions. This is invaluable.

The Alliance of Girls’ Schools is a very special organisation. I am
delighted that I am able to belong to it and to meet and learn from other
Principals. We have the ability to influence, for good or ill, the lives of
thousands of young people. It is an awesome responsibility and one that
makes demands on all of our personal resources. The Alliance of Girls’
School allows us to reaffirm what we are doing and each of our schools is
better off as a result.

L-R: Margaret White & Jill de Araugo

L-R: Meg Moulton, Nancy Hillier, Lesley Boston

AGSA’s New Zealand contingent L-R: Madeleine
Gunn, Donna Dentice, Claudia Wysocki, Peter

Midehall, Ann Midenhall
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THE TEACHER PERSPECTIVE

In the first week of the school holidays in December 1999, when most
teachers and students were celebrating the beginning of a hard-earned
break, over 80 girls and 6 teachers attended a leadership conference at
Ipswich Girls’ Grammar School. The conference was organised by the
Alliance of Girls’ Schools and assisted by the Executive Officer Sue
Collister. Over 30 schools from all parts of Australia and New Zealand
were represented and it provided the girls with a wonderful opportunity
to meet leaders from other schools, exchange views and learn about
different ways of dealing with leadership issues.

The conference was designed by Synergy staff, with Aaron Sullivan
and Andrew Murray being particularly inspiring. The boarding staff at
Ipswich Girls’ Grammar School worked tirelessly to make everyone feel at
home and nothing was ever too much for them to do for both the girls
and the staff. Sue Collister’s cheerful presence did much to keep us all
enthused throughout the conference.

For three days the girls worked hard, discussing leadership issues and
personal growth issues in intensive workshops. I was particularly
impressed by the mature approach shown by the girls, their dedication
and desire to absorb as much as possible from the enthusiastic and
inspiring team leaders. There were sessions on public speaking, the

analysis of goals both personal and for the school, effective
communication and many others. Each evening there were optional
sessions where girls could get together to discuss specific issues and
problems they expected to face as school leaders and these sessions were
extremely rewarding and beneficial and gave us all an insight into
different techniques applied at various schools. I was particularly
impressed by the number of girls who participated in these voluntary
sessions after a hard day of workshops.

One day was spent outdoors at a river where a number of challenging
activities led the girls to explore risk-taking and organisational and
leadership skills. It was a privilege to watch the girls plan and execute
some very difficult manoeuvres such as building a raft and getting it across
a lagoon as well as building a stretcher and “patient” across a river.

I found the three days very tiring and intensive but extremely
worthwhile and I would encourage all schools to send representatives to
the next conference. It will provide them with ideas to implement during
their year as school leaders, it shows the girls that similar problems exist at
other schools too and certainly the girls will develop skills which will help
them fulfil their roles better and with more confidence. I unreservedly
recommend the conference to you all.

Ilana Dubb, Ascham School

THE STUDENT PERSPECTIVE

“If you connect, you can understand; if you can understand, you can
communicate; if you can communicate, you can influence.”

The Leadership for Women of the Future Conference was a chance for
confused, yet excited newly appointed leaders to understand the
importance and skills associated with learning to lead yourself first, by
enhancing your self-concept, through confidence, competence and
character. I also learnt that you can ‘connect’ with others and influence
through example and experience. Being one that rarely explores my limits,
I learnt that in order to be a well-respected leader one must break through
their comfort zone and take risks! This was a new concept for me, but
through motivation and reaching set goals I believe I have improved as a
person by doing so.

In that one week, I learnt more about myself as a person, as a friend
and, most importantly, as a leader. I sincerely thank Annesley College and
the Alliance for creating such a fantastic opportunity and I feel extremely
privileged that Annesley College is the host of the Leadership for Women
of the Future Conference next year.

Yvonne Monte, Head Prefect, Annesley College 2000

IPSWICH LEADERSHIP CONFERENCE

LEADERSHIP
FOR WOMEN OF THE FUTURE

The Conference for Student Leaders 
of the Year 2001

Presented by the Alliance of Girls’ Schools, Australasia

JANUARY 16 – 21, 2001

Annesley College, Adelaide, Australia

Contact the Executive Officer, Sue Collister on  
61 3 9828 3041 or Peter Gubbins on  61 8 8422 2288

Saving the world at the Leadership for Women Conference

ALLIANCE OF GIRLS’ SCHOOLS AUSTRALASIA

All participants of the 1999 Conference pause for a photo
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In 1999 a group of teachers at St Mary’s College undertook action
research with one of their classes to evaluate and monitor their
methodologies and student learning.

Teachers adopted a variety of approaches to develop an
evaluation process to analyse and monitor how students learn, how
teachers teach and how students and teachers can improve learning
and teaching at St Mary’s College.

Teachers implemented their action research on an individual basis
with consistent aims but used a variety of structures and practices to
do so.

My name is Alison Tanti and I am the Reception teacher at St.
Mary’s College. During 1999 I was involved in conducting Action
research with my Reception class in the Mathematics curriculum
area. I based my Action research on two units of work in the
Reception classroom: i.e. a unit of work on 2D Shape and a thematic
unit of work on Dinosaurs.

TERM 1. 2D SHAPE
DESCRIPTION OF THE LEARNING PROGRAM

In Term 1, I planned, taught and evaluated a week’s unit of work
on 2D Shape with my Reception class.

When planning for this unit of work I took into consideration the
children’s needs and interests. The learning program was based on
the St Mary’s College Curriculum Statements, the children’s interests
and my assessment of their prior knowledge.

My aim was to provide children with successful learning
experiences. A combination of activity-based learning, collaborative
group work and individual work was used.

I provided opportunities for the children to work independently
and to interact with others on a small group and whole class basis.

I assessed the students’ progress on completion of the unit of
work. Assessment techniques incorporated teacher and self-
assessment in both formal and informal contexts. A range of
recording tools were implemented including anecdotal notes, work
analysis and a pro-forma. The primary recording tool used to
monitor children’s understandings, skills and attitudes was a self-
assessment pro forma. I selected a sample of pro-formas to analyse.

EVALUATION OF TEACHING AND LEARNING

I randomly chose eight self-assessment pro-formas to analyse.
The self-assessment pro-forma was divided into 4 parts. Below is a
list of the four parts with my analysis of each.

My favourite shape activity was Sorting and Classifying
Shapes/Shape Worksheet/Shape People/I Spy a Shape because...

All children’s responses showed that they liked “doing”; e.g.
colouring in , playing, guessing, making and putting together. It is
evident that these Reception children enjoy hands-on and active
learning experiences.

I liked working on my own/in small group/as a class because...

The students identified their preferred “working” styles. Four
students preferred working on their own, one student liked working

in a small group and three students enjoyed working as a class. The
need for a variety of approaches is obvious.

What did I learn?

For this question the children were asked to think about one new
thing they had learned from our work on shape. On viewing the
knowledge gained I can see a direct link to the learning objective
set.

Draw and label the shapes that you learnt about.

Most children were able to identify and record all the 2D shapes
we had focused on.

TERM 2. DINOSAUR MATHS
DESCRIPTION OF THE LEARNING PROGRAM

In Term 2, I planned, taught and evaluated a program which
covered all curriculum areas. Throughout the tem we used the theme
of dinosaurs to investigate various aspects of Mathematics. The
learning experiences focused on the topics of 2D Shape, 3D Shape,
Length, Perimeter, Area and Data Handling.

The children were organised into four mixed-ability groups; i.e.
Brachiosaurus, Tyrannosaurus, Triceratops and Stegosaurus groups.
The children worked in these groups to conduct their investigations.
The students also worked independently, in partners and as a whole
class.

The program that I planned was constantly monitored and
reviewed.

EVALUATION OF TEACHING AND LEARNING

The students demonstrated a very positive attitude towards all of
the mathematical investigations posed. They displayed a keen
interest in each task.

The need for a variety of methods and approaches throughout
the unit became very obvious such that I could accommodate for the
children’s differing learning styles and their different definitions of
what could be successful and satisfying learning for them.

PERSONAL GROWTH AND REFLECTION

What a wonderful adventure this has been! I know this has been
a learning experience not only for my students but also for myself.
Action Research has taken us on a journey. A journey of thinking,
doing, playing, talking, listening, writing, drawing, experimenting,
manipulating, discovering and the list goes on. I feel privileged to
have experienced this journey with the children. I was able to move
with the children in their mathematical journeys, viewing where the
children were at, what the children were doing and where they were
going.

SUMMARY

Action Research has clarified my understanding of why I teach in
certain ways in particular contexts. It has reinforced my belief about
the importance of accommodating for the preferred learning styles of
individual students.

ACTION RESEARCH

By Alison Tanti, St Mary’s College, Adelaide
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MEETING CHANGING TRENDS IN EDUCATION

A report on INSTEP from Methodist Ladies’ College, Western Australia

A group of schools in Western Australia has
recognised the growing demand by some of its
students for options other than the traditional
university entrance and has joined together to
provide a quality vocational education program for
these students. 

This year in Western Australia 8854 students
(31% of the Year 11 and 12 population) are
studying vocational courses which prepare them for
the workforce or TAFE studies. This is a huge
increase on four years ago when only 2.8% of
students were involved in vocational education.
The Education Department of Western Australia
predict that this will grow to 40% by 2004. 

INSTEP (Innovative Skills Training and
Education Program) offers Year 11 and 12 students
a general education within a vocational context. A
significant feature of the program is that students
can participate in INSTEP and also participate in
subjects such as art, drama, music, history and
physical education. Students are able to tailor a
package of subjects to suit their individual needs.
Students undertaking INSTEP take this subject as
one of the six subjects required for their upper
school course. In Western Australia the Curriculum
Council calls this learning in the workplace
‘structured workplace learning’.

INSTEP requires students to spend one day a
week in the workplace where they are trained in
employment related skills by industry trainers. A
requirement of the course is that they are assessed
on a list of industry skills which have been compiled in consultation
with industry and education representatives. Satisfactory completion of
the course requires the student to be assessed as competent on a
specified number of skills 

There are many work place programs operating throughout Australia

but INSTEP is unique to Western Australia. INSTEP
was the first work placement program in Western
Australia to include assessment by employers,
using skills lists. Now all workplace assessment
contributes to secondary graduation and TAFE
credit.

Methodist Ladies’ College, Presbyterian Ladies’
College, Iona Presentation College, St Hilda’s
Anglican School for Girls, Scotch College, Christ
Church Grammar School, Aquinas College,
Christian Brothers’ College, Kolbe Catholic College,
Santa Maria College, and Seton Catholic College
form the Fremantle-Claremont Cluster in which
Year 11 and 12 students participate in this
program. Students also study Tertiary Entrance
Scoring subjects or Wholly School Assessed
subjects to qualify for Secondary Graduation. The
program offers students a general eduction while
allowing them to work towards vocational goals.
Students in the program spend one day per week
in the workplace where they are supervised and
assessed by industry trainers. This gives them the
opportunity to sample different employment areas
and to gain employable skills while still at school.
Students who are focussed on a particular career
area can commence accredited vocational training
as well as undertaking their work placement. Last
year four students completed nationally
accredited qualifications in hospitality, beauty
therapy and childcare while two other students
commenced apprenticeships in hairdressing and

floristry. Places in this program are strictly limited and cater for students
who wish to enter a TAFE program or proceed directly to work after
they leave school, but can also lead to university entrance at a later
stage. We are proud of the achievements of our INSTEP students in
terms of their studies at the College and in workplaces ranging from
retail and hospitality to conservation and marine environments.

alumnae (86%) had volunteered in some community organization
since graduating from high school, compared to 39% of adults
nationwide.

• Approximately half of the respondents remain connected in some
way to their girls’ school.

• The typical NCGS alumna thinks about her girls’ school in positive
terms and states that the experience has been an advantage in
making important life decisions.

• Alumnae responses to the survey clearly send a strong message that
there are positive experiences and outcomes associated with
attending a girls’ school. Moreover, where there was national data
available as a comparison, it showed NCGS alumnae to be
outperforming young adults, both women and men, nationwide in
several areas. 

OBSERVATIONS

“It was a wonderful, fun, free-spirited time in my life...the first time
anyone saw anything unique in me. I grew into a person I never knew I
could be: smart, confident, humorous.”

“I have never been happier in an educational setting than I was at my
girls’ school. I was constantly challenged, stimulated, exposed to new
ideas, encouraged and supported.”

“The best part about going to a girls’ school was being able to focus on
academics and not on boys while at school, and also experiencing a
female-centered community.”

“My girls’ school was a very important building block for my success
as a business owner, woman, and mother.”

To contact NCGS...  Email: ncgs@ncgs.org  Website: www.ncgs.org

The National Coalition of Girls’ Schools Executive Summary continued...

Fiona Taylor (Year 12) at the Esplanade Hotel

Chelsea Page (Year 12) at Bayview Flowers
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