
THE ALLIANCE OF GIRLS’ SCHOOLS, AUSTRALASIA

PO BOX 296, MALVERN, VICTORIA 3144 AUSTRALIA

VOLUME 18
FEBRUARY 2001

in alliance
The Alliance of Girls’
Schools, Australasia 

Executive Officer:

Edwina Sear

Tel: 03 9813 8916
Fax: 03 9886 9542

President:

Ros Otzen
Korowa AGS, Vic

Executive:

Beth Blackwood
PLC, WA

Lesley Boston
MacRobertson Girls’
High School, Vic

Nancy Hillier
Annesley College, SA

Stan Klan 
Fairholme College, Qld

Suzanne McChesney
Seymour College, SA

Barbara Stone
MLC, NSW

SPECIALLEADERSHIPEDITION�
�

AGSA’s postal address remains the same: PO Box 296, Malvern
VIC 3144. The office is however now located at Korowa Anglican
Girls’ School, Ranfurlie Crescent, Glen Iris VIC 3146.
Current email address is: esear@korowa.vic.edu.au
Current contact numbers are: Tel 03 9813 8916  Fax 03 9886 9542

PLEASE NOTE...



Leadership is the key to In Alliance for this 18th
Edition.  Following the third very successful Leadership
for Women of the Future Conference held recently at
Annesley College, Adelaide, there is a report from our
new Executive Officer, Edwina Sear, together with
reports on different aspects of the conference from the
six groups of student leader delegates for 2001. Edwina
comes to us from 51/2 years in the corporate sector where
she was Personal Assistant to the Chairman of a large
group of companies. Previously she had held a range of
administrative positions in a girl’s school for some 8 years.

In August we look forward to the Joint Conference
with the International Coalition of Boys’ Schools
(Australian Hub).  As you will see in the Registration
Brochure, we are indeed fortunate at the Conference to
have significant contributions from notable speakers.
Amongst these is Dr. Ken Rowe, a prolific researcher
into Educational issues.  A synopsis of Ken’s article
Investigating the relationship between students’ attentive-
inattentive behaviors in the classroom and their literacy
progress draws this edition to its conclusion leading you
all into topics for consideration and debate at the Joint
Conference and beyond.

As I speak with parents and more particularly with
those women who belong to the ‘baby boomer’
generation and before, the significance of the leadership
programmes we extend to our young women, together
with the breadth of studies offered, is amplified.  During
the Leadership for Women of the Future conference, the
obvious abilities of these young women filled me, and

others involved, with a conviction that the future is filled
with the promise of capability seasoned with integrity.
There is a large percentage of our more senior female
population which has been undervalued and for whom
opportunities have been rare.  As The Honorable Diana
Laidlaw, BA, MLC, told the delegates at the Conference,
her path to the Ministerial position she currently holds
has not been easy, contending, as she has, with attitudes
that women are incapable of anything much apart from
home duties and child rearing.  Fortunately, there has
been much progress since such views were
commonplace.  With the leadership capacities of the
young women of today, our future appears assured.

May I wish you all well for the year ahead.

Nancy Hillier
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FROM THE EDITOR...
Welcoming a new year...

The Alliance of Girls’ Schools Australasia was
established to promote the education of girls in girls’
schools. Over the past two years, I have worked closely
with the Executive Committee of AGSA to fulfil the
objectives of the organisation. During this time, I have
had the privilege to meet many of the Principals and
staff who have developed programmes and initiatives to
forward the education of the girls and young women of
Australia and New Zealand.

The highlight of my term as Executive Officer was
the 1999 Student Leadership Conference at Ipswich Girls’
Grammar School, where I shared an exciting,
challenging and fulfilling week with 83 school leaders
and 6 outstanding staff from our schools, as well as the
exceptional staff of Ipswich Girls’ Grammar School. It
has been wonderful to resume a close working
relationship with Carolyn Anderson since she returned to
Victoria as Head of Ruyton Girls’ School.

Carolyn Anderson has taken over the Chair of the
Steering Committee, from its inaugural Chairman
Christine Briggs, for next year’s Joint Conference with
the International Boys’ School Coalition (Australian
Chapter) at The Southport School in Queensland. The
programme for the Conference which will be held from
3-5 August, 2001 (and includes our A.G.M.) has almost
been finalised and the registration brochure will be in all
schools at the beginning of the 2001 School Year.

I have thoroughly enjoyed my 2 years as Executive
Officer of AGSA and wish my successor and all member
schools a successful and prosperous future. To the lucky
students who have been chosen to attend this year’s
Student Leadership Conference at Annesley College in
Adelaide - good luck and I hope that you gain as much
from the Conference as I did last year! 

Warmest regards,

Sue Collister

FROM THE OUTGOING EXECUTIVE OFFICER...

In Alliance Editorial
Deadlines 2001

Volume 19
Tuesday 15 May 2001

Volume 20
Monday 14 August 2001

Volume 21
Monday 29 October 2001

All copy is welcome
but must be submitted
to  Dr Nancy Hillier 

at Annesley College or
through

principal@annesley.sa.edu.au
by the above dates.

CONGRATULATIONS...
We wish to congratulate Miss Elizabeth M.

Butt, formerly Headmistress of Fintona Girls’
School for 28 years, on receiving a Medal of
the Order of Australia for service to education,
particularly through the independent schools
sector, and to the community through cultural
and charitable groups.  Miss Butt is an
Associate Member of AGSA and serves on
several school councils.
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FROM THE NEW EXECUTIVE OFFICER...

Commencing my association with The Alliance of Girls’ Schools
(Australasia) on 20th November, 2000, I would like to thank Sue
Collister for her work before me and I look forward to the
challenges such a unique organisation has to offer.

All those who witnessed and were a part of the Leadership for
Women of the Future Conference held at Annesley College from 16-
21 January, 2001, count themselves as privileged.  Privileged to
meet all the participants who will indeed be leaders in a Brave New
World and who demonstrated to us all that their leaderships will be
carried out with integrity.  There is much to rejoice about for the
future.

As I said in my opening of the conference, “Leadership for
Women of the Future is a stunning title.  Just think of it!  The vision
is that in some 5 to 10 years many, or all of you, will have studied
the basis of your chosen careers and
will be focussed on your ultimate
goals - the goals of your choice.
Before too long (the time will fly as
you will all be so busy) you will have
reached that initial goal and may well
search for another and another.  Life’s
like that.  It has a habit of offering
choices and opportunities.”

During their time at the
Conference, the delegates were
fortunate in hearing from a broad
spectrum of speakers.  These
included Yvonne Monte, Head
Prefect at Annesley College in 2000.
Yvonne shared with the girls her own
fears of leading Annesley.  “Just a
year ago I was in your position.  I
remember listening to the Ipswich
Girls’ Grammar School Head Prefect
reminisce her time as leader of her
school.  She had this presence.  This
unbelievable confidence and
incredible speaking skills.  I just kept
thinking, “this is the leader I want to be”.”  Yvonne continued to
share with her audience the need to remain unique despite
visualising a role model.  Yvonne said “It is about partnership …
and these partnerships are the key to equity.  A native American
wisdom says,

Tell me and I’ll forget,
Show me and I may not remember,
But involve me and I’ll understand.
This is the very core of student voice and leadership.”

Yvonne went on to say “It takes courage and commitment to
represent others because ultimately you will be accountable to
those you represent.  …the best kind of leadership is that which at
the end of the day the people will say, “we did it ourselves! …it is
the collective contributions of individuals that will give the group
its strength”.

Having recently heard of her admission to dentistry, Yvonne
was able to share her last year with a level of empathy, moving as

she had from uncertainty and a wish to succeed to success itself,
both as Head Prefect and admission to the course of her choice.

Mia Handshin was able to share with her audience the next
stage from Yvonne.  Mia had just completed her Law Degree and
has been an active leader since Year 7.  Mia’s curriculum vitae is
exhaustive; however, combined with her enthusiasm and humility,
Mia was able to convey the attainment of her goals and
achievements as being reachable by others.  Mia’s message was
based on belief in yourself and in the cause you are pursuing; that
a combination of passion and vision will succeed.  Running a
‘speaking’ business, working with a barrister in Adelaide and
pursuing freelance journalist commitments, including writing for
The Adelaide Advertiser each Tuesday, Mia’s goals include a stint in
the UN in New York and politics in the future.  Her sights were

very much set to the mountain
summit and the delegates travelled
that vision with her.

Moving through careers and
viewing goals from various levels,
became the path we travelled.  The
Honorable Diana Laidlaw, MLC,
addressed the girls at breakfast on
the final day and shared with them
her battles to achieve as she has.
Speaking of the essentials: clarity,
honesty, open mindedness,
challenges and listening skills, the
Minister also shared her wisdom of
care with her audience, suggesting
that leaders should ‘watch their
backs’ as some people fabricate
innocuous barriers.  The Minister
suggested to the girls that they
should “make sure to win the war”
while deciphering the necessary
from the unnecessary.  Following her
speech, the Minister moved amongst
the girls, sitting at tables and chatting

freely.  The mixture of more formality than had otherwise been
experienced and a person who was vitally interested in the
conference and its goals, was meaningful.

Finishing on a high note, Mark Auricht, the Director of Venture
Corporate Recharge, the providers of the outdoor component of
the conference, spoke about his mountaineering experiences and
training.  Having conquered Makalu, the fifth highest mountain in
the world, in 1995, Mark’s partner, David Hume, had plunged to
his death, leaving Mark alone to return from the summit.  Sharing
this experience was extremely moving and Mark’s preparation to
climb Mt. Everest, departing Adelaide on 27th February and
hopefully achieving his goal in May, was a tangible example of
overcoming daunting odds.  Having enjoyed their challenges and
adventures at Woodhouse with Venture, the girls were particularly
impressed by Mark’s words.

Synergy’s team worked closely with all present and provided a

The Hon Diana Laidlaw BA MLC Minister for Transport and Urban
Planning; The Arts; The Status of Women speaking with 

delegates at the conference

Continues on page 11...
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ASPECTS OF LEADERSHIP

THE IMPORTANCE OF

LEADING YOURSELF FIRST

FROM THE ECHIDNAS

During our conference, we discussed various aspects of
leadership.  One of these aspects included learning to lead
oneself before being capable of leading others.  We realised that
this is the basis from which all good leaders must develop.  We
expanded on this concept by discovering that all leaders must
understand their strengths and weaknesses before setting their
goals.

All successful leaders make time in their lives to undergo
personal development.  Prioritising and time management
achieve this.  By recognising that your activities and tasks can be
allocated to specific groups, you can utilise your time more
effectively.  These groups may be classified in terms of their
importance and urgency.  Another issue which must be
addressed concerning personal development, is that of a leader
taking risks and stepping out of their comfort zone.  In taking
risks, one recognises their strengths and weaknesses and is
presented with the opportunity to enhance their leadership skills.
The ultimate result of personal development is of having a
balanced life that incorporates all dimensions of success:
spirituality, intellect, health and social interactions.

The importance of leading oneself is to experience the role of
a follower and therefore be able to have a better understanding
of their needs, fears and more importantly, their hearts and
minds.  While simultaneously being both a leader and a follower,
one can demonstrate the qualities a follower needs and therefore
lead by example.

Followers and leaders are very closely related and are only
separated because a leader is an ordinary person with
extraordinary dreams.

The ECHIDNAS TEAM - Sophie Bermingham, Carina Bordin,
Louise Chau, Kate Comford, Kimberley Davis, Polly Douglas,
Alexis Elia, Preshy Hamsamthan, Renn Ip, Jocelyn Keage,
Katrina Norton-Night, Amanda Sie, Bianca Smith, Lisa Sparks,

Kathryn Tassone, Suzie Woodhouse.

CHANGE VIA COMMUNICATION

FROM THE DOLPHINS

One of the most exciting aspects of our leadership positions
within our schools is that we have the ability to instigate change.
The only way to bring about such change is to effectively express
our needs and wants.  It is through feedback that we are able to
achieve this.

At “The Alliance of Girls’ Schools (Australasia), Leadership for
Women of the Future Conference, January, 2001”, we learnt how to
effectively convey our feelings.  This was very useful, as previously
many of us had been uncomfortable with discussing the feelings that
certain actions provoked.  

FEEDBACK: The workshop provided us with a guiding
framework for giving and receiving feedback and helped us apply
these skills when communicating our needs to others.  It was really
interesting discussing with the other delegates situations in school
and community life where feedback is appropriate.  Through the
workshops and interacting with other girls in similar positions, we
learnt to constructively deal with criticism and express our thoughts.
Also we learnt to address problems with people of authority and
become conscious of the feelings of others.  A key part of the
programme was learning how to listen as well as the different types
of listening appropriate.

GIVING: Before participating in this workshop, we did not know
that giving feedback was an important part of being a good leader;
however, now with these skills, we are more prepared to be
competent leaders and have fun along the way.

The DOLPHINS TEAM - Pia Akerman, Adrienne Booth, Clare
Challenger, Vicky Engel, George Fowler, Julia Harrison, Anna
Hood, Kelly Hume, Elise Kirkham, Alex Lee, Annaliese
Malone, Bryony McCormack, Helen Nicholson, Katie Phillips,
Georgia Rubira, Kat Sainsbery.

MATCH YOUR LEADERSHIP STYLE

TO YOUR FOLLOWERS’ NEEDS

FROM THE POSSUMS

Part of being a leader is to respect and understand the needs of
the follower.  This can be difficult as each individual has their own
needs which need to be handled in a different manner.  The
importance of understanding this is essential in deciding which
leadership style you adopt.

Once you have decided upon a style it is essential that your
followers agree and support your ideas, beliefs and chosen style.
Once this has occurred you gain respect, maximum results,
understanding and can handle matters with greater efficiency.

Part of your style should be encouraging, supportive, or directive
depending upon the situation.  We believe that it is important at all
times to be a role model.  Following these two features of
leadership, and handling them in the correct manner, a follower

As a way of explanation for the pieces to follow written by
the conference delegates…

There were 95 conference delegates who were placed into
three cohorts.  Each cohort had two sub-groups.  

The Land cohort’s subgroups were Echidnas and Possums;
Sea was Dolphins and Stingrays while Air was Eagles and
Kingfishers.  Each cohort worked together but when there
were two activities being covered at the same time, the cohort
would divide into its subgroups and each would undertake
tasks in a rotational manner. 
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should soon gain the confidence and skill to become their own
effective leader.

The importance of understanding your followers’ needs can not
be stressed enough. With the support and encouragement you
provide, each individual you have worked with will become a ‘peak
performer’. This means that your followers feel more capable and
confident in themselves, and what more could you, as a leader, want
than to lead a group of leaders who are each individuals yet
combine to be even greater?  Knowing that it was your knowledge
of their needs and your different styles that got them all there in the
first place.

The POSSUMS TEAM - Nicole Abbott; Morgan Brennan; Xenia
Hammon; Jacki Heraud; Jess Hilbert; Sam Hughes; Sara
Khaiami; Julie Koh; Georgie Lange; Jessica Lim; Sarah Natusch;
Arte Nisyrios; Louise Robinson; Michelle Wong; Kate Woolley;
Noami Zakarias.

EMOTIONAL INTELLIGENCE

IN LEADERSHIP

FROM THE EAGLES ...yes, they have landed!

Aeroplanes have crashed due to lack of emotional intelligence...
Before we all came to Annesley, the idea of emotional intelligence
had never struck us. However, after spending six intensive hours on
the topic we have come to realise the importance of it, not only to
ourselves, but to our roles as leaders.

Daniel Goleman has defined emotional intelligence as “the ability
to rein in emotional impulse, to read another’s innermost feelings
and to handle relationships and conflict smoothly”. We expanded
this by looking at the Five Dimensions of E.I. - Self Awareness,
Managing Emotions, Self Motivation, Relating well to others,
Emotional Mentoring.

Self-awareness covered the differences between observation and
inference. We looked at photographs and what we read into them
was amazing. We discovered that it is important within leadership
roles to avoid making judgements and assumptions before knowing
the full details.

“If you don’t manage your emotions, your emotions will manage
you”. The significance of this phrase became apparent when
discussing personal examples of managing and detecting our own
emotions. As a leader, this skill is of utmost importance. By
responding appropriately to situations such as criticism, we can learn
from them rather than losing control.

After waking up at 6.30am five mornings in a row for breakfast at
7.15am during our holidays, self-motivation became an issue that
didn’t need to be addressed. However, during the day we discussed
methods to continue our motivation in the tough year ahead.

Relating well to others is an essential element of leadership in
order to earn respect and communicate. We learnt that “God gave us
2 ears and 1 mouth to be used in those proportions”.  As leaders and
confident young women, this message is a helpful reminder that we
must listen to understand others’ needs.

Emotional mentoring is based on the idea that it is best to accept
others differences, value their responses and that everyone needs to
be treated differently.  Not always do we have to offer solutions, it is
enough just to listen and give support.

The following real life story is an example of the consequences of
low Emotional Intelligence thereby demonstrating what we’ve learnt.

“Melburn Mcbroom was a domineering boss, with a bad temper
that intimidated those who worked with him.  The fact might have
passed unremarked had he worked in an office or factory.  But
Mcbroom was an airline pilot.

One day in 1978 Mcbroom’s plane was approaching Portland,
Ore., when he noticed a problem with the landing gear.  Mcbroom
went into a holding pattern, circling at a high altitude while he
fiddled with the mechanisms.  As Mcbroom obsessed about the
landing gear, the plane’s fuel gauges steadily approached the empty
level.  But his co-pilots were so fearful of Mcbroom’s wrath that they
said nothing, even as disaster loomed. The plane crashed, killing 10
people.”

If lack of Emotional Intelligence can do this to an aeroplane,
imagine what it could do to a school.

The EAGLES TEAM - Larissa Atkison, Georgia Blood, Kristel
Bruhn, Maz Clegg, Shelley Cowden, Tina Kempton, Charlotte
Kirkcaldie, Bec Lorrimer, Ronnie Quinn, Pearl Rodd, Jessica
Saya, Laura Thomas, Joanna Tralaggan, Kate Treloar, Jennifer
Vitelleschi, Jo Wilcock.

THE A - Z OF TAKING RISKS

FROM THE KINGFISHERS

A is for ANNESLEY. Attending a leadership conference at
Annesley College was a risk taken by 95 girls this week. The real risk
lay in the hands of the College itself, taking on this mob of
outspoken, overachieving leaders.

B is for BOARDING. This was a major risk for many girls, living
with 94 other girls for 6 days. For many, boarding was a new
experience and throughout the 6 days our comfort zones were
stretched.

C  - CHALLENGE by CHOICE. C is for the “challenge by choice”
we decided to make when we accepted the course which was going
to help us for the real challenging year ahead of us.

D denotes DEEP VEIN THROMBOSIS. Completely void of fear,
reluctance and trepidation, we ruthlessly slashed through our
comfort zones as we exposed our vulnerability to the world of the
“economy class syndrome”, otherwise known as “Deep Vein
Thrombosis”. The life threatening illness had reached a dramatic
climax in the Western World - yet we fought it, we braved the
airways and we ... took the risk!

E is for EXPRESSING YOURSELF. Expressing yourself can be
risky in a leadership position because others in the group may be
unsupportive of your ideas.

F is for FRIENDSHIP. Friendships were formed thick and fast
here at the future leaders’ conference. We took a risk to socialize and
converse with complete strangers with random attire.

G is for GOALS. Leaders, we have learnt, need to strive to reach
goals which are previously perceived as out of reach. It’s important
to step outside your personal comfort zone and take risks to achieve
such goals and ambitions.

H is for HAVE A GO. It is no sin to attempt and fail. The only sin
is to not make the attempt.

Continues on page 12...
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Mia Handshin

Debbie Snook,
Annesley

Boarding House



16-21 January, 2001
OF THE FUTURE CONFERENCE

Nancy Hillier & Peter Gubbins (Annesley Conference Co-ordinator)



8

...not ambulances at the bottom.

FENCES AT THE TOP OF THE CLIFF...

The paper begins by pointing out that there is no dispute
about the evidence that boys, on average, achieve at
significantly lower levels than girls on ALL areas of the assessed
cognitive curriculum throughout their primary and secondary
schooling, and indeed that
this finding is universal.
Emerging evidence-based
research consistently
indicates: 

• Boys are significantly
more ‘disengaged’ with
schooling and more likely
to be at ‘risk’ of academic
underachievement –
especially in literacy 

• Boys exhibit significantly
greater behavior problems
in the classroom and at
home -particularly
inattention 

Over the last 25 years
there has also been a notable
shift in the pattern of
educational performance to
girls outperforming boys in
all areas of the assessed
curriculum. In 1991, males
were over-represented at the
top and bottom of the
Tertiary Entrance Ranks, while females were over-represented in
the middle ranges. By 1995, the position had changed
markedly. Females were over-represented in all the high
Tertiary Entrance Rank ranges, and males were even more over-

represented at the bottom. This superior performance of girls is
further underscored by the differential effects of
gender/class/school groupings on students’ ‘ability’-adjusted
mean scores for 53 VCE studies – as shown in figure 1. 

The writers warn, however, that it is important not to over-
interpret the importance of these gender and
gender/class/school groupings, since they pale into
insignificance compared with class/teacher effects – regardless
of student gender (see below).

The paper argues that a key reason for the observed gender
differences in performance, attitudes and behaviors is that since
the early 1990’s there has been a notable increase in the
demand for higher levels of operational literacy and, especially
verbal reasoning and written communication skills, in school
education – areas in which girls, on average, have distinct
maturational and socialization advantages This demand is
reflected in curriculum design and content, as well as the way it
is taught and assessed – at all stages of primary and secondary
schooling 

The authors also point out that the most effective predictor
of student literacy achievement is students’ attentiveness in the
classroom. The most influential predictor of attentiveness is
gender, with female students being significantly more attentive
than male students.  

In recent years, there has been a greater emphasis within
Australian elementary
schools, both in approaches
to teaching and learning and
to assessment of student
achievement, on activities
that require high levels of
sustained attention.  Such
activities include the
production of written
portfolios, the writing of
extended pieces of prose,
and the completion of written
research projects.  There has
been a corresponding move
away from short answer and
‘check the box’ type activities
to tasks requiring increasingly
higher levels of verbal
reasoning skills – activities in
which girls have a well-
established achievement and
maturational advantage 

Large-scale, longitudinal
research shows that students’
early growth in reading skills
has a strong and enduring

effect on reducing inattentive behaviors, and has positive
impacts on their achievements in cognitive areas of the
curriculum, as well as in affective and behavioral domains.  

While students’ inattentive behaviors have negative effects

Recently the International Journal of Educational
Research devoted an entire issue to reporting the findings of
two Australian researchers, Dr Ken Rowe, Principal Research
Fellow at the Australian Council for Educational Research,
and Dr Kathy Rowe, Senior Consultant Paediatrician in the
Department of General Paediatrics and in the Centre for
Adolescent Health at Royal Children’s Hospital, Melbourne:
Rowe, K.J., & Rowe, K.S. (1999).  Investigating the
relationship between students’ attentive-inattentive
behaviors in the classroom and their literacy progress.
International Journal of Educational Research, 31 (1/2
– Whole Issue), 1-138.

The following article is a brief summary of material
contained in a background paper to their keynote
address:’Problems’ in the Education of Boys and
Exploring ‘Real’ Effects From Evidence-Based Research:
Useful Findings in Teaching and Learning for Boys and
Girls presented at the Teaching Boys Developing Fine Men
Conference, Brisbane, August 21-22, 2000.

FIGURE 1.  Plot of mean ‘ability-adjusted’ VCE scores for 4
gender/school/class groupings of students on 20 studies with the 

largest enrolments (1994-1999)

[N @ 270,000 students drawn from 600 VCE providers; from Rowe, 2000f.]

M
E

A
N

SC
O

R
E

 F
O

R
 5

3
 S

T
U

D
IE

S

YEAR

Group 1 Girls in all-girls classes/schools

Group 2 Girls in co-ed classes/schools

Group 3 Boys in all-boys classes/schools

Group 4 Boys in co-ed classes/schools



9

on literacy progress, literacy
achievement is the factor that most
strongly reduces inattentive
behaviors.  This finding provides
crucial evidence for improving both
educational and behavioral outcomes
for all students.

The paper stresses that the
demand for enhanced operational
literacy and related verbal reasoning
and written communication skills by
students throughout their schooling
is consistent with that required for functional and effective
participation in a post-modern, ‘information-rich’ society.  Given
this, it is vital that curriculum planners, designers and teachers
do not ‘dumb-down’ the curriculum or its assessment to meet
the differential needs of boys – or indeed, any other sub-group
of students. The provision of quality teaching and learning in
literacy must be given the highest priority.

Of crucial importance is the need to maximize the literacy
skills of ALL students (boys and girls) as early as possible. The
ever increasing number of anxious parents seeking help from
paediatricians and other health professionals for their distressed
children whose learning difficulties and behavior problems have
arisen as a consequence of (or are exacerbated by) failure to
acquire literacy skills is, the paper contends, a massive problem. 

Since ‘prevention’ has always been more cost-effective than
‘cure’, governments and their school systems stand condemned
for their neglect if they merely provide ‘ambulance services’ at
the bottom of the ‘cliff’ when they should have first built a
‘fence’ at the top.

It is now well established that strategically-designed initial
teacher training and subsequent professional development
programs in both early and later literacy teaching and learning
have major positive impacts on both teacher competence and
student performance.  In particular, unequivocal evidence from
research related to the efficacy of Professor Marie Clay’s
Reading Recovery intervention program points to its efficiency
and effectiveness. Moreover, the use of similar methods by
teachers in whole-class settings has been demonstrated to have
profound ‘value-added’ effects on students’ learning outcomes
as well as significantly reducing  inattentive and disruptive
behaviors in the classroom.

Further evidence from this research strongly supports the
benefits of strategic approaches to:

• early identification and intervention for “at risk” students,

• on-going teacher professional development, and 

• relentless commitment by the whole school community,
including the direct involvement and participation of parents 

• to ensure that success for all students becomes a reality. 

That is, if we are genuinely serious about improving
students’ literacy achievements and their attentive behaviors in
the classroom, it is vital that PD support strategies be provided

to assist teachers in maximizing their
own ‘efficacy’ and student learning –
especially those that are firmly
grounded in research evidence. 

Unfortunately, relatively few
studies have been undertaken that
reflect adequately the social
organization of life in classrooms and
schools, the experiences that children
share within school and classroom
settings and the effects of these
experiences on their development,

despite mounting evidence of the importance of instructional
effects at the class/teacher level. Indeed, a powerful conclusion
arising from this research is that much of the between-school
variation in students’ achievements is in fact due to variation
among classes.  That is, when the organization of students in
classes is taken into account, the unique variation due to
differences between schools over and above that due to
class/teacher-differences is very small indeed.  This conclusion
is exemplified in a comprehensive review of research into
education production functions by Professor David Monk
(1992), who cited a number of studies in support of the
observation that:

One of the recurring and most compelling findings
within the corpus of production function research is the
demonstration that how much a student learns depends
on the identity of the classroom to which that student is
assigned.

One of the more significant studies to provide evidence
regarding the importance of class/ teacher effects was that of
Scheerens et al. (1989).  This study presented findings from a
secondary analysis of data from the Second International
Mathematics Study (SIMS).  The findings, as summarized in
Table 1, indicated that for eight of the nine countries for which
between-class/teacher information was available, estimates of
the proportion of variance in students’ achievements due to
class/teacher effects in several countries exceeded 40%, while
school effects were significantly smaller, ranging between 0-9%.

TABLE 1. Comparison of Class/Teacher- and 
School-Level Effects in Eight Countries*

(Secondary Mathematics scores adjusted for father’s occupation)

Country Class/Teacher Effects (%) School Effects (%)

Canada 17 9
Finland 45 0  
France 16 6  
Israel 21 8  
New Zealand 42 0  
Scotland 31 5  
Sweden 45 0  
USA 45 9

* Source: Scheerens et al. (1989), p. 794
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Findings from the Victorian Quality
Schools Project (VQSP) have
confirmed this phenomenon. When
the variance in student achievement
data for English and mathematics
were analysed by taking into account
the organization of students within
classes within schools, estimates of
the proportion of residual variance
due to school and class/teacher
differences were obtained, as
summarized in Table 2.  The residual
variation at the class/teacher-level ranged from 38-45% for
English and 53-55% for mathematics, whereas school effects
over and above those due to differences at the class/teacher-
level shrank to 4-9%.  This is not to say that differences among
schools were not substantial in terms of their effectiveness, but
rather that these differences were largely accounted for by
internal within-school variation among classes and teachers.

TABLE 2. Proportional Class/Teacher and School Effects
for Victorian Schools: Achievement Adjusted 

for Prior Achievement
(13,700 students in 90 primary and secondary schools)

The findings summarised in Table 2 – of large class/teacher
effects and small to insignificant school effects, the paper
suggests – are primarily a reflection of variations in teaching
quality, and point to the conclusion that it is primarily through
the quality of teaching that ‘effective’ schools make a difference.
It could be argued that effective schools are only effective to
the extent that they have effective teachers. 

Even more compelling evidence for the influence of
class/teacher-effects on students’ achievements derive from the
VCE Data Project (Rowe, 2000f; Rowe, Turner & Lane, 1999,
2000).  This population study of 270,000 Year 12 students’
achievements on 53 subjects over a 6-year period (1994-1999)
has yielded several findings of interest.  Whereas there were
strong gender effects in favor of girls (~ + 0.3 standard deviation
units), as well as gender/ class/school-grouping effects in favor
of single-sex classes/schools (see Figure 1), the magnitudes of
these gender-related effects on students’ achievements paled
into insignificance compared with class/teacher effects.  After
adjusting for measures of students’ ‘abilities’, gender and school
sector (government, Catholic and independent), class/teacher
effects consistently accounted for an average 59% of the

residual variance in students’
achievement outcomes, compared
with a mere 5.5% at the school-level.

Such findings serve to emphasise
that it is at the level of the classroom
that learning takes place and that
there can be very substantial
differences in the progress made by
students in different classes within
the same school.

In the authors’ view a major
barrier to reform is a persistent tendency to assume that
individual children – whether they be boys or girls – do poorly
or well at school because of developmental differences, because
they are ‘dumb’ or ‘smart’ or come from ‘disadvantaged’ or
‘advantaged’ backgrounds.  Such assumptions have no basis in
either existing or emerging research-based evidence. Rather, the
empirical evidence suggests that the proportion of variation in
students’ achievement progress due to differences in student
background and ability (~ 9-15%) is considerably less important
than variation associated with class/teacher membership (>
30%).  

Indeed, the key message to be gained from the school
effectiveness research cited above, is that schools and
especially teachers do make a difference, and that it is not
so much what students bring with them but what they
experience on a day-to-day basis in interaction with
teachers and other students in classrooms that really
matters.

There are some powerful messages here for policy-makers,
school administrators and teachers seeking dramatic
improvements in learning outcomes for both boys and girls.
Foremost among those messages is that there are strong
empirical grounds for believing that schools and teachers can
and do make a difference and that consistent high-quality
classroom teaching, supported by on-going teacher PD, can and
does deliver dramatic improvements in student learning 

Another important message relates to the power of
information about educational effectiveness as a catalyst for
improvement and reform.  All too frequently systems, schools
and teachers have lacked credible information regarding the
magnitude of their relative contributions to performance and
effectiveness.  Fortunately, this is changing. While there is
reluctance by some within the profession to countenance any
systematic collection of comprehensive and comparable student
achievement data, with increasing recognition of the power of
information to motivate and shape improvement efforts, this
situation is changing rapidly.

A further barrier to reform is that most reforms in education
are directed at the preconditions for learning rather than at
influencing teaching and learning behaviors within the
classroom.  For example, many schools see the ‘middle years
problem’ of schooling, or the ‘education of boys’ as a structural
one, leading to the establishment of middle schools, P-12
colleges, special transition programs, and single-sex

Fences at the Top of the Cliff...  
...not ambulances at the bottom
continued from previous page...

Subject Class/Teacher Effects (%) School Effects (%)

English
Primary 45.4 8.6
Secondary 37.8 7.4 

Mathematics
Primary 54.7 4.1
Secondary 52.7 8.4
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classes/schools (Rowe, 2000).  With
the possible exception of the
differential effects of specific
gender/class/school groupings (see
Figure 1), research-based evidence
indicates that such structural
interventions are preconditions, and
their effects on learning per se are, at
best, small to negligible.1  

By contrast, effective improvement
initiatives such as strategic teacher PD
are concerned not just with establishing preconditions, but with
making teaching and learning more effective.  They typify
attempts to make strong connections between knowledge about
school and teacher effectiveness and the design of effective
improvement programs and initiatives aimed at the
enhancement of student achievement progress – especially in
literacy and the related skills of verbal reasoning and written
communication.

Many reforms stop short of changing what happens beyond
the classroom door and thus fail to deliver improved teaching

and learning outcomes for teachers
and students, respectively.  Rather,
real reform calls for substantial
change in teaching and learning
strategies, but unless there is total
commitment of all staff to new ways
of working, reform efforts soon falter.

The fact that teacher-factors have
strong positive effects on students’
attitudes, behaviors in the classroom
and achievement outcomes is of vital

importance, with profound implications for the education of
both boys and girls. Operational literacy, verbal reasoning and
written communication skills lie at the very basis of the notion
of educational effectiveness, and need to be emphasized as
keys to improving the achievements and experiences of all
students throughout their primary and secondary schooling.

With acknowledgement to Rosemary Phillips 
for her preparation of this synopsis.

challenging while supportive environment for which we were all
very grateful.  I would strongly suggest any schools which did not
have the opportunity to take part in this Conference this year
should think carefully about joining in next year.  One of the great
outcomes all delegates found was the networking across Australia
and New Zealand - a situation not possible when schools do
leadership training internally.  The lateral views able to be
presented and shared gave rise to some moving sessions.  As the
adult onlookers, goose bumps were often a part of our day!

My best wishes to all who attended the Leadership conference
and I look forward to meeting as many members as possible at the
Joint Conference in August. In the meantime, AGSA contact lists
will be emailed to each member to enable networking to flourish.

Finally, may I thank Annesley College and Nancy Hillier for
hosting the conference so ably. Special thanks must go to Peter
Gubbins, Annesley Conference Co-ordinator, Debbie Snook,
Annesley Senior Boarding House Staff and Maggie Black and her
gifted assistants for providing neverending delicious food, as well
as to Synergy and Venture Corporate Recharge. Without these
people, the aims of the Alliance to promote girls in girls’ schools
would not be possible.

Edwina Sear, Executive Officer

JOINT CONFERENCE 2001
EQUAL AND DIFFERENT?

An interesting and thought provoking conference 
with a variety of excellent presenters.

Friday 3rd - Sunday 5th August, 2001

The Southport School, Gold Coast, Queensland

ALLIANCE OF GIRLS’ SCHOOLS AUSTRALASIA
& THE INTERNATIONAL BOYS’ SCHOOL COALITION

(AUSTRALIAN CHAPTER)

FRI 3 AUGUST

2-4.45 p.m. AGSA
meeting & registration

5.00p.m. Welcome

Drinks

Conference Dinner

SAT 4 AUGUST

Session 1

Session 2

Session 3

Discussion Forums

Dinner

SUN 5 AUGUST

Chapel

Brunch

Session 4

Summation

Optional light lunch

For further details contact the Executive Officer, 
Edwina Sear on Tel: 03 9813 8916 Fax: 03 9886 9542

FROM THE NEW EXECUTIVE OFFICER...
Continued from page 3...
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ASPECTS OF LEADERSHIP
Continued from page 4...

I is for INITIATIVE. One must use their initiative to take the risk
in the first instance. Risk and the removal from our comfort zone is a
decision which can not be triggered in the absence of initiative.

J = OY Definition - West Australian for excellent!. Among
many other risks taken over the camps we ventured into a 16/17
year old society, segregated by differing language in each
state/country.

K is for KEY NOTE SPEAKERS. Mia Handshin and the
Honourable Diana Laidlaw emphasised the only way that they
achieved their goals was by taking many risks and stepping out of
their comfort zone.

L is for LONELINESS. All leaders in all positions take a risk in
assuming such positions because leadership is inevitably isolating.

M is for MOTIVATION. In order to take risks, we established that
motivation was important. We gained motivation from the friends
we’d made and our highly enthusiastic and energetic instructors.

N is for NETWORKING. In order to start NETWORKING one
must be able to step out of their comfort zone and get to know
others. Once people started the networking process and grew to
know one another, the ease of contact with previously unknown
people became apparant. Fear was dispelled.

O is for OPPORTUNITIES. As student leaders, to pursue new
OPPORTUNITIES is always taking a risk. We discovered that opening
new doors with new experiences, even if we don’t succeed, will
shape ourselves and our character.

P is for PRESENTATION. PRESENTING yourself to others is
taking a risk, if you show yourself, your ideas and what you want to
say, rather than what you think people want you to be.

Q is for QUESTIONING. Young leaders have learnt to take a risk
and ask questions. Transport MP, Diana Laidlaw, showed the group
the importance of “crap detecting”. We discovered that asking
questions, although sometimes risky, is a vital part of leading a
school community.

R is for RAMBO. The Annesley institution strictly outlawed
knives saying “no Rambo knife allowed”. Yet, we needed no
weapons. We climbed the army rolls. We climbed the tower. We
threw a snag and a chop on the barbie and we threw the log. Our
weapon was our inborn, yet innate ability to take the risk.

S is for SEMINARS. Seminars involved different activities and
topics which encouraged girls to look outside their comfort zones - a
vital process that leaders must be comfortable with to be effective.

T is for TEAMWORK. In an active team, there are no leaders and
no followers. Forming a team is risky for all individuals involved.
Natural leaders need to tone down their inbuilt flair and allow
everyone to participate equally.

U is for UNITY. Individuality may come easy and as a natural
phenomenon, however, many would agree that working in UNITY is
a great risk and a good opportunity to step out of our comfort zone.

V is for VISION. Successful leaders need high vision to achieve.
These visions may initially oppose the views of others but are
necessary risks for future growth.

W is for WORK. WORKING TOGETHER was taking a risk for we
had no choice but to trust others that we had only known for less
than a week. A prime example of this was working together and

trusting each other’s actions and decisions though the rock climbing
and abseiling experience.

X is for XYLOPHONE

Y is for YOURSELF. A lot of importance was laid upon leading
yourself. We learnt that one of the best ways to develop our
leadership skills is to step out of our own comfort zones. You can’t
lead others unless you can lead yourself.

Z is for ZOMBIE. Due to the time differences of various states,
combined with late nights and early mornings, the ZOMBIE look was
popular with many girls at the conference.

The KINGFISHER TEAM - Alice Bennett, Jennifer Croker, Clare
Deligny, Sophie Gilbert, Amy Hall, Caroline Hornibrook,
Gemma Kingsborough, Hayley Macalpine, Kate Mann, Freya
Mills, Jaquelin Munro, Mima Nassar, Grace Nicastro, Lana
Smart, Vanessa Webb, Nat Wood.

PRESENTING YOURSELF

FROM THE STINGRAYS

To be different from the other entries in the journal, the Stingrays
decided to express the invaluable tips, advice and hints on
presenting public speaking and presenting yourself in a more
creative way to reflect our energetic and enthusiastic members.  

P ublic speaking contributed to a large segment of the conference;
U nderstanding that the audience wants us to succeed;
B utterflies should be embraced, not feared;
L istened to a variety of speakers: Yvonne Monte, Mia Handshin,

The Hon. Diana Laidlaw, BA, MLC., Mark Auricht;
I nitiate rapport with your audience;
C are about your audience and don’t try to control their behaviour.

S eize opportunities to observe other speakers’ techniques;
P ut yourself out in the arena and out of your comfort zone;
E xpress your ideas clearly and confidently;
A lways be natural, honest and passionate about what you are

saying;
K eep it appropriate for your audience;
I t is important to remember eye contact and body language;
N ever memorize any speech and never begin with an apology;
G ive a smooth, enthusiastic and little longer introduction if you are

nervous.

Conclusion

The ability to make a confident speech in public calls for
attributes of humour, heart and humility.  If you speak about what
you know and speak from the heart, you can connect with and
influence any audience.

The STINGRAYS TEAM - Melissa Au, Mary Bagnall, Michaela
Beard, Tara Brand, Hannah Chapman, Caroline Darvell, April
Donaldson, India Fay, Meghan Francis, Jessica Lumsdaine,
Georgie Rallis, Georgie Rhodes, Chantelle Sutton-Mattocks,
Danielle Tull, Shari Virgin.


