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I wish all of our member schools a successful 
second semester. Our June Alliance of Girls’ Schools 
Conference will remain memorable for me. As I said in 
my opening speech, we had established some particular 
criteria to be met for the conference:

•	 Relevant	and	inspiring	speakers
•	 Strategies,	ideas	and	seeds	of	ideas	to	take	away	

with you
•	 Time	for	discussion	and	catching	up	with	your	

colleagues
•	 Ease	of	travel	to	and	from	our	school,	the	
conference	venue

Having	now	had	some	time	to	reflect	upon	the	
conference, I can say with some confidence that the 
speakers	provided	us	with	relevant	information	and	a	
great deal to reflect upon.

Sally	Helgesen	developed	her	presentation	around	
three	major	trends:	diversity,	customisation	and	the	
breakdown	of	traditional	values.	She	told	us	that	we,	as	
educators of girls, had a role in helping girls to become 
articulate and comfortable about what they bring to the 
world. 

Peter	Vardy	asked	us	whether	we	wanted	our	schools	
to be lamps or mirrors in society. We need to help our 
young people to understand failure, pain and suffering. 
We need to help our young people lead accountable 
lives.	He	went	on	to	tell	us	that	the	most	important	
question	to	ask	is	‘What	sort	of	person	are	you	going	
to become?’

Sarah Maddison told us that Feminism is not a dirty 
word	and	girls	need	to	know	about	the	history	of	
women.	We	should	not	be	ignorant	of	ourselves.	

The	panel	provided	us	all	with	the	stories	of	diverse	
women	who	have	each	followed	a	different	path	in	
life.	Anne	De	Salis	believes	that	it	is	important	to	teach	
girls	to	think	for	themselves,	act	with	confidence	and	
integrity.	Annie	O’Rourke	highlighted	the	importance	

of	developing	good	networks	throughout	our	careers	
and	lives.	Anne	Henderson	reminded	us	of	Enid	Lyons	
who	was	never	afraid	to	take	a	risk,	but	always	held	
fast	to	her	principles.	The	life	and	work	of	Lyndall	
McLean	reminded	me	that	ethics	and	integrity	impact	
greatly upon our career choices. 

I	would	like	to	conclude	these	introductory	comments	
with part of my own speech made at the beginning 
of	the	conference.	The	theme	of	our	conference	is	
Broadening	the	Horizons	for	Girls	and	I	believe	that	
girls’	schools	live	this	theme	each	day	in	our	work.	To	
achieve	our	goals,	however,	we	must	live	in	a	society	
which not only recognises the important leadership 
role	which	women	have	to	play,	but	provides	an	
environment	in	which	women	can	combine	family	and	
work	in	flexible	ways	which	do	not	limit	their	career	
aspirations. 

I would suggest that if we are to broaden the horizons 
for	young	women	then	we	will	need	to	make	
significant changes to the social fabric of Australian 
society. Just as we can no longer accept incremental 
change in the number of women who hold leadership 
positions in corporations, we can also no longer accept 
that women should feel comfortable with minimal 
career	advancement	because	they	have	the	additional	
responsibility of caring for their families.  As Justice 
Mary Gaudron says our country must fully utilise its 
intellectual capital, at least half of which resides in the 
female	sex.	

I	believe	that	Girls’	Schools	can	offer	one	of	the	voices	
for	social	change.	If	we	are	unable	to	speak	about	the	
importance of female leadership, then it will appear 
that the status quo is OK. We must do as we say and 
ensure	that	we	actively	promote	aspiring	leaders	from	
within	the	ranks	of	our	teachers	and	management	staff.	
We	must	offer	flexible	work	arrangements	and	enable	
our female staff members and encourage them to 
flourish in their careers. 

Susan Just
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s 1 September 2008	 Registrations	open	for	Student	Leadership	Conference	2009

19-21 November 2008 Strategic leadership Institute, Boston, Massachusetts. A unique professional 
development	opportunity	for	Women,	organised	by	the	NCGS,	in	conjunction	with	
the Simmons School of Management 

14-18 January 2009	 Student	Leadership	Conference	2009,	St	Hilda’s	School,	Southport,	Queensland.	A	
not-to-be-missed	event	for	your	2009	student	leaders

17-19 June 2009	 National	Coalition	of	Girls’	Schools	Annual	Conference,	Holton	Arms	School,	
Bethesda, Maryland, US

Please note that the Alliance Conference is now to be biennial with the next conference at Ascham 
School, Sydney, in late May or early June 2010.



From the Editor...
Jan Butler

Susan	Just,	Alliance	President,	worked	extremely	hard	over	at	least	
eighteen months to produce a memorable conference which enabled 
members	to	gather	in	Canberra	and	listen	to	a	range	of	engaging	speakers	
who	challenged	us	to	ensure	we	are	‘broadening	the	horizons	for	girls’.	
We	thank	her	for	inviting	so	many	interesting	speakers	and	for	her	careful	
arrangement of the program. Included in this magazine is a piece by one of 
the delegates reflecting on what the conference meant to her as a first time 
delegate.

With the recent decision to publish in Alliance only twice a year and 
provide	articles	with	more	depth	comes	this	magazine	with	papers	from	
the	recent	Alliance	conference.	We	have	featured	Keynote	speakers	and	
workshop	presenters	who	have	provided	us	with	articles	suitable	for	
printing.	These	and	other	presentations	can	be	found	on	the	Alliance	web	
site	by	clicking	on	Past	Events	and	choosing	the	relevant	speaker.	We	have	
also included a piece about the South African Girls’ Association conference 
as well as some notes from our two student ambassadors who attended 
the	National	Coalition	of	Girls’	Schools	International	Girls’	Forum	in	
Cleveland,	Ohio	in	June.

Another	decision	based	on	the	recent	member	survey	is	the	change	from	
an	annual	conference	to	a	biennial	one.	The	next	conference	will	now	be	

held	in	2010	at	Ascham	School	in	Sydney,	and	we	hope	this	will	be	on	
everyone’s	calendar	as	a	‘must’	while	giving	more	opportunities	to	attend	
the	many	other	conferences	and	professional	learning	activities	that	are	
available	to	educators.

At the Annual General Meeting held in Canberra in June some changes 
were	made	to	the	constitution.	These	include	specifying	more	clearly	the	
terms	of	office	of	the	Executive	members	and	the	constituency	which	can	
vote	for	them,	as	well	as	allowing	voting	by	email.	You	can	find	a	copy	of	
the	updated	constitution	on	the	Alliance	web	site	under	Resources.	

Ann	Mildenhall,	Principal	of	Diocesan	School	for	Girls	in	Auckland,	New	
Zealand,	has	retired	from	the	Executive	after	more	than	six	years,	and	I	
would	like	to	acknowledge	the	work	that	Ann	has	done	for	the	Alliance	and	
thank	her	for	her	contribution.	Despite	being	far	away	over	the	Tasman,	
because	Ann	has	always	been	an	excellent	email	correspondent,	follow	up	
from	meetings	has	been	prompt	and	helpful	and	we	have	valued	her	ideas	
and	suggestions	for	progressing	the	Alliance.	We	welcome	Roz	Mexted,	
Principal	of	Nga	Tawa	School	in	Marton,	New	Zealand,	to	take	her	place.	

We hope you enjoy reading this latest issue of in Alliance.

Jan Butler

The	Hathaway	Brown	School	was	the	main	venue	for	the	conference,	while	delegates	were	treated	to	a	delightful	picnic	dinner	at	Laurel	School’s	
country	campus.	Among	the	many	topics	covered	were:
•	 Details	of	a	new	NCGS	research	project	examining	the	benefits	of	single-sex	education	for	girls	and	young	women:	Dr.	Linda	Sax,	Associate	

Professor,	UCLA	Graduate	School	of	Education	&	Information	Studies,	presented	findings	of	her	study	—unique	in	scope	and	scale—	of	national	
data	comparing	graduates	of	single-sex	schools	to	co-ed	schools	while	accounting	for	socio-economic	variables

•	 Professional	development	seminar,	Articulating the Value of Girls’ Schools

•	 A	panel	led	by	Bill	Christ,	Head	of	Hathaway	Brown	School:	What Should Girls’ Schools Look Like in the 21st Century?

•	 Analysis	of	today’s	tough	college	admissions	climate	for	
girls

•	 Teaching	girls	and	young	women	(as	well	as	their	
parents) how to be smart about the media

•	 Best	practices	in

•	 S.T.E.M.	and	Pathways	to	Careers
•	 Global	Initiatives
•	 Service	Learning/Community	Engagement
•	 College	Counselling	in	Today’s	Environment
•	 Research
•	 Public	Relations
•	 Round-table	discussions	by	job	type

Whitney	Ransome	was	farewelled	as	she	prepared	to	step	
down	after	17	years	as	NCGS	Co-Executive	Director.	At	
a	special	Dinner	&	Reception,	the	delegates	celebrated	
Whitty’s	extraordinary	leadership,	her	tireless	advocacy,	
and her many, many accomplishments on behalf of 
single-sex	education	for	girls.	

National Coalition of Girls’ Schools Conference, Cleveland, Ohio, June 2008
Reinventing Girls’ Education: New Models, New Paradigms
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Conference Reflections from a First-Timer
Marcia Chock Man, Deputy Principal, St Patrick’s College Townsville

My inaugural attendance at an Alliance of Girls’ Schools Australasia 
Conference	was	enabled	in	June	this	year	through	a	travel/study/
research	grant	I	received	from	the	DP/APA	Branch	of	the	Association	
of	Catholic	Secondary	Schools	in	Queensland.		As	my	school,	St	
Patrick’s	College	in	Townsville,	is	a	relative	newcomer	to	Alliance	
membership, I chose to attend the annual conference in order to 
maximise	the	benefits	to	our	staff	and	students	of	our	liaison	with	the	
Alliance	and	its	member	schools.		My	experience	at	the	conference	
has	proved	that	I	was	certainly	not	mistaken	in	anticipating	that	the	
gathering with its specific focus on broadening the horizons for girls 
would	have	much	to	offer	St	Patrick’s	in	the	development	of	our	
students as leaders of the future.

The	keynote	speakers	and	panellists	were	characterised	by	their	
expertise,	eloquence	and	diversity,	each	providing	challenges	to	the	
audience	to	enhance	the	opportunities	provided	to	the	young	women	in	
schools.		The	selection	of	knowledgeable	
speakers	from	outside	the	traditional	
educational circles allowed a refreshing 
perspective	and	offered	inspirational	
messages.		The	addresses	were	delivered	
by an international leadership consultant, 
a	spokesperson	for	the	Women’s	Electoral	
Lobby,	a	values	education	specialist,	a	
mental health researcher, a superannuation 
funds director, a recognised leader on 
sustainability and an architect, who urged 
conference delegates to support girls to 
be	articulate,	creative	and	innovative,	to	
improvise	and	be	adaptable	in	an	ever-
changing	global	environment,	
to	take	a	more	active	role	
in	politics	and	government	
policy	development,	to	engage	
in the protection of human 
rights,	to	work	towards	future	
sustainability, and to learn to 
be	comfortable	with	paradox.

The	wide	range	of	workshops	
conducted by member 
schools made the decision 
to choose only two options 
a particularly difficult one.  
The	various	presentations	
offered	effective	practices	and	
models designed to enhance 
the academic, emotional and 
spiritual attributes of emerging 

leaders	in	our	schools.		From	the	workshops	I	attended,	I	gained	an	
understanding	of	the	importance	of	discovering	more	about	the	unique	
culture	of	one’s	own	school	and	developing	strategies	to	tackle	some	
of the problematic issues, and I participated in aspects of a program 
which concentrates on refreshing leadership and management qualities 
of	staff	members,	as	a	precursor	to	improving	academic	and	personal	
outcomes for students.

An	inevitable	benefit	of	attending	any	conference	is	the	occasion	for	
informal	networking	and	the	Alliance	of	Girls’	Schools	Conference	
was	certainly	no	exception	in	this	regard.		The	conference	attracted	
educators	from	all	parts	of	Australia	and	New	Zealand,	and	from	
government,	independent	and	Catholic	sectors.		I	welcomed	
the opportunity to establish new contacts and share stories and 
experiences	with	personnel	from	diverse	backgrounds,	particularly	
during	the	bus	trips,	over	meal	times	and	in	the	queue	for	the	best	

coffee	ever.		As	a	result	of	a	conversation	
with a colleague at the Conference Dinner, 
the	Year	8	students	from	St	Patrick’s	College	
are	now	corresponding	via	email	with	their	
counterparts	from	Rangi	Ruru	Girls'	School	
in	Christchurch,	New	Zealand.

This	brief	account	of	my	experience	as	
a first-timer at the Alliance Conference 
hopefully	conveys	that	I	found	it	to	be	
most	enjoyable,	informative,	engaging	
and	inspiring.		I	eagerly	anticipate	the	next	
conference	in	Sydney	in	2010.

“An inevitable benefit  
of attending any  
conference is the  

occasion for informal 
networking...”
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Abstract
Australia was once a world leader in the struggle for gender equality. It is 
now	clear,	however,	that	recent	decades	have	seen	the	undoing	of	many	
earlier	achievements.	Despite	the	recent	appointment	of	women	to	certain	
high profile political roles, the glass ceiling remains firmly in place. Can 
schools	challenge	young	women	to	play	a	more	active	role	in	politics	or	
government	policy	development?	What	should	young	women	know	in	
order to ensure that Australian democracy does not let them down?

Introduction
The	title	of	today’s	session	is	From schoolgirl to world leader: What 
girls need to know to change the world and I’m going to reflect on 
this	issue,	in	part,	by	talking	about	this	report	that	I	authored	last	year,	
with	Emma	Partridge	from	the	University	of	technology,	Sydney.	It’s	
the	report	of	the	gender	audit	we	undertook	for	the	Democratic	Audit	of	
Australia – a larger project headed at the 
time	by	Professor	Marian	Sawer	at	the	ANU,	
which	is	investigating	the	health	of	Australian	
democracy.	The	report	is	titled	‘How	well	
does	Australian	Democracy	Serve	Australian	
Women?’

The	report	set	out	to	consider	the	extent	to	
which	Australian	democracy	has	achieved	a	
susbstantive	gender	equality.	And	it	certainly	
makes	the	case	that	in	recent	years	we	have	
been	‘going	backwards’	on	this	question	in	a	
number of ways.

But	first,	it’s	perhaps	useful	to	say	a	quick	
word about what we should understand 
‘gender	equality’	to	mean.

Gender	equality	is	a	complex	goal	that	requires	governments	to	address	
both	equality	of	opportunities	and	sex-based	differences.	In	simple	
terms,	achieving	gender	equality	should	mean	that	an	individual’s	rights	
or opportunities, including those of democratic participation, do not 
depend	on	their	gender.	In	many	political	debates,	however,	the	concept	
of equality is often reduced to a simplistic understanding that emphasises 
sameness.	As	feminist	theorists	have	argued,	this	type	of	reductionism	
is	inadequate	as	it	fails	to	acknowledge	that	a	substantive	equality	
also requires a recognition of women’s and men’s differences, and an 
acknowledgement	that	government	programs	and	policies	affect	women	
and men differently. 

The	goal	of	gender	equality	is	further	complicated	by	the	fact	that	
women are not a homogenous group. A gender-equal democracy must 
neither discriminate against nor between women. Australian women are 
Indigenous	and	non	Indigenous,	culturally	and	linguistically	diverse,	
lesbian,	bisexual,	transgender	and	heterosexual,	able	bodied	and	
disabled,	rich	and	poor,	mothers	and	carers,	workers,	under	employed	
and	unemployed	and	so	on.	Gender	equality	is	not	a	‘one	size	fits	all’	
proposition.

So,	turning	to	our	report	we	considered	a	number	of	key	components	in	the	
provision	of	gender	equality,	specifically:

1	 The	legislative	framework	that	is	intended	to	eliminate	discrimination	
against women;

2	 The	level	of	representation	of	women	in	various	spheres	of	Australian	
life;

3	 The	policy	machinery	that	was	developed	in	order	to	monitor	the	
impact of public policy on women; and

4	 The	degree	to	which	women’s	non-government	organisations	are	
consulted	with,	have	access	to,	and	are	supported	in	their	relationships	
with	government.

On the whole, the picture that emerged from this assessment was not 
positive.	While	Australia	was	once	a	world	leader	in	the	global	struggle	
for	gender	equality,	this	report	makes	clear	that	Australia	no	longer	aspires	

to such a title, and indeed has undone many 
of	the	commitments	and	achievements	of	an	
earlier	period.	This	is	most	obviously	true	
with regard to the dismantling of women’s 
policy machinery and the silencing of the 
women’s	non-government	sector.	While	the	
body of legislation designed to protect women 
from discrimination remains substantially 
intact,	it	is	evident	that	on	its	own	the	
legislative	framework	is	inadequate	to	ensure	
a substantial political equality between 
women and men measured against the 
indicators	I	have	just	outlined.

The	report	also	raises	some	serious	concerns	
about	the	extent	to	which	successive	decades	

of	feminist	activism	and	varying	levels	of	government	commitment	have	
failed	to	achieve	a	lasting	gender	equality.	Above	all	else	it	documents	the	
necessity	for	ongoing	pressure	on	Australian	governments	from	advocates	
for	gender	equality.	Where	this	pressure	has	been	weak	or	absent,	
governments	in	both	national	and	sub-national	jurisdictions	have	either	
neglected	or	actively	resisted	this	aspect	of	democratic	political	equality.	
This	finding	is	particularly	relevant	and	important	in	thinking	about	what	
girls	need	to	know.

I’ll briefly summarise our findings in relation to these four central aspects 
of gender equality.

1.The legislative framework
The	report	demonstrates	that,	while	the	Australian	legislative	framework	
is	critical	in	establishing	the	‘minimum	standards’	for	gender	equality,	it	
does	not	guarantee	women’s	human	rights	and	ensure	a	substantive	gender	
equality.	We	also	found	that	the	legislation	itself	is	not	as	comprehensive	
as	it	might	be,	and	has	been	subject	to	active	political	undermining.

The	struggle	for	gender	equality	in	Australia	has	produced	a	significant	
body	of	legislation	that	provides	varying	degrees	of	protection	for	women	
in	certain	circumstances.	This	includes	sex	discrimination	legislation	at	
federal,	state	and	territory	levels.

5
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Our assessment of the success of anti-discrimination law in Australia 
is	mixed.	The	legislation	has	undoubtedly	had	a	positive	symbolic	
effect.	It	has	also	helped	remove	a	number	of	legal	barriers	to	women’s	
participation	in	the	workforce,	giving	them	access	to	a	greater	range	of	job	
opportunities. It has significantly changed people’s ideas about acceptable 
workplace	behaviour	and	it	has	raised	women’s	own	expectations	that	they	
will	receive	equal	treatment	in	the	workforce.

There	are	however	are	a	number	of	criticisms	of	Australian	anti-
discrimination	legislation.	The	individual	complaint-based	mechanism,	
and	the	privatisation	of	complaints	through	a	conciliation	process,	
sees	approximately	99	per	cent	of	complaints	fail	to	progress	beyond	
conciliation.  We also found a confusing and fragmented set of legislation 
at	the	national	and	sub-national	levels.

Equal	employment	opportunity	legislation	is	generally	weak,	and	has	had	
only	limited	success	in	delivering	more	equitable	employment	outcomes.	
Part of the reason for this is the gender bias of organisational cultures that 
reflects the broader gendered power relations in society, and draws upon 
gendered	definitions	of	merit,	skill	and	work.

Other	limitations	of	the	legislative	framework	include	the	fact	that	
Australia has no bill of rights and no constitutional guarantee of equality of 
the	sexes	before	the	law.	Without	this	basis,	anti-discrimination	and	equal	
opportunity	instruments	can	only	be	partially	effective.

We	also	found	that	the	legislative	
framework	has	proven	vulnerable	
to political undermining through 
under-resourcing and unsympathetic 
administrative	arrangements,	
particularly in recent years. More 
seriously, the core content of the 
legislation itself was threatened by 
the	Howard	government’s	attempts	
to	amend	the	Sex	Discrimination	Act	
(SDA),	in	response	to	the	McBain	
case.

In any case, legislation alone was 
never	going	to	be	sufficient	to	bring	
about equality for women. Indeed, far 
from being guaranteed by legislation, 
gender	equality	is	fragile.	It	depends	heavily	on	political	and	institutional	
support,	both	of	which	are	easily	withdrawn.	Over	the	past	decade	we	
have	seen	a	deliberate	withdrawal	of	support	for	human	rights	legislation,	
including	sex	discrimination	legislation,	by	the	Howard	government.	
Feminists	must	now	expend	considerable	energy	struggling	to	maintain	the	
gains	that	were	made	between	1970	and	1990.

2. Representation
Clearly	women	still	do	not	have	equal	representation	in	many	spheres	of	
public and political life – in many cases, far from it. We maybe didn’t need 
this	report	to	tell	us	that,	but	it	does	provide	some	very	detailed	data	as	
evidence	for	the	continued	under-representation	of	women	–	and	I’ll	just	
quote	a	few	examples:

1	 Women	hold	barely	a	third	of	the	seats	in	the	various	parliaments	
around Australia

2	 Local	government:	contrary	to	popular	belief,	representation	at	this	

level	is	actually	lower	than	at	state	and	federal	levels,	(the	average	is	
27.8	per	cent).	

3	 In	the	judiciary:	women	are	significantly	underrepresented.	There	is	
only	one	woman	on	the	seven	member	bench	of	the	High	Court;	indeed	
Justice	Susan	Crennan	is	only	the	second	ever	female	High	Court	
Justice.	Women	are	only	12	per	cent	of	judges	in	the	Federal	Court,	
22	per	cent	on	the	Federal	Magistrates	Court,	and	34	per	cent	on	the	
Family	Court.	Representation	on	state	and	territory	supreme	courts	
averages	just	18	per	cent,	and	only	one	of	the	eight	state	and	territory	
Chief Justices is a woman.

4 On boards and committees: women occupy a tiny proportion of 
positions	on	private	sector	boards	–	just	8.6	per	cent	of	board	directors	
in	the	top	200	ASX	companies.	They	fare	better	in	the	public	sector,	
ranging	from	29	to	48	per	cent	depending	on	the	jurisdiction.

So, in terms of representation – certainly still a long way to go. Will the 
girls	of	today	take	their	place	in	our	parliaments	and	on	the	judiciary?	Not	
I would suggest, unless they are prepared to fight for it.

3. Government policy machinery for women
By	this	we	mean	the	various	structures	and	processes	set	up	by	
governments	to	conduct	research,	develop	policy	advice	and	subject	
government	planning	and	decision-making	to	a	degree	of	gender	analysis.

Australia actually played a unique 
role	in	the	development	of	women’s	
machinery	of	government	in	the	1970s	
and	80s,	developing	an	approach	that	
many	other	countries	looked	to	as	a	
model.	The	model	of	feminist	policy	
machinery	that	developed	here	relied	on	
a close and interconnected relationship 
between	activists	in	the	women’s	
movement	and	feminist	activists	within	
the	bureaucracy.		The	internationally	
remarkable	model	that	emerged	from	
this	relationship	gave	the	rest	of	the	
world	the	‘femocrat’.	As	the	policy	
machinery	developed,	the	femocrats	
emerged as legitimate political players, 

and it seemed that the representation of women’s needs, rights and interests 
was	to	be	safely	institutionalised	in	the	practice	of	government.	

However,	despite	the	hope	that	this	approach	would	entrench	gender	
analysis	as	a	central	and	legitimate	part	of	government	business,	
governments	that	are	hostile	to	this	goal	(most	obviously	the	Howard	
federal	government)	have	demonstrated	the	ease	with	which	the	machinery	
itself	can	be	dismantled.	Reliant	as	it	was	on	pressure	from	an	active	
and	vocal	women’s	movement,	in	a	time	when	the	women’s	movement	
is	relatively	subdued,	the	federal	machinery	was	stripped	of	power,	
influence	and	considerable	funding	with	relative	ease.	Indeed,	Australia	
has	gone	from	being	a	world	leader	in	developing	and	institutionalising	the	
frameworks	for	gender	equality,	to	being	a	world	leader	in	bringing	about	
their demise. 

Looking	to	the	State	level,	we	find	that	the	picture	is	patchy.	From	the	
1980s,	the	federal	model	of	women’s	policy	machinery	was	adopted	
and	replicated	at	the	sub-national	level.	Premiers	and	chief	ministers	
established	variously	named	women’s	policy	units	and	advisory	councils	
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in	all	States	and	Territories	between	1976	and	1986.	However,	as	with	
the	legislative	framework	discussed	earlier,	this	has	often	resulted	in	
inconsistency	across	jurisdictions.	Some	Australian	States	today	have	
fairly good women’s policy machinery, while others show little remaining 
commitment	to	gender	equality.	The	result	is	a	decidedly	unequal	pattern	
of protection, participation, representation and appropriate policy for 
women.

4. Women’s non-government organisations
Finally,	it	is	evident	that	the	women’s	NGO	sector	has	been	effectively	
marginalised	from	any	significant	policy	influence	or	even	participation	
in	policy	debates	over	the	past	decade.	
An earlier commitment to funding a wide 
range of such organisations, that would 
provide	policy	advice	from	a	wide	range	
of	perspectives,	was	replaced	by	the	
previous	federal	government	with	a	much	
narrower and more constraining funding 
model in which both the number of funded 
organisations and their capacity to act 
independently	of	government	is	restricted.

Women’s	non-government	organisations	
(NGOs)	have	been	central	actors	in	every	
aspect of the struggle for gender equality 
in	Australia.	These	organisations	have	long	
provided	a	conduit	between	government	and	
a	wide	range	of	women	in	the	community.	The	public	funding	of	non-
government	organisations	has	been	key	to	enabling	them	to	represent	their	
constituencies	in	a	manner	‘comparable	in	sophistication’	to	the	business	
and	free-market	advocates	so	favoured	by	government.		

The	recent	struggles	for	Australian	women’s	NGOs	presents	what	Ruth	
Phillips	describes	as	a	‘double	negative’	for	women:	the	previous	federal	
government	is	averse	both	to	feminism	and	to	the	model	of	participatory	
governance	that	would	enable	a	wider	range	of	women’s	NGOs	to	provide	
independent	policy	advice	to	government.		Without	a	well-resourced	
NGO	sector	that	has	the	capacity	to	be	critical	of	government	policy,	other	
areas	of	progress	towards	gender	equality	are	also	adversely	affected.	
For	example,	the	downgrading	of	women’s	policy	machinery	took	place	
with barely a whimper, as most of the organisations once in a position to 
comment	or	advise	have	now	lost	their	capacity	to	do	so.

International
In addition to these four aspects of gender equality, we also situated our 
analysis	in	the	international	context,	assessing	Australia’s	progress	towards	
gender	equality	against	the	measures	outlined	in	the	UN	Convention	on	the	
Elimination	of	All	Forms	of	Discrimination	against	Women	(CEDAW)	and	
the Beijing Platform for Action. 

Again,	it	was	not	a	positive	picture	that	emerged.	The	report	draws	
attention	to	the	declining	level	of	satisfaction	with	Australia’s	performance	
on	gender	equality	that	has	been	expressed	by	the	UN	CEDAW	
Committee. 

Indeed	quite	recently,	Federal	Sex	Discrimination	Commissioner	Elizabeth	
Broderick	returned	from	the	UN	with	the	perception	that	the	international	
community is now watching and waiting to see whether Australia will stop 

going	backwards	and	resume	its	leadership	
role in the journey towards gender equality. 
Let’s	hope	so.

The impact on women’s lives
I	would	like	now	to	consider	the	impact	of	
these	changes	both	on	women’s	lives	and	on	
the	Australian	women’s	movement.	These	are,	
or	at	least	ought	to	be,	key	questions	for	young	
women today as they contemplate their futures.

This	diminished	political	commitment	to	
gender	equality	in	Australia	over	the	last	
dozen	years	has	had	a	very	real	impact	on	

the policy and programs that most affect women’s equal citizenship. 
There	is	a	specific	focus	in	the	conclusion	to	the	report	on	the	suite	of	
‘work	and	family’	policy	issues	that	bear	directly	on	women’s	capacity	to	
participate	as	full	citizens.	These	areas	of	policy	highlight	the	persistence	
of	certain	aspects	of	gendered	inequality	in	Australia.	There	are,	of	course,	
other	significant	areas	that	could	be	used	to	make	a	similar	point,	for	
example	the	persistently	high	rates	of	sexual	and	domestic	violence	or	the	
implications of the recent federal industrial relations reforms for specific 
groups of women. 

New	evidence	also	demonstrates	the	growing	gap	in	pay	inequity	between	
Australian	women	and	men.	Ensuring	equal	remuneration	for	men	and	
women	workers	is	not	only	a	goal	that	Australia	has	not	yet	reached,	but	
also	one	that	with	passing	years	seems	to	be	moving	further	out	of	reach.	
Recent	Average	Weekly	Earnings	figures	from	the	Australian	Bureau	of	
Statistics	show	a	1.4	per	cent	decline	in	the	gender	pay	gap	over	the	last	
couple	of	years.	This	means	that	the	average	full	time	working	woman	
currently	earns	only	83.6	cents	in	the	male	dollar	compared	with	85	cents	
in	February	2005.	

The	focus	on	‘work	and	family’	in	the	conclusion	of	the	report	returns	the	
discussion	to	the	complexity	of	gender	equality.	The	task	of	combining	
paid employment with the labour of caring for children and elderly 
relatives	and	nurturing	a	family	is	still	one	that	falls	disproportionately	on	
the shoulders of women.  

After	eleven	years	of	conservative	government	at	the	federal	level	
there	was	an	increasing	disconnect	between	the	view	of	the	majority	of	
Australians	who	support	a	diversity	of	family	structures,		the	former	
Federal	Government’s	political	rhetoric	about	the	diverse	life	experiences	
of	Australian	families	in	the	21st	century,	and	the	conservative	ideology	of	
gender	that	continues	to	structure	work	and	family	policy	initiatives.	
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Areas	where	this	was	evident	included	

1	 The	family	tax	system	with	its	high	Effective	Marginal	Tax	Rates	and	
the	ideologically	driven	Family	Tax	Benefit	Part	B

2	 The	mess	left	in	the	childcare	system	since	the	Howard	Government	
removed	the	operational	subsidy	from	community-based	not-for-profit	
childcare	centres	in	1997;	and

3	 The	refusal	to	implement	a	
national system of paid maternity 
leave	

These	issues	in	the	area	of	work	and	
family policy underscore a number 
of points made here this morning. 
Firstly,	Australia’s	legislative	
framework	for	the	protection	of	
women’s human rights is inadequate 
for	ensuring	a	substantive	gender	
equality in areas such as women’s 
access to, and equal participation 
in,	the	labour	market.	Although	the	
SDA does prohibit discrimination 
against women on particular grounds 
in particular circumstances, it cannot 
compel	a	government	to	develop	
further legislation or policy that 
removes	obstacles	to	women’s	equal	
citizenship, including their participation in 
the labour force. 

Secondly,	there	is	compelling	evidence	
to	suggest	that	increasing	the	level	of	
parliamentary representation of women within 
a two-party system where each party has a 
binding	caucus	does	little	to	improve	gender	
equality. While a politics of presence is 
inarguably important for symbolic reasons, an 
increase in the number of women in parliament 
does	not	mean	that	governments	are	more	likely	
to	introduce	policies	aimed	at	removing	barriers	to	gender	equality.	Certain	
circumstances,	such	as	the	2006	conscience	vote	in	the	federal	parliament	
concerning	RU486,	may	challenge	this	status	quo,	but	in	general,	women	
in both major parties are bound to the party line. 

Thirdly,	it	appears	that	the	early	promise	of	women’s	machinery	of	
government	has	not	been	fulfilled.	Despite	the	conviction	that	Australia’s	
model would entrench gender analysis as a central and legitimate part 
of	the	conduct	of	government	business,	a	government	hostile	to	this	
goal has demonstrated the ease with which the machinery itself can 
be	dismantled.	Reliant	as	it	was	on	pressure	from	an	active	and	vocal	
women’s	movement,	in	a	time	of	relative	movement	abeyance	the	federal	
machinery has been stripped of power, influence and considerable funding 
with barely a peep. 

Finally,	it	is	evident	that	the	women’s	NGO	sector	has	been	effectively	
marginalised	from	any	significant	policy	influence	or	even	participation	in	
policy	debates	over	the	past	decade.	An	earlier	commitment	to	funding	a	
wide	range	of	such	organisations,	that	would	provide	policy	advice	from	
a	wide	range	of	perspectives,	has	been	replaced	with	a	much	narrower	
and more constraining funding model in which both the number of funded 

organisations	and	their	capacity	to	act	independently	of	government	is	
restricted. 

So was it all for nothing?
The	gender	report	for	the	Democratic	Audit	raises	some	serious	concerns	

about	the	failure	of	both	successive	
decades	of	feminist	activism	and	
varying	levels	of	government	
commitment	to	achieve	a	more	
substantive	and	lasting	gender	
equality. Australia was once a world 
leader in struggles to increase 
women’s	influence	over	public	
decision-making;	in	promoting	
gendered analysis of public policies 
to ensure equal benefit for women; 
in enshrining the principle of 
deliberative	democracy	through	
a well-funded and oft consulted 
women’s	NGO	sector;	and	in	a	
national	commitment	to	legislative	
and	policy	innovations	designed	
to enhance women’s human rights 
and	civil	liberties.	Today,	after	
a	period	of	government	overtly	

hostile to these goals, Australia’s standing as a 
leader in the struggle for gender equality is much 
diminished.

The	policy	machinery	that	was	pioneered	in	
Australia has not stood the test of time. With 
the benefit of hindsight it now appears that 
the	model	of	policy	machinery	developed	by	
feminists	in	the	1970s	was	a	model	specifically	
for	the	times.	The	model	developed	here	relied,	
at	least	in	part,	on	a	‘specific	moment’	in	the	
history of the Australian state , on a broad social 
democratic	consensus		and	on	external	pressure	

from	a	visible,	united,	highly	mobilised	and	state-focused	women’s	
movement.		Evidence	from	the	field	of	social	movement	studies	suggests	
that	this	sort	of	movement	is	only	ever	in	episodic	existence	over	longer	
cycles	of	movement	continuity.	

To	some	extent	it	is	probable	that	the	dominant	state	focus	also	contributed	
to	a	certain	invisibility	for	the	broader	movement.	The	paradox	for	
feminists	was	that	the	price	of	policy	success	inside	government	was	
an	increasing	lack	of	influence	and	access	for	activists	outside	the	
bureaucracy.		This	in	turn	meant	that	the	women’s	machinery	itself	was	
unable	to	function	as	intended	in	an	increasingly	hostile	political	context.	

New government new opportunity?
So it was crystal clear to us, at least in terms of the measures of gender 
equality	that	we	looked	at,	that	Australia	had	been	‘going	backwards’	in	
recent years.

The	report	was	written	before	the	change	of	government	at	the	federal	
level,	so	I	thought	I’d	reflect	on	whether	the	election	of	the	Rudd	Labor	
government	is	likely	to	turn	things	around.
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Certainly	there	are	some	promising	signs.	The	Attorney-General	and	the	
Prime	Minister	have	made	positive	statements	about	wanting	to	re-engage	
Australia	with	the	international	human	rights	system	generally.	That’s	
promising	for	women,	because	of	the	potentially	higher	profile	that	it	gives	
to	CEDAW.

Indeed,	earlier	this	month	the	Federal	Government	announced	that	it	
would commence national consultations on signing the Optional Protocol 
to	CEDAW.	This	is	something	we	certainly	called	for	in	the	report,	and	it’s	
an	encouraging	development.	Signing	this	protocol	will	enable	individual	
Australian	women	to	make	a	complaint	to	the	UN	committee	where	
domestic	remedies	have	been	exhausted	–	it	is	an	instrument	that	can	help	
to	keep	our	government	accountable	for	protecting	Australian	women’s	
human rights.

However,	Australia	retains	its	reservation	to	Article	11	of	CEDAW,	so	
that	it	is	not	bound	by	the	requirement	to	provide	paid	maternity	leave	for	
Australian	women.	This	remains	as	objectionable	now	as	it	did	when	we	
wrote the report.

Indeed,	this	Federal	Government’s	actions	in	relation	to	paid	maternity	
leave	will	be	the	clearest	test	of	its	commitment	to	gender	equality.	

Currently	the	question	of	paid	maternity	leave	has	been	referred	to	the	
Productivity	Commission.	Personally	I	would	have	liked	to	see	the	
government	have	the	courage	to	just	implement	a	scheme,	rather	than	
commission	another	inquiry.	The	research	has	been	well	and	truly	done	
–	thanks	to	the	very	thorough	public	inquiry	conducted	by	HREOC.	
Australia	and	the	US	remain	the	only	two	developed	countries	in	the	world	
without	a	national	paid	maternity	leave	scheme.	There	is	no	shortage	of	
evidence	that	a	scheme	is	needed.	So	it	would	have	been	satisfying	to	see	
the	new	government	just	commit	to	a	national	government-funded	scheme	
as	a	matter	of	principle.	I	would	have	thought	Australian	women	had	
waited long enough on this issue.

But	the	fact	that	the	new	Federal	government	has	not	immediately	
addressed	this	glaring	and	fundamental	‘missing	link’	for	gender	equality,	
as a matter of principle perhaps suggests that a note of caution is needed.

Our	report	does	not	just	lay	the	blame	for	the	slide	in	gender	equality	over	
the	last	decade	or	so,	at	the	feet	of	the	Howard	government.	Although	
certainly a lot of that blame belongs there, we also point out how some of 
the	‘going	backwards’	has	happened	under	State	Labor	governments,	and	
in many other areas of Australian society. 

This	should	not	be	surprising	but	it	should	make	us	vigilant.	It	should	
caution us against complacency, in assuming that a new Federal 
government	will	arrest	the	decline.	We	can’t	just	sit	back	and	expect	this	
to	happen.	If	we	are	to	start	‘going	forwards’	again	on	gender	equality,	we	
need	to	keep	the	pressure	on.	And	we	need	to	argue	that	gender	equality	is	
not	an	optional	extra,	it’s	an	essential	component	of	democratic	society.	

So what do girls need to know to make a 
difference?
Based	on	the	findings	of	a	five-year	study	into	young	women’s	attitude	to	
gender	issues	and	feminism,	Chilla	Bulbeck	has	concluded	that:

young	women	today	confront	an	even	more	baffling	landscape	than	
their	mothers	did.	They	are	encouraged	to	demand	equal	respect	
and equal wages but also to pursue gender difference in a culture 

that	is	increasingly	individualised,	commodified,	sexualised	and	
information	laden.	Young	women	are	encouraged	not	only	to	be	
sexy	and	available,	to	please	men,	but	to	see	this	as	a	sign	of	their	
empowerment.	Women	who	don’t	succeed	in	work	or	politics	are	
encouraged	to	blame	themselves,	but	not	out	loud	in	case	they	are	
labelled	‘whingeing	victims’.	

Young	women	today	face	the	same	choices	and	challenges	as	their	mothers	
did	–	but	in	a	social	context	where	the	rules	are	unclear.	I	have	watched	
in	dismay	as	my	own	teenage	daughter	and	her	groups	of	exceptionally	
bright group of friends act all ditzy and dumb as a means of passing under 
the	radar.	Thankfully,	as	they	hit	their	mid	teens	and	start	to	think	more	
actively	about	their	futures	they	are	dropping	the	act,	setting	high	bars	for	
undergraduate	admission	scores	and	planning	futures	of	high	achievement.

Complicating	these	future	plans	are	the	thoughts	of	work	and	children.	
There	is	a	lot	of	research	evidence	to	suggest	that	most	young	women	
today	want	to	have	children	at	some	point	in	their	futures.	However	there	
is	also	evidence	to	suggest	that	many	will	not	do	so	because	–	as	so	many	
of	my	students	have	said	to	me	over	the	years	–	it	just	‘looks	too	hard’,	or	
because	they	fear	they	can’t	afford	time	off	work	or	child	care	and	so	on.	
Our	static	birthrate	attests	to	the	fact	that	we	have	not	created	a	society	
where becoming a mother is an easy option.

This	leads	me	to	the	first	thing	that	young	women	today	need	to	know:	
That the world won’t change unless they demand that it does.

Governments	tend	not	to	do	the	right	thing	simply	because	it	is	the	
right	thing	to	do.	Governments	tend	to	do	the	right	thing	only	when	it	
is	demanded	of	them.	Like	other	liberal	democracies,	Australia	did	not	
suddenly decide to embrace gender equality as an important goal because 
it	seemed	like	a	good	idea.	Successive	Australian	governments	have	
been	persuaded	of	the	importance	of	achieving	greater	equality	between	
women	and	men	by	feminist	activists	both	inside	and	outside	government.	
The	women’s	movement	has	theorised,	strategised,	rallied	and	lobbied.	
Feminists	have	drawn	on	international	human	rights	obligations	to	
exercise	influence.	We	have	shamed	governments	through	revelations	
of	the	continuing	levels	of	exploitation	and	oppression	that	women	
experience	through	violence,	unequal	pay	and	in	other	areas	of	continued	
discrimination.	A	new	generation	must	take	up	these	challenges	if	they	
want	to	see	change	in	their	own	lives	and	the	lives	of	their	own	children	
and grandchildren.

Suggesting	that	young	women	must	work	for	the	changes	they	will	want	
and	need	leads	me	to	the	second	thing	they	need	to	know.	That	is:	That 
feminism is not a dirty word.

The	American	feminist	Adrienne	Rich,	in	an	essay	entitled	‘Taking	women	
students seriously’ summed it up beautifully:
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What	does	a	woman	need	to	know?	Does	she	not,	as	a	self-
conscious,	self	defining	human	being	need	a	knowledge	of	her	
history,	her	much	politicised	biology,	an	awareness	of	the	creative	
work	of	women	in	the	past,	the	skills	and	crafts	and	techniques	
and	powers	exercised	by	women	in	different	times	and	cultures,	a	
knowledge	of	women’s	rebellions	and	organised	movements	against	
our	oppression	and	how	they	have	been	routed	or	diminished?

Without	such	knowledge	women	live	and	have	lived	without	
context,	vulnerable	to	the	projections	of	male	fantasy,	male	
prescriptions	for	us,	estranged	from	our	own	experience	because	
our education has not reflected or echoed it. I would suggest that 
not	biology,	but	ignorance	of	ourselves,	has	been	the	key	to	our	
powerlessness. 

For a myriad of reasons, but not least because of the threat it has posed to 
the	status	quo,	there	has	been	an	extraordinary	backlash	against	feminism	
over	the	past	couple	of	decades.	Feminism	is	–	allegedly	–	all	about	bra	
burning	and	man-hating,	not	the	quality	of	women’s	lives.	The	real	history	
of the struggles of women, both in Australia and internationally, has been 
obscured	by	this	misrepresentation.	Ask	your	students	‘whose	interests	are	
served	when	feminism	is	represented	like	this?’	And,	most	importantly,	
teach them their history – tell them that, were it not for the Australian 
women’s	movement	they	would	still	have	resign	from	a	job	in	the	public	
services	once	they	got	married,	the	pay	gap	would	be	far,	far	greater	that	
a	mere	17%,	that	their	access	to	contraception,	and	bank	loans!	would	be	
much	less.	Their	choices	in	life	would	be	much	narrower	and	focussed	
almost	entirely	on	their	roles	as	wives	and	mothers.

Make	sure	that	they	understand	that	in	periods	where	the	women’s	
movement	has	been	highly	visible	and	mobilised	it	has	achieved	great	
change.	In	the	inevitable	periods	when	the	movement	is	less	active,	
however,	progress	has	stalled.	Without	continual	pressure	and	scrutiny	
from	feminist	activists,	governments	have	time	and	again	revealed	their	
resistance	to	the	goal	of	gender	equality,	and	indeed	have	wound	back	
achievements	in	many	areas.	Young	women	with	all	the	benefits	of	

the	fine	education	I	have	no	doubt	you	are	providing	will	be	much	needed	
if we are to see more progress into the future.

One final message for young women today: For them Anything is 
possible. For the first time Australia has a female deputy prime minister. 
Perhaps	one	of	your	students	will	be	our	first	female	prime	minister?	Your	
students	should	reach	for	the	stars,	in	whatever	field	their	ambition	lies.

It will be important to future generations of Australian women that the 
concerns	raised	in	this	report	are	properly	addressed.	Your	students	today	
are	that	future.	You	have	the	challenging	and	exciting	role	of	inspiring	
them	to	engage	with	these	issues,	to	see	their	relevance	in	their	own	lives	
and	to	want	to	make	a	difference.	I	wish	you	well	in	this	endeavour.

continued from previous page...
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Abstract
This new century has seen renewed debate about the meaning of 
citizenship in Australia. At the same time, our responsibilities to the rest 
of the world have come into sharper focus with wars, famine, dictatorial 
regimes and civil unrest.

When such things occur, women, with children suffer most.

Young Australian women can consider and participate in our debates 
about Australian citizenship. They could actively consider if a human 
rights charter could strengthen citizenship. How could girls and women 
contribute to such a charter?

As we work harder on recognising and protecting human rights at home, 
young Australians could make links with world bodies dedicated to human 
rights protection everywhere.

This year marks the 60th anniversary of the UN Declaration of Human 
Rights, the document which is the foundation of all modern human rights 
laws. An American woman, Eleanor Roosevelt, was largely responsible 
for the declaration. An Australian woman, Jesse Street, was also directly 
involved in developing this seminal document. What similar actions are 
available to Australian women 60 years later?

You	are	all	involved	in	a	unique	experience	in	the	history	of	the	human	
race.	You	are	teaching	girls	at	a	time	when	the	circumstances	of	the	lives	
of	women	and	girls,	particularly	in	first	world	countries	like	Australia,	are	
different	and	better	than	they	have	ever	been.	You	
are teaching the first generation of girls who will 
move	into	a	society	where	discrimination	based	
on	sex	has	been	illegal	for	a	quarter	of	a	century.	
In	the	21st	century	in	Australia	as	in	the	rest	of	the	
developed	world,	women	are	not	officially	barred	
from any occupations, professions, courses of study 
or training. 

The	range	of	lifestyles	for	women	acceptable	to	
mainstream	society	has	never	been	wider.	Women	
may	marry,	remain	single,	live	in	a	same	sex	
relationship,	have	children,	or	remain	without	
children.	None	of	these	choices	provokes	societal	outrage,	or	excludes	
them	from	jobs	or	community	life.	Women	now	live	longer	than	at	any	
time	in	recorded	history	and	in	better	health.	Economic	independence	can	
be	enjoyed	by	most	women	and	is	certainly	available	to	all	your	students	
as	they	move	into	adult	life.

The	full	range	of	career	options	is	quite	visible	to	schoolgirls,	should	
they	choose	to	look.	They	can	see	females	in	political	leadership,	at	the	
top	of	all	professions	including	as	judges	of	the	High	Court.	They	can	
see	a	woman	who	is	a	police	commissioner,	a	woman	who	is	the	CEO	
of	a	major	bank.	They	can	see	female	school	principals,	professors	and	
university	vice	chancellors.		Women	artists,	writers,	film	producers	are	
no	longer	trivialised.	When	they	watch	television	your	students	can	see	
female journalists reporting from war zones and other areas of crucial 
importance to all of us.  

In September of this year, they will see a distinguished Australian 
woman, Quentin Bryce, become the first woman to hold, as Governor-
General, the top role available to an Australian citizen under our 
constitution.

As I list these instances of female progress, I don’t 
have	to	point	out	to	this	audience	how	recent	these	
developments	are,	how	even	one	generation	ago,	
girls faced much more restricted opportunities 
in	education,	work,	and	lifestyle.	Very	few	of	
the	examples	I	have	just	listed	would	have	been	
available.	Discrimination	in	the	workforce,	in	the	
provision	of	services,	in	education	and	training	
was legal. It was widely practised and accepted 
by society as normal, acceptable, the way things 

were. Many women, especially if they were mothers, were of necessity 
dependent on a husband or on the state. Women who sought childcare 
services	for	their	infant	children	were	accused	of	gross	maternal	
negligence.	All	that	has	changed,	overwhelmingly	for	the	better,	for	
women	themselves,	and	for	the	entire	society.

Of course I could, and maybe should qualify this optimistic presentation of 
what	is	possible	for	young	women	today	by	noting	that	poverty,	inflexible	
work	demands,	popular	culture	with	its	oppressive	stereotypes	about	body	
size	and	shape,	and	the	persistence	of		male	prejudice	can	and	do	make	the	
lives	of	many	younger	and	older	women	miserable.

But my purpose here is to project forward, to discuss some of the ways in 
which	the	girls	you	teach	can	become	effective	global	citizens.

I	would	like	to	refer	to	the	new	challenges	for	your	students,	accepting	
for	the	moment	that	most	of	the	old	ones	have	been	tackled	with	some	
effectiveness.

It	is	a	truism	to	say	we	live	in	a	global	world.	It	means	in	practice	that	your	
students	are	likely	to	live	and	work	in	societies	all	around	the	world.	None	
of the big issues facing Australians is restricted to our national borders. 

Women as global citizens in the 21st century
Susan Ryan AO, Chair, Human Rights Act for Australia campaign

Continued overleaf...

“Documents expressing 
ideals carry no weight 
unless the people know 
them, unless the people 
understand them, unless 
the people demand that 

they be lived.”



Climate	change	has	made	even	the	most	parochial	of	us	aware	that	we	
live	in	one	world,	as	has	international	terrorism.	Issues	of	human	rights	
have	become	much	closer	to	home.	As	a	consequence	of	wars	and	civil	
disturbances on the other side of the world, our ideas about citizenship are 
challenged.

It	is	relevant	to	my	theme	that	we	are	having	a	big	public	conversation	
about citizenship now, more than a century after the states of the colony 
federated	and	we	became	a	nation.	Throughout	all	the	last	century,	
refugees,	asylum	seekers	and	regular	immigrants	came	to	Australia.	With	
little	public	controversy	or	discussion,	most	of	them	became	Australian	
citizens.	Now	suddenly	we	have	a	new	citizenship	test,	and	lots	of	
controversy	around	this	notion.

Why? 

It	seems	that	in	recent	years,	we	have	tried	to	redefine	and	make	new	
rules about citizenship, not to help those who want to become citizens, 
but	because	we	want	to	exclude	some	from	this	benefit.	Those	we	want	
to	exclude	are	culturally	very	different	from	us,	and	usually	victims	of	
horrific circumstances in their land of birth. I am referring to Muslims 
from	the	war	zones	of	the	Middle	East	and	to	refugees	from	places	like	
Darfur and other parts of the Sudan. I suggest we need to reconsider our 
national	tendencies	to	exclusion	of	these	human	beings.	We	should,	I	
suggest,	consider	their	circumstances	in	the	context	of	their	human	rights,	
overseas	and	here	in	Australia.	

If today’s schoolgirls focus on the proposed new citizenship rules, they 
could consider the arguments against these rules by successful immigrants 
of	previous	generations.	Vast	numbers	of	Greek	and	Italian	migrants,	for	
example,	became	outstanding	citizens	without	knowing	anything	about	
Don Bradman. 

What has changed? 

The	world	has,	in	that	we	are	all	trying	to	deal	with	global	terrorism,	and	
rightly	trying	to	find	effective	ways	of	protecting	our	own	society	from	
it. But does the Don Bradman test help us here? What other notions of 
citizenship	would	better	reflect	the	world	in	which	your	students	live?	
Already	they	are	part	of	a	society	made	up	of	people	from	every	culture,	
race and religion in the world. Some of these adapt to our system readily 
and	thrive.	Others	find	huge	difficulty	and	experience	rejection	and	
discrimination.	Their	human	rights	are	not	recognised.

Some are subjected publicly to the crudest abuse and contempt. I remind 
you	of	the	shocking	insults	meted	out	to	those	Muslims	attempting	to	get	
planning	approval	for	an	Islamic	school	in	Camden.	Anyone	who	missed	
the	TV	coverage	of	the	racist	and	religious	insults	heaped	on	the	applicants	
by	Australian	flag	draped	local	citizens	would	have	found	the	chief	abuser	
getting	front	page	photo	coverage	in	our	most	serious	Sydney	newspaper,	
and an in depth profile as well.

What	does	such	behaviour	mean	for	21st	century	notions	of	Australian	
citizenship? Can we do better? Can we define citizenship in ways that 
will	help	everyone	feel	included	and	enable	everyone	to	make	a	positive	
contribution?	What	will	Australia	expect	of	its	citizens	in	50	years	time,	
and	who	will	they	be?	I	have	some	ideas	but	your	students	may	have	better	
ones. 

I	hope	your	students	do	become	involved	in	such	considerations,	and	when	
they	do,	make	their	suggestions	to	those	who	are	making	the	rules.

Soon	the	Australian	government	will	provide	a	major	opportunity	for	your	
students,	and	all	of	us,	to	consider	such	important	questions	in	the	context	

of how we protect our basic human rights. In Australia, amazingly and 
disappointingly,	we	have	no	national	law	defining	and	protecting	human	
rights.  I say that this is amazing because Australia was once a world 
leader	in	human	rights	protection.	In	1948,	when	the	world	community	
was	struggling	to	recover	and	rebuild	after	the	horrors	of	the	Second	
World	War,	it	was	an	Australian	Foreign	Minister	Dr	Bert	Evatt	who,	as	
first	President	of	the	United	Nations,	presided	over	the	securing	of	the	
International	Declaration	of	Human	Rights.	The	driving	force	behind	the	
declaration	was	Eleanor	Roosevelt,	and	she	was	assisted	by	Australian	
activist	Jesse	Street.	Since	that	historic	Declaration	was	agreed,	all	
advanced	democratic	countries	have	introduced	human	rights	laws	based	
on its principles. Only Australia has not.

The	reasons	are	several,	but	the	Rudd	government,	recognising	community	
concern	around	such	human	rights	violations	as	children	held	behind	
barbed wire in immigration detention, or the tragic circumstances of many 
of our indigenous children, has announced its decision to hold a national 
public inquiry into questions about a national human rights law or charter. 
Such	charters	are	already	in	place	in	the	ACT	and	Victoria.	You	might	
recall	also	that	this	was	also	one	of	the	big	ideas	that	came	out	of	the	2020	
summit.

The	timetable	for	this	community	consultation	has	not	yet	been	announced	
but	it	may	well	be	this	year.	When	the	inquiry	does	start,	it	will	be	very	
important	that	individuals	and	groups	from	all	parts	of	our	community	
get	involved	and	make	their	views	known.	It	is	extremely	important	
that	young	Australians	still	at	school	get	involved,	as	they	will,	if	such	a	
national	human	rights	law	is	enacted,	live	all	of	their	adult	lives	under	it.	
If	there	is	no	such	law,	then	again	they	will	live	all	their	adult	lives	in	a	
society	vulnerable	to	the	many	conflicts	and	problems	that	develop	when	
human	rights	are	violated.

If	we	look	to	the	world’s	trouble	spots,	we	see	that	women	and	children	
suffer	most	in	wars,	famines	and	dictatorships.	While	we	do	not	have	
such terrible problems in Australia, we are concerned and in many ways 
involved	with	these	victims	of	global	conflict.	It	may	be	easier	for	young	
Australians	to	feel	distress	about	the	vicious	oppression	of	women	by	
the	Taliban,	or	the	daily	death	and	injury	of	children	in	Iraq	and	Lebanon	
than	examine	the	treatment	of	Muslim	or	African	women	in	some	parts	of	
Australia.	Human	rights	however	are	universal,	and	their	protection	should	
be	a	top	priority	of	every	civilised	society.	

My	own	view	is	that	as	Australians	we	would	enhance	our	democracy	if	
we	achieve	a	national	charter	of	human	rights.	To	succeed	however,	this	
initiative	must	be	strongly	supported	by	the	community.	I	remind	you	of	
what	Eleanor	Roosevelt	said:

‘Documents expressing ideals carry no weight unless the people know 
them, unless the people understand them, unless the people demand that 
they be lived.’

Can I suggest to this distinguished audience of educators of girls that such 
knowing,	understanding	and	living	of	the	noblest	ideals	of	humanity	form	
part of your great project?

For	information	on	the	Human	Rights	Act	for	Australia	campaign	see	 
www.humanrightsact.com.au  
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SETTING THE SCENE
Founded	in	1891,	Nga	Tawa	School	has	earned	a	national	reputation	for	
high	academic	achievement,	for	its	Equestrian	Academy	and	for	being	
one	of	the	first	girls’	schools	in	New	Zealand	to	offer	the	International	
Baccalaureate.

As a full boarding school, challenged by a nationally declining boarder 
population,	Nga	Tawa	has	had	to	continually	strengthen	educational	
experiences	to	hold	its	own	in	an	increasingly	competitive	market.	Being	
in	a	remote	location,	both	Boards	knew	Nga	Tawa	needed	to	create	niche	
market	or	point	of	difference.	From	2002	-	2004	a	range	of	leadership	
opportunities	was	introduced	to	underpin	pastoral	care	initiatives.	This	
was	achieved	while	maintaining	high	academic	outcomes	under	a	new	
qualification	commencing	in	2002:	the	National	Certificate	of	Educational	
Achievement	(NCEA).	Nga	Tawa	consistently	achieves	97-100%	pass	
rates	at	all	three	levels	of	NCEA,	while	endorsements	are	well	above	the	
national	average	for	decile	10	girls’	schools.

EDUCATING GEN Y and GEN Z 
Society has certainly changed from the 
schools many school principals attended in 
the	1970s	and	early	1980s.	The	speed	and	
access of communication tools, internationally 
competitive	markets	and	media	defined	
lifestyles has led to increasing consumerism, 
rapidly	growing	teeny	bop	and	‘tween’	markets	

and	media	shaped	teen	images	of	what	is	desirable	and	valued.

An	attitudinal	shift	between	the	Generation	Ys	and	Zs	has	created	new	
challenges.	Many	students	arrive	at	secondary	schools	having	been	
constantly	entertained,	wanting	and	expecting	everything	NOW.	Ian	
Grant of Parents Inc	was	interviewed	recently	on	New	Zealand’s	TV3,	
expressing	concerns	that	our	children	are	being	raised	too	quickly,	with	
not	as	much	time	to	develop	skills	and	confidence	as	previous	generations	
had.	Grant’s	concerns	are	shared	by	many	others	working	in	the	fields	of	
educational leadership and psychology. 

We all appreciate that teenagers today are raised in a rapidly changing 
world.	ICT	provides	us	with	great	tools	in	schools,	however	many	can	be	
insular	technologies	eg	cell	phones.	Teenagers	are	also	exposed	to	on-line	
communities	like	Bebo	and	Facebook;	there	are	risks,	however,	associated	
with these new communities.

London	based	writer	and	author	of	Under Pressure: How the epidemic 
of hyper-parenting is endangering childhood, 
Carl Honore, wants parents and teachers 
to allow students to grow up more slowly.  
Educators	often	find	teenagers	defensive,	with	
an attitude of entitlement. Perhaps due to a 
heightened awareness of the rights of the child 
throughout	New	Zealand	society	during	the	
past two decades, many young people are not 
used	to	the	word	NO.

Mark	McCrindle,	Australian	clinical	
psychologist, claims students suffer from an 
‘external	locus’,	a	condition	where	teenagers	
look	outwards	and	blame	someone	else	for	
their problems. McCrindle was reported 
recently	as	having	asked	a	group	of	teens	how	
they	handled	a	bad	decision.	The	
answer	was	‘It’s	easy,	you	

just hit the undo button’.

From grass roots to graduates: Growing leaders from Years 10-13

Roz Mexted, Principal, and Lesley Carter, Assistant Principal, Nga Tawa School

Continued overleaf...
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“How do we get back to basics 
with students and encourage 
them to develop interpersonal 

skills and let go of some of 
the material possessions they 
seem so attached to? This is 
a perennial challenge for all 

school leaders.”

Collaboration
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Students can be restless, easily bored and unable to 
concentrate. Some students can also be blatantly 
rebellious.	They	all	need	time	and	encouragement	to	
learn	to	process	information	and	to	develop	responsibility	
for self. McCrindle says it is good for students in Gen 
Y	and	Z	to	make	mistakes	or	they	may	grow	up	unable	
to	think	for	themselves	and	lacking	social	and	financial	
independence.	Parenting	has	changed	over	the	last	three	
decades as many families become blended. Some parents 
who	make	all	decisions	for	their	children	have	been	
labelled	as	HYPER.	(Honore)	

So	where	do	we	begin?	How	do	we	get	back	to	
basics	with	students	and	encourage	them	to	develop	
interpersonal	skills	and	let	go	of	some	of	the	material	possessions	they	
seem	so	attached	to?	This	is	a	perennial	challenge	for	all	school	leaders.	

CHALLENGE FOR GIRLS’ SCHOOLS
Full	boarding	has	given	Nga	Tawa	many	advantages,	as	school	influences	
a	larger	part	of	our	students’	lives.	Very	close	friendships	are	formed	
between	boarders	and	our	student	role	models	have	a	wider	opportunity	to	
influence	younger	students	rising	through	the	year	levels.

As	a	full	boarding	school,	Nga	Tawa	has	a	24	hour	opportunity	to	
influence	boarders.	They	learn	to	live	in	a	fish	bowl	unlike	their	day	school	
counterparts.

Resilience	and	self	confidence	and	a	taste	of	success	in	sport	or	other	
extra	curricular	options	can	help	students	to	find	their	feet	and	develop	
increasing	self	knowledge	and	independence.

LEADERSHIP AT NGA TAWA
Leadership	at	Nga	Tawa	is	based	on	the	Christian	model	of	leadership.	It	
focuses	on	service	and	the	active/transformative	interpretation	of	‘to	lead’

Nga Tawa School Values
Generosity,	Tenacity,	Integrity,	Respect,	Courage,	Resilience,	
Responsibility,	Compassion

From	the	above	school	values	we	focus	on	opportunities	which	
deliberately	develop	tenacity,	integrity	and	resilience.	However	layered	
behind/in	addition	to	this,	we	promote	two	values	per	term	in	Assemblies,	
Chapel	Services,	House	Meetings,	School	Council	initiatives	and	
Orientation Days for parents and students.

Key Messages about Leadership
•	 Leadership	without	integrity	is	a	performance

•	 Leadership	is	more	about	responsibility	and	service	than	about	kudos	
or status

•	 The	transformative	power	of	leadership	can	never	be	underestimated

•	 Great	leaders	leave	their	imprint	on	the	hearts	of	others

•	 Great	leaders	deliberately	enhance	a	situation	not	diminish	it

•	 Leadership	is	an	attitude	

Leadership Opportunities at Nga Tawa
Year 9 

•	 Member	of	School	Council	

Year 10

•	 Young	New	Zealanders’	Challenge

	 Each	year,	Year	10	students	have	the	option	of	working	towards	their	
Young	New	Zealanders’	Challenge	Bronze	Award.	Most	students	
complete	this	award	within	a	year	and	progress	on	to	Silver	and	Gold	
Levels	in	subsequent	years.

•	 Year	10	Australasian	Exchanges

	 Each	year,	up	to	eight	Nga	Tawa	students	in	Year	10	travel	during	Term	
Two	to	one	of	four	Australian	secondary	schools.		Nga	Tawa	also	acts	
as	a	host	school	for	eight	Australian	exchange	students.		This	has	been	
a highly successful program and ideal for students interested in school 
leadership in senior years.   

Year 11

•	 Junior	Heads	of	Houses	(four	positions	per	term)

•	 Boarding	leadership	roles	(four	positions	per	term)

•	 Daygirl	leadership	roles	(one	per	term)

•	 Deputy	Chair,	School	Council

Year 12

•	 Head	of	Marshall	House

•	 Outward	Bound	Body	and	Soul	Course	(usually	two	per	year)

•	 Spirit	of	Adventure	(two	Y12	berths	per	year)

Year 13

•	 Prefects	(10	positions)

•	 Head	of	Cottages,	Equestrian,	Music,	Chapel	Music

•	 Head	Librarian

•	 Chair	of	School	Council

•	 Youth	Parliament	Member	for	Rangitikei	(once	every	three	years)

•	 Student	heads	of	various	departments,	e.g.	Head	of	Art,	Head	of	
Photography

Continued from previous page...

Only 22 day girls
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School Council

Nga	Tawa	has	a	house-based	council	to	give	students	
greater	advocacy.	

Cool Schools

Years 11, 12 & 13

30	students	are	trained	in	the	mediation	process.		Pairs	of	
mediators	are	rostered	on	to	provide	a	mediation	service	
in	the	day	school	and	the	boarding	environment.		This	is	
an	opportunity	for	service	leadership	and	to	acquire	some	
valuable	life	skills.The	programme	was	launched	to	staff	
at	the	end	of	2007.	Mediator	training	occured	during	
Term	One	2008.	Feedback	to	date	has	been	very	positive.

Big Sisters

Years 12 and 13

Year	12		and	13	students	act	as	mentors	for	Year	9	
students.  Senior students agree to spend time with their 
little	sisters,	to	act	as	a	confidante,	to	offer	advice	and	to	
have	fun	together.This	was	launched	at	the	beginning	of	
2008	and	it	has	been	a	highly	successful	initiative.

Prefect Selection

Week Five, Term Three

•	 Expressions	of	Interest/Applications	invited	from	Year	
12	students

•	 Voting	list	(all	applicants)	distributed	to	Year	levels	
10	–	13	and	staff.	They	pick	ten	prefects	only,	no	
positions nominated at this stage.

•	 Shortlist	of	20	for	10	positions	announced	in	
Assembly

•	 Shortlisted	candidates	prepare	a	resume;	they	are	
interviewed	and	complete	a	survey.	They	also	indicate	
their preference of three positions from first to third 
choices	eg	1.	Head	Prefect;	2.	Head	of	House;	3.	Head	
of Sport.

•	 A	panel	of	School	Prefects	answers	any	questions	
from	candidates	over	a	lunchtime	meeting.	20	on	the	
shortlist	are	rostered	into	a	range	of	positions	(not	
necessarily their three preferred positions) and they 
shadow	existing	Prefects.

•	 Announcement	of	Prefects	for	the	following	Year	is	
made	by	the	Principal	at	Prizegiving.

Prefect Training

We	have	an	on-site	two	day	workshop-leadership	intensive	
that	includes	meal	preparation	and	overnight	activities.	
The	cost	of	the	two	facilitators	is	shared	between	the	ten	
parents and the school.

Head	Prefect	2008,	Emma	Haggas,	won	selection	and	
represented	Alliance	member	schools	at	the	NCGS	
International	Girls’	Forum	in	Baltimore,	USA,	2007.

    

The Yards

Equestrian Area

Gaining confidence through sport
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Introduction
This	paper	proposes	a	rationale	for,	and	a	description	of,	an	academic	
curriculum	design	(referred	to	as	‘the	unit	of	work’),	to	be	implemented	
over	one	term	in	Year	10	French	at	St	Aidan’s	Anglican	Girls’	School	in	
Brisbane,	which	explicitly	aims	to	broaden	horizons	for	girls	by	preparing	
them for future leadership roles in society, and in so doing, to inspire 
them	to	aim	for	leadership.	In	particular,	the	unit	seeks	to	involve	girls	
in	finding	creative	ways	to	use	their	knowledge	and	skills	in	French,	to	
achieve	a	leadership	role	eventually.	Whilst	the	unit	of	work	may	be	most	
directly applicable to other languages, this paper also raises the question 
of integrating girls’ leadership issues in other subject areas both within and 
beyond	second	language	education,	involving	stakeholders	with	various	
roles in girls’ schools. 

Rationale 
The	need	to	see	more	women	occupy	leadership	roles	in	Australia	and	
overseas	is	obvious	(e.g.,	Eagly	&	Johannesen-Schmidt,	2001;	Hansen,	
2008;	Hoyt,	2007;	Indvik,	2004,	McMurdo,	2007;	Wilson,	2004),	as	is	the	
fact that women face gender-based barriers to leadership, encompassing 
the	notion	of	the	‘glass	ceiling’	(Morrison	et	al.,	1987;	see	also	Eagly	et	
al.,	2003,	pp.	572-573).	Despite	a	suggestion	of	an	imminent	‘cracking’	of	
the	glass	ceiling	because	of	evidence	of	an	increase	in	women	occupying	
leadership	positions	in	some	contexts,	barriers	to	women’s	leadership	
still	exist	(Hoyt,	2007,	pp.	278-279).	On	the	other	hand,	leadership	
styles	generally	attributed	to	women	(including	less	rigid	hierarchical	
structures than those typically associated with men, 
and	characteristics	such	as	overall	collaboration)	are	
increasingly	valued	by	academics	and	private	sector	
consultants,	because,	for	example,	in	commerce,	it	
equates	to	healthier	business	environments	and	greater	
profitability; and in politics, it brings societies closer 
to	democracy	(Wilson,	2004).	

Such issues seem to point to the fact that girls’ 
schools	need	to	seize	every	opportunity	to	prepare	

girls	for	future	leadership	roles.	In	particular,	Hansen	(2008)	has	offered	
the	following	challenge:	῾The	question	of	how	schools	and	teachers	deal	
with the disturbing realities of gender inequality is an important one and 
the	answer	depends	on	the	development	of	a	sound	educational	strategy	
underpinned	by	informed	and	rigorous	debate.’	(p.	25)

The Unit of Work
Individual Projects – Thinking ‘Outside the Square’

The	unit’s	predominant	activity,	which	will	last	for	the	duration	of	the	
unit,	will	see	girls	working	on	individual	projects	whereby	they	design	and	
creative	ways	to	use	French	to	achieve	a	leadership	position	ultimately,	
that	suits	their	own	interests,	skills,	etc.	The	project	will	describe	a	
leadership journey that they personally may wish to pursue. Students will 
conduct	research	and	engage	in	much	thinking	and	reflection	in	and	out	
of	class	time	in	this	endeavour.	Although	much	of	this	project	involves	
individual	work,	girls	will	work	cooperatively	with	one	another	regularly,	
in	pairs,	to	clarify	issues,	correct	each	other,	and	seek	advice	from	each	
other	(Gillies	&	Ashman,	2003;	Murdoch,	2004;	Oxford,	1997).	Each	
girl	will	also	have	individual	conferences	with	the	teacher	to	discuss	her	
project. Students will present their projects separately to the class, in 
French,	towards	the	end	of	the	unit	of	work.	

In	thinking	about	ways	to	use	French	to	achieve	a	leadership	career,	
students	will	be	encouraged	to	think	not	just	about	the	more	obvious	
careers	to	which	a	study	of	languages	can	directly	lead,	for	example,	
diplomacy	in	a	French-speaking	country,	or	translation	and	interpretation.	
Students	will	also	be	encouraged	also	to	‘think	outside	the	square’	to	
investigate	other	less	obvious	possibilities,	along	the	lines	of	the	following	
situations:

a) A situation where French can enhance a woman’s prospects of 
achieving	a	leadership	position	in	the	first	place,	and	where	that	
leader uses her French in that leadership position in Australia, 
for	example,	in	an	area	in	which	one	might	traditionally	think	a	
foreign	language	has	no	or	little	place	(e.g.,	the	law);	or	
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 b) A situation where a woman does not necessarily use French in the 
performance of a leadership position per se, but where French has 
helped	her	in	leading	to	the	achievement	of	the	leadership	role	in	the	
first place. 

Students	will	be	encouraged	to	keep	an	open	mind	regarding	possibilities	
for using French in their careers, including the type of area in which they 
may	wish	to	work	(law,	medicine,	engineering,	etc).	The	aim	is	to	give	
students the scope to consider endless possibilities in this respect.

At	the	start	of	the	unit	of	work,	girls	will	listen	to	two	female	guest	
speakers:	Professor	Sarah	Derrington,	
whose career matches the first 
description,	above;	and	Ms	Vanessa	
Benson-Cassard, whose career matches 
the	second.	The	purpose	of	having	
guest	speakers	as	part	of	the	unit	of	
work	is	to	provide	role	models	to	
inspire the girls generally towards 
leadership, and more specifically to 
give	them	ideas	regarding	how	a	study	
of	French	can	be	used	creatively	to	help	
them	to	achieve	a	career	in	any	area.	

To	prompt	students’	thinking	at	the	
start	of	the	unit	of	work,	the	teacher	
will	give	the	girls	practical	ideas	to	
use	French	in	creative	ways	to	build	
their	leadership	careers.	These	include	
undertaking	work	experience	in	the	
French-speaking	country	in	the	area	in	
which they wish to pursue a leadership 
career, before, during or after their 
university	studies.	(Such	experience	
may	make	them	more	employable	in	
ultimately applying for a leadership 
role	in	Australia,	for	example,	than	might	otherwise	
be	the	case).	Whilst	the	teacher	will	give	such	
examples	to	students	to	prompt	their	thinking,	it	is	
necessary	to	give	the	students	the	opportunity	to	take	
the	initiative	in	discovering	and	proposing	their	own	
ideas.

Other Learning Experiences

In	their	individual	projects,	students	may	wish	to	
include	undertaking	a	part-time	job	in	a	French-
speaking	country	while	they	complete	work	
experience	in	the	area	in	which	they	wish	to	pursue	a	leadership	career,	
for	example.	Alternatively,	the	part-time	job	might	actually	be	their	work	
experience.	

Therefore,	further	learning	experiences	included	in	the	unit	of	work	to	
complement	and	enhance	the	individual	projects,	include	reading	job	
advertisements	and	learning	about	writing	a	curriculum	vitae	and	cover	
letter,	and	how	to	undertake	a	job	interview	in	French.	Students	will	
also	write	their	own	curriculum	vitae	and	cover	letter,	write	letters	to	
businesses	in	French-speaking	countries	asking	about	the	possibility	
of	getting	work	experience	at	some	stage	in	the	future	and	finding	out	
information about the businesses, and will engage in an imaginary job 
interview	in	class	(in	French).	

Assessment

Much	formative	assessment	will	occur	throughout	in	the	unit.	(For	
example,	within	language	focus	activities,	students	will	complete	informal	
grammar quizzes). 

Summative	assessment	will	include	speaking	and	writing	tests.	(The	other	
two	macroskills,	listening	and	reading,	will	be	assessed	in	the	next	unit	
of	work	the	following	term).	The	speaking	assessment	is	the	individual	
student’s presentation to the class, whilst the writing test will see students 
writing	a	cover	letter	for	a	job	application	in	French.	These	will	contribute	

to	an	overall	grade	to	be	allocated	at	the	
end of semester. 

The	format	of	assessment	required	
for	French	by	the	Queensland	Studies	
Authority	(QSA)	(QSA,	2008)	for	Years	
11	and	12	French	is	individual	tests	in	the	
four	macroskills	of	listening,	speaking,	
reading and writing. Despite the fact 
that	the	QSA	does	not	govern	studies	in	
Queensland	for	Year	10,	this	method	of	
assessment will nonetheless be applied 
in	the	unit	of	work	to	prepare	students	
for	assessment	in	Years	11	and	12.	QSA	
Senior	French	(Years	11	and	12)	rubrics	
are also used, for the same reason. 
(Grades	from	A	to	E	will	be	awarded).

However,	the	unit	of	work’s	assessment 
will	also	include	portfolios.	(These	will	
not be allocated a grade as such, but 
will be used in writing the student’s 
report card comment). Portfolios are 
a	collection	of	materials	kept	by	the	
students and the teacher which documents 

a	student’s	learning	journey	(Hebert,	2001).	
Basically, anything the students create or use can 
be	included	in	their	portfolio.	There	are	several	
advantages	of	using	portfolios,	including	that	they	
allow	the	teacher	and	students	to	work	together	
collaboratively	in	a	community	of	learners	to	
achieve	learning	outcomes;	they	help	learners	
to become integral and conscious participants 
in	the	learning	process	(Huba	&	Freed,	2000);	
they recognise that assessment must be a 
continuous, on-going process, and that it must 
chronicle	student	development	in	the	language;	

they	recognise	that	assessment	must	provide	for	active,	collaborative	
reflection	by	both	teacher	and	student,	and	that	valid	learning	must	be	
multidimensional	-	committed	to	sampling	a	range	of	cognitive	processes,	
affective	responses,	and	literacy	activities	(Valencia,	1990;	see	also	Angelo	
&	Cross,	1993;	and	Roe	&	Vukelich,	1994).	

Taking	these	statements	into	account,	each	student’s	portfolio	will	include	
the following:

•	 The	student’s	exercise	book,	document	wallet	for	notes,	etc.	This	may	
provide	holistic	insights	into	students’	development	in	various	aspects	
of	their	French.	Tasks	completed	at	home	or	in	class	will	also	include	
the	teacher’s	written	feedback;

“... the curriculum design 
provided here goes well 

beyond having girls 
merely stargaze, but ... it 

explicitly empowers them, 
using an academic subject 

area, to reach for the 
stars.”

Continued overleaf...

(Full text of this paper, together with appendices and references, is available 
on the Alliance web site at http://www.agsa.org.au/files/content/521.pdf)
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•	 The	student’s	reflections	about	her	thinking	in	terms	of	how	the	unit	
of	work	is	helping	her	to	create	her	path	to	leadership.	(See	ways	to	
encourage	such	reflections	in	Huba	&	Freed,	2000);	and

•	 The	student’s	reflections	and	feedback	about	her	learning	in	class	
generally	-	including	what	is	working	for	her,	and	what	might	not	be	
working	(Cook-Sather,	2002).

At	the	end	of	the	unit	of	work,	a	portfolio	conference	will	be	held	between	
the	teacher	and	the	individual	student	during	which	the	portfolio	will	be	
discussed and, in doing so, the student’s report card comment will be 
written	collaboratively	by	both	student	and	teacher.	Unlike	the	speaking	
and	writing	tests,	the	portfolio	will	not	receive	a	grade	as	such.	As	the	
portfolio will be used to create a written report card comment only, no 
rubric is used, although rubrics might be created for portfolios to suit 
various	purposes.

Looking Forward
Other Academic Subjects

Schools may wish to consider the feasibility of integrating girls’ 
leadership	issues	explicitly	in	various	subject	areas	within	and	outside	
the realm of second language learning and teaching. Consistent with 
the	stated	importance	of	stakeholders	in	education	negotiating	meaning	
collaboratively	in	order	to	effect	educational	reform	(Fullan,	2007;	
see	particularly	pp.	37-38),	schools	may	investigate	the	possibility	of	
establishing	collaborative	networks	(perhaps	as	part	of	an	existing	studies	
committee)	to	facilitate	such	an	endeavour.	The	views	of	girls	themselves	

as	well	as	those	of	their	parents	could	provide	valuable	input	into	this	
process.	Educational	professionals	in	various	roles	within	schools	could	
inform	the	process	from	their	areas	of	specialisation.	Teachers,	heads	of	
department,	etc	who	write	curriculum	documents,	and	those	who	oversee	
the	process	(e.g.,	deans	of	study)	are	those	who	most	obviously	provide	
input	from	a	curricular	perspective.	Pastoral	care	coordinators	could	
provide	input	about	the	precise	nature	of	pastoral	care	leadership	programs	
in the school, so that connections can be made in class discussions in 
academic	subjects.	Furthermore,	school	counsellors/psychologists	could	
provide	advice	about	such	issues	as	ways	to	encourage	girls	to	think	about	
leadership.	Other	external	stakeholders	might	also	be	involved,	such	as	
those	connected	with	various	studies	authorities.

Conclusion
The	author	expresses	a	hope	that	the	curriculum	design	provided	here	goes	
well	beyond	having	girls	merely	stargaze,	but	that	it	explicitly	empowers	
them, using an academic subject area, to reach for the stars.

This	paper	has	suggested	the	establishment	of	collaborative	networks	
to	implement	leadership	issues	for	girls	explicitly	in	other	subject	areas.	
Such	projects	might	advance	the	implementation	of	leadership	explicitly	
in	subject	areas	in	the	future.	Maximising	ways	that	help	girls	to	prepare	
for future leadership roles in society, builds on the many ways which girls’ 
schools	can	cater	for	girls’	educational	issues	specifically.	(See	Sax,	2005).	
In	doing	so,	it	might	also	contribute	not	just	to	a	cracking	of	the	glass	
ceiling in the future, but to its smashing altogether.

We	express	to	all	our	sponsors	our	gratitude	for	their	support	for	this	conference	and	therefore	for	our	schools	and	for	girls'	education	in	general.	
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According to the traditional approach, a leader is a strong and powerful 
individual	—	someone	who	makes	decisions,	commands	many	others,	
and	speaks	with	charisma.	A	leader	is	the	rare	human	being	who	embodies	
special	qualities	only	rarely	found	in	one	person;	in	fact,	from	this	very	
definition, most of us are seen as followers and not leaders, especially 
women.

One	definition	of	leadership	starts	with:	1.	The	office	or	position	of	the	
head of a political party or other body of people. 

This	is	probably	the	interpretation	the	majority	
of	people	arrive	at	when	thinking	about	the	
meaning of leadership; happily the dictionary 
continues and we as educators can hopefully 
identify	more	readily	with	the	next	two	
descriptions when relating them to our students: 
1.	The	ability	to	guide,	direct	or	influence	
people;	2.Guidance	or	direction.

Many	leadership	training	programs	have	
been based on the traditional concept of 
leadership, so that our young people are trained 
in command and direction functions: to run 
meetings,	to	give	orders	to	others,	to	speak	
in	public,	etc.	These	training	programs	were	
also based on the assumption that there was a 
leadership	crisis	in	most	communities	—	that	
there were not enough leaders. In reality, the 
leadership training programs that our communities need are not those built 
around	the	traditional	model.	The	leadership	crisis	facing	our	communities	
today is not the absence of leaders but the presence of too many self-
proclaimed	leaders	who	have	difficulty	working	together	with	others.

Without	an	understanding	of	leadership,	students	are	unable	to	make	
positive	changes	in	their	own	lives	or	in	the	community.	To	enable	this	
to	take	place	we	need	new	leadership	training	opportunities	that	teach	
people	how	to	work	together,	that	uncover	the	leadership	skills	within	
each	individual,	and	that	help	people	learn	how	to	mix	the	different	
leadership	styles	of	individuals	to	work	effectively.	In	other	words,	we	
need	leadership	training	programs	based	on	the	concept	of	collabrative	
leadership. 

There	are	a	number	of	different	approaches,	or	'styles'	to	leadership	and	
management	that	are	based	on	different	assumptions	and	theories.	The	
style	that	individuals	use	will	be	based	on	a	combination	of	their	beliefs,	
values	and	preferences,	as	well	as	the	organisational	culture	and	norms	
which will encourage some styles and discourage others.  One way of 
classifying	styles	is	as	follows:	Charismatic	Leadership,	Participative	
Leadership,	Situational	Leadership,	Transactional	Leadership,	
Transformational	Leadership,	The	Quiet	Leader,	The	Servant	Leader.

Brendon	Burchard,	in	his	book	The student leadership guide	talks	about	
a	Leadership	Framework	that	encompasses	6	activities	that	could	make	
leadership	qualities	a	reality.	To	lead	others	to	become	strong	performers	
he suggests you could: Envision – ways in which the team can perform 
better; Enlist	–	everyone’s	support	in	shaping	and	pursuing	exactly	how	
to	perform	more	effectively;	Embody	–	work	together	and	embody	
the	principles	and	behavior	you	wish	the	team	to	model;	Encourage – 
everyone	to	constantly	and	consistently	to	sustain	the	journey;	Empower 
–	the	team	with	the	information,	decision-	making	authority	and	
autonomy to reach optimal performance; Evaluate	–	the	vision,	the	ethics,	

performance and progress of the team.

I	feel	that	some	of	the	most	effective	leadership	training	programs	occur	
in	everyday	settings.	We	live	in	a	world	of	organisations.		Most	people’s	
lives	are	intimately	intertwined	in	them.	People	are	employed	by	them,	
managed	by	them,	participate	in	them	voluntarily	or	receive	services	from	
them.	At	one	time	or	another	our	girls	will	be	called	on	to	take	a	leadership	
role	and	we	are	endeavouring	to	guarantee	that	we	foster	in	out	students	
the	confidence	and	skills	to	meet	this	demand	when	the	need	arises.

To	be	a	successful	team	a	group	of	people	must	
work	together	to	achieve	the	common	goal,	
which often means that someone in the group 
needs	to	take	on	a	leadership	role.		Depending	
on	the	task	and	demands	on	the	group	this	
person may change for different challenges. 
We	endeavour	to	ensure	that	girls	are	given	
enough opportunities in both formal situations 
and informal setting to practice their leadership 
skills.	It	should	also	be	noted	that	employers	are	
now	actively	looking	for	people	who	can	work	
as a team. 

Schools can genuinely broaden student 
leadership capabilities by using a wide range of 
opportunities, encouragement and connectedness 
throughout	the	girls’	time	at	school.	Each	year	
we	aim	to	foster	in	the	girls	the	skills	to	grasp	

opportunities that build their self-confidence, showing them what they 
are	capable	of	in	a	supportive	environment	to	enable	them	to	confront	
the	diverse	and	complex	opportunities	in	the	years	ahead.	We	need	to	
appreciate the folowing ideals when considering Student leadership:

•	 Every	girl	has	leadership	potential.

•	 Every	girl	has	the	right	to	develop	and	demonstrate	leadership	skills

•	 All	leadership	programs	will	be	more	sustainable	if	it	is	supported	by	
students, parents, teachers, the school and the local community

•	 Within	our	schools	we	should	identify	and	promote	a	range	of	styles	of	
student leadership

•	 Leadership	opportunities	should	be	designed	to	encourage	participation	
by each girl

•	 All	leadership	programs	should	develop	skills,	knowledge,	attitudes	
and	values	through	a	wide	range	of	activities

•	 We	must	encourage	leadership	opportunities	that	strengthen	the	school	
community

Our	school,	like	many	others,	has	a	range	of	formal	leadership	positions.	
The	students	vote	for	their	leaders	using	a	transparent	and	democratic	
procedure.	No	student	is	excluded	and	we	add	up	the	votes	using	
preferencial	vote	counting.	

Besides	the	formal	settings	we	have	a	vast	range	of	other	leadership	
opportunities,	where	girls	quickly	work	out	their	working	relationships	in	
the	group.	These	situations	take	place	both	in	and	out	of	the	classroom	and	
inside and outside of school.

In the classroom situation how can we teach our girls to approach 
assignments,	such	as	group	projects,	as	opportunities	to	work	on	
leadership	skills?

Developing tomorrow’s leaders today
Lyndy Stagg, Ivanhoe Girls’ Grammar School, lstagg@ivanhoegirls.vic.edu.au

“Every  
girl has  

leadership 
potential”
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If each teacher were to begin a group assignment with a discussion of 
the	importance	of	leadership	skills	and	working	with	others	achieve	
the best results, students would gain a new appreciation for class group 
work.	Not	all	student	groups	understand	the	potential	of	fostering	the	
opportunities	for	leadership	development.	By	their	nature,	some	student	
groups are simply social gatherings, while others are narrowly defined 
around a particular function. Our girls need to see participation in student 
or	community	groups	during	their	school	years	not	as	something	‘extra’	
curricular but as something fundamentally curricular and essential for their 
future.

What can a student do to gain necessary 
leadership	skills	that	will	empower	them	to	
serve	their	communities	and/or	prepare	for	
future employment?

James Kouzes and Barry Posner are 
well-respected names in the business 
of	leadership.	They	quote	5	practices	of	
exemplary	Student	Leadership,	which	I	
have	attributed	to	some	of	our	activities:	1.	
Model	the	way;	2.	Inspire	a	shared	vision;	
3.	Challenge	the	process;	4.	Enable	others	to	
act;	5.	Encourage	the	heart.

As	I	have	said	there	are	many	leadership	
styles and the debate will always rage, about 
how to define each type. In my opinion the 
important aspect of leadership styles is to 
recognise	that	there	are	a	variety	of	types	
and	the	value	of	using	different	styles	for	
different	tasks.	

I	attended	a	one	day	seminar	run	by	Olivier	
Mythodrama	and	a	wonderful	Shakespearian	actor,	Michael	Boyle,	used	
the story of Henry V to illustrate the growth of the young Kings leadership 
and how he inspired his followers.

Key	leadership	lessons	revealed	included:

•	 Stepping	into	a	leadership	role

•	 Proving	yourself	a	worthy	leader

•	 Uniting	a	disparate	group	around	a	common	goal

•	 Asking	others	to	make	sacrifices

•	 Inspiring	your	team	to	fight	against	the	odds

The	story	in	a	nutshell	is	a	young	king	who	has	to	deal	with	friends	who	
betray	him,	a	war	he	doesn’t	want	to	fight	and	advisors	he	doesn’t	know	
he	can	trust.	He	embarks	on	a	protracted	war	against	France.	Tired,	hungry	
and	hoping	the	fighting	is	over,	they	are	hopelessly	outnumbered	when	
confronted	by	a	massive	French	army	at	the	battle	of	Agincourt.	Henry	
delivers	the	speech	of	his	life	to	encourage	and	include	all	his	men.

The	Forum	for	Youth	Investment	in	Washington	(2007)	identified	a	trio	of	
core	elements	of	successful	Youth	action:	1.	Fostering	motivation;	2.	
Increasing capacity; 3. Creating opportunity.  

If	you	have	been	lucky	enough	to	listen	to	Mark	McCrindle	who	is	a	
charismatic	speaker,	he	tells	us	about	using	societal	statistics	in	order	to	
base	our	planning	for	our	students	in	the	correct	context.

‘The youth of 2020 are part of the most formally educated generation in 

history - starting education younger than ever and projected to stay in 
education for longer than ever.’ states Mark McCrindle. ‘As the children 
of older, wealthier parents with fewer siblings and more entertainment 
and technological options, it is likely that they will be the most 
entertained and materially endowed generation of children ever.’

By 2020	most	Baby	Boomers	will	have	retired	while	Generation	Y	will	
dominate	employment,	comprising	42%	of	the	workforce.

By 2020 average	job	tenure	will	be	around	3	years	(4	years	today)	with	
voluntary	annual	turnover	approaching	20%.	More	than	1	in	3	workers	
will be employed on a casual basis.

By 2020 energy	consumption	will	have	
increased by one-third and based on current 
technologies greenhouse gas emissions will 
be	20%	higher	than	today.

By 2020	the	number	of	online	‘reputation	
attacks’	on	corporations,	initiated	by	online	
pranksters,	activists	or	disaffected	customers,	
will	have	increased	fourfold.

The	Class	of	2020	(finishing	Year	12	in	
2020)	commenced	their	Schooling	this	year.

All	these	statistics	help	us	put	into	context	
the young people who will be our leaders 
before too long. Our girls need two major 
leadership	developments:	To	be	engaged	in	
their community and in turn this will foster 
the qualities and assests they can use for 
their	own	individual	growth.	

We can set them on the right path. 
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STRONG 
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people’s 
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Enable 
people to give 
of their best

Use their 
abilities well

Create meaning 
and purpose
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Each	year	the	Alliance	sends	two	student	delegates	from	member	
schools	to	the	International	Girls’	Forum	which	takes	place	alongside	
the	National	Coalition	of	Girls’	Schools	Conference	in	the	US.	We	
thank	World	Challenge	(www.worldchallenge.com.au)	for	their	
generous	support	towards	the	girls’	air	fares.		This	year,	the	girls	
were	chosen	from	NSW	schools	to	go	to	Cleveland,	Ohio.	Our	two	
student	ambassadors	were	Jessica	Rainert	from	Our	Lady	of	Mercy	
College	Parramatta	and	Rebecca	Niumeitolu	from	Meriden.	They	have	
developed	this	list	of	ideas	they	gathered	from	the	conference.	

1. Technology and Global Citizenship is the Future

Our world is becoming increasingly global, and schools need to 
be prepared for that, not only with internet access and laptops for 
students, but education for teachers as well, so that students and 
teachers understand what is happening with both parties.

2. Access does not mean motivation

Just because you create scholarships for engineering doesn’t mean 
girls are going to go for them. Girls need to be encouraged to pursue 
their	goals,	and	taught	how	to	block	out	negative	images	associated	
with the media, such as gender stereotyping. Also, they need to see the 
long-term	benefits,	and	be	taught	flexibility	and	resilience.

3. Trans-curricular Learning/Integrated Curriculum

All	learning	is	interconnected	and	needs	to	be	seen	as	so.	This	is	where	
technology	can	help	link	classes	and	subjects	(ancient	history	class	
having	an	online	discussion/forum	with	an	art	class	studying	early	
Greek	art,	for	example).

4. Democratising success

Every	girl	gets	the	opportunities	that	everyone	else	has,	regardless	of	
school, race, creed, etc and has guidance and encouragement along the 
way.

5. Learning isn’t just for exams 

Girls	need	to	be	taken	outside	their	schools	in	order	to	broaden	their	
experience	and	help	them	find	their	place	in	the	community,	and	their	
future place in the world.

6. Compulsory community service

We noticed that all the girls from schools in the US had to do a set 
number	of	hours	of	community	service	each	year.	We	thought	this	
would be a great idea for implementation in Australian schools as it 
gets	girls	involved	in	their	community,	but	also	helps	them	to	build	
a	friendship	and	support	network	outside	of	school,	and	helps	them	
connect with people they normally wouldn’t meet.

7. Students supporting students

Almost	all	schools	have	a	program	in	place	that	involves	older	girls	
tutoring and counselling the younger ones. Variations include being 
allocated one or two buddies in a younger grade and helping them 
with	their	homework,	to	set	periods	where	girls	from	different	grades	
can	get	together	for	some	‘girl	talk’.	This	allows	the	older	girls	to	
meet	the	younger	girls	and	to	share	their	experiences	with	them.	Also,	
it	means	the	younger	girls	have	a	‘big	sister’	to	go	and	talk	to	about	
anything	whenever	they	want,	because	sometimes	the	younger	girls	
find	it	difficult	or	embarrassing	to	go	and	see	their	teachers	and	talk	
about	problems	they	are	having.	As	one	girl	said,	‘Ultimately,	it	is	

nice	to	know	that	you	can	
be a dependable source of 
comfort	in	someone	else's	life,	all	while	strengthening	the	
sisterly	fibres	of	a	girls'	school’.

8. Teachers supporting students

Another program in place at some schools is the mentorship program. 
In the junior grades, students can decide to initiate a mentorship, 
which	is	an	in-depth	study	in	the	field	of	their	choice.	It	is	a	very	
selective	program	due	to	the	workload	and	effort	that	is	required.		
Girls submit proposals and are then paired up with a faculty member 
who	will	help	guide	them	through	their	study.	For	example,	one	girl	
is doing a mentorship in philosophy this upcoming year and will be 
working	with	a	history	teacher	and	focusing	in	particular	on	humanism	
and possibly ethics.

9. Co-curricular activities are essential in a girl’s social, mental, 
cognitive, spiritual and physical development

Activities	such	as	public	speaking,	debating,	netball,	hockey	and	
future	problem	solving	help	girls	develop	their	sense	of	self	esteem	
and	confidence	by	providing	them	with	time	to	make	friends	and	to	
develop	their	skills	in	a	safe	and	caring	environment.	They	also	allow	
girls	to	learn	how	to	work	as	a	team,	and	develop	problem	solving	
skills,	all	of	which	are	essential	in	later	life.

10. Fundraising and Social Justice activities

By fundraising for the needy, girls are able to act as global citizens. 
It	also	creates	social	awareness	in	students,	helping	motivate	them	
to bring about a sustainable future by continuing their learning and 
assistance after school. 

National Coalition of Girls’ Schools 
International Girls’ Forum
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Forum Discussion

Girls with art work and children from the Douglas MacArthur Girls Leadership Academy
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Before	she	arrived	we	were	told	that	she	was	the	most	powerful	woman	in	the	
world,	yet	when	she	spoke	it	seemed	as	if	she	were	speaking	to	old	friends.	
She	was	an	excellent	example	to	the	girls:	gracious,	calm	and	confident.	Dr	
Rice	shared	her	personal	life	experience,	advice	for	young	women	and	heartfelt	
wishes	for	a	better	society.	It	was	so	sincere,	so	powerful	that	500	senior	girls	
at Mercedes College, an inner city Mercy girls’ school, sat either cheering or 
clapping or in wrapt silence. If anyone present had some worries about US or 
Australian foreign policies, these were put aside to hear the wise and thoughtful 
words of a woman who said she was not concerned about being discriminated 
against	because	she	was	black	and	a	woman;	she	was	in	a	position	of	influence,	
and	she	had	always	been	black	and	female.

There	was	a	family	feeling	about	this	talk.	Mr	Stephen	Smith,	the	Australian	
Foreign	Minister	was	there.	His	daughter,	Maddie,	is	a	Year	10	student	at	
Mercedes	and	she	sat	in	the	front	row.	Dr	Rice	remembered	Maddie	and	referred	
to her by name and also used the names of the Head Girl and members of 
staff.	Both	Mr	Smith	and	Dr	Rice	talked	about	the	importance	of	relationships	
between	nations,	governments,	and	peoples	whilst	stressing	the	
importance	of	friendship	between	leaders	on	a	human	level.	Mr	
Smith	had	invited	Dr	Rice	to	Australia	and	together	they	sat	on	
stage	with	the	Principal,	Mrs	Sheena	Barber,	and	spoke	to	the	
girls about life, the importance of study and learning languages, 
and the power of education to change the world.

Friendship	was	a	theme	of	the	discussions.	When	asked	about	
her	boss,	President	George	Bush,	Dr	Rice	said	he	values	
lifelong	friendship	and	has	maintained	and	valued	friendships	
from	school	and	university.	She	also	spoke	of	how	she	values	
friendship,	and	how	her	friends	even	buy	clothes	for	her!

Dr	Rice’s	opinions	about	being	open	to	that	which	presents	itself	
in	life,	rather	than	sticking	to	rigid	five	year	plans,	impressed	
the	girls	who	have	often	been	told	how	the	pioneering	Sisters	
of	Mercy	set	sail	from	Ireland	back	in	1845	to	establish	a	school	in	the	Swan	
River	Colony.	They	found	conditions	harsh	and	yet	they	adapted	and	established	
schools	and	hospitals	that	still	serve	people	today.	Mr	Smith	said	that	people	
in power build on the efforts of those who came before and that real change 
happens incrementally. For those who teach and lead in Mercy schools today it is 
a reminder that we follow in the footsteps of the Sisters who came before us. 

Her	advice	to	the	girls	on	choosing	a	path	reminds	us	of	the	emphasis	the	Sisters	
of	Mercy	have	always	placed	on	girls’	education.	‘Don’t	let	anybody	define	for	
you	what	you	should	be	interested	in.	Your	horizons	should	be	limitless	at	this	
point.	You	have	to	find	that	special	combination	of	what	you	are	good	at	doing	
and	what	you	love	to	do.’	

As	a	gift	to	musically	talented	Dr	Rice,	a	12	member	choir	sang	What a 
Wonderful World, and she and Mr Smith stood to clap their success. She also 
received	a	history	of	Mercedes,	Out	of	These	Stones,	written	by	Sr	M.	Maureen	
Cream.

After	the	assembly	some	Year	11	girls	were	asked	what	struck	them	as	most	
significant	in	Dr	Rice’s	talk	and	question	session.	Madison	Rae	commented,	
‘When	Dr	Rice	said,	“Find	a	mixture	of	what	you	like	and	what	you	are	good	
at	for	a	career”,	that	made	good	sense.’	Adrianna	Manino	said,	‘What	struck	
me	most	about	her	was	her	advice	to	do	something	you	love	and	are	passionate	
about.’		Matilda	Cunningham’s	comment	was,	‘I	thought	Dr	Rice	was	motivating,	
inspirational	and	passionate	and	liked	her	advice	that	you	may	not	find	your	
vocation	it	may	find	you.’		Luci	Labrano	has	this	to	say:	‘Unlike	normal	
assemblies,	I	noticed	how	unusually	still	and	attentive	the	girls	were.	They	were	
sitting	looking	up	and	listening	to	Dr	Rice	and	Mr	Smith	and	hung	on	every	
word.’

Condoleezza Rice
Condoleezza Rice, the U.S. Secretary of State speaks at Mercedes College in Perth Western Australia.

“Don’t let anybody  
define for you what you 
should be interested in.  

Your horizons should be 
limitless at this point. You 

have to find that special 
combination of what you 

are good at doing and 
what you love to do.”

Dr Rice with Head Girl, Lucy FitzSimons

Principal, Sheena Barber, 
with Maddie Smith
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The	South	African	Girls’	Schools	Association	(SAGSA)	held	their	annual	
conference	in	May.	The	conference	was	held	in	Johannesburg	at	St	Stithians	
College	but	was	co-hosted	by	Parktown	Girls’,	St	Andrews,	and	Brescia	
House	Primary.	The	theme	was	‘Girls	R	Worth	I.T.’	The	double	meaning	on	
the	IT	allowed	for	an	interesting	mix	of	topics	as	the	conference	focused	on	
the	value	of	girls’	education	in	a	technological	IT	age.

The	purpose	of	the	conference	is	to	create	a	forum	where	issues	specific	to	
girls’	education	can	be	discussed.	The	task	of	the	speakers	was	to	weave	
the tapestry of girls’ school education through the sometimes contradictory 
experiences	presented	by	the	21st	Century	classroom.	While	making	sure	
girls	are	‘techno-	savvy’,	there	is	still	the	need	to	deal	with	the	many	
aspects of womanhood necessary to ensure an holistic approach which 
keeps	girls’	schools	at	the	cutting	edge	of	education	without	dismissing	the	
traditional roles and crafts of women.

With this in mind it was appropriate to start the conference with 
international	artist	and	quilting	expert	Rosalie	Dace.	Her	quilting	work	was	
breathtaking	and	was	a	strong	reminder	of	the	importance	of	story.	Each	
quilt	tells	its	own	story	just	as	each	girl	has	her	individual	story	to	tell.

Libby	Martin,	a	trainer/facilitator	for	The	Pacific	Institute,	gave	a	dynamic	
presentation.	One	of	her	points	left	a	lasting	mark	for	many	of	us.	She	
got	the	audience	to	direct	another	audience	member	who	did	not	know	
what was required of her to write her name on a flipchart. She was guided 
only	by	the	audience	either	clapping	or	booing.	She	had	not	been	given	
any	briefing	apart	from	the	fact	that	she	would	have	to	do	something.	She	
soon	caught	on	but	more	important	was	the	point	of	the	exercise	which	
highlighted	the	importance	of	self-esteem	and	how	we	often	allow	our	lives	
to	be	directed	by	the	claps	and	boos	that	we	receive.

Christine	Boon	is	a	psychologist	and	life	coach	who	has	developed	her	
own	model	of	resilience	called	the	C.H.O.O.S.E.	Method.	There	is	little	
doubt that one of the most important things that we can teach our girls 
is	the	art	of	resilience.	Christine	bases	her	model	on	needing	to	develop	
Competence: when we are in control of a situation we can cope better; 
Humour	is	a	vital	coping	skill	as	is	a	sense	of	the	importance	of	Others 
and	being	willing	to	be	vulnerable	and	to	depend	on	others	when	we	
need to; Optimism	is	a	skill	that	can	be	learnt	and	people	who	have	hope	
recover	from	difficult	situations	a	lot	faster	than	people	who	tend	towards	
pessimism; to really be able to challenge life we need a Sense of purpose 
and	finally	there	is	a	need	for	a	healthy	and	positive	Esteem.	This	acronym	
on its own is powerful and worth remembering.

Tracy	Scott	closed	the	first	day	with	a	lively	and	dynamic	talk	that	had	
everyone	talking	and	participating	as	they	tried	to	work	out	their	particular	
personality	profile.	She	highlighted	the	need	not	only	for	self-knowledge	
but the need to understand how others operate in order to allow people 
to	perform	to	their	potential.	There	was	much	discussion	throughout	the	
conference as whether people were red, green, yellow or blue personality 
types.	Many	could	be	heard	protesting	vehemently	that	they	certainly	were	
not	bossy	‘red’	or	noisy	‘yellow’.

Day	2	started	with	the	wonderfully	powerful	CEO	of	The	Eva	Group,	
Thandi	Chaane.	Thandi	is	passionate	about	women	affirming	women	and	
firmly	believes	that	‘The	power	is	you!’	She	spoke	about	the	importance	of	
carrying an inner beauty and an ability to connect with self. She reminded 
the	delegates	that	girls,	even	girls	from	good	schools,	will	struggle	in	the	
hostile	environment	that	awaits	them	beyond	school	but	that	they	must	be	
made	to	believe	that	they	have	the	power	to	effect	change.	Our	hands	are	
the	gift	that	we	have	and	we	must	use	our	hands	to	‘do’	–	the	question	must	
be:	How	do	I	weave	the	tapestry?	She	challenged	the	heads	by	asking	if	

they were ready to stand up and be counted and if they had the will and the 
power	to	‘transform	their	shadows’.

Thandi	was	followed	by	the	gentle	and	gracious	Kopano	Matlwa,	medical	
student and author of Coconut. Kopano was a breath of fresh air and an 
inspiration.	She	is	a	product	of	the	tapestry	that	is	education.	Teachers,	she	
said,	are	in	the	business	of	creating	‘appetite’	and	a	space	where	we	never	
stop	asking	questions.	They	weave	and	allow	the	magic	and	the	dreams.	
She	spoke	about	the	influence	that	teachers	have	on	the	girls	that	they	
teach:	‘your	teacher	is	always	your	teacher’.	It’s	always	a	sobering	thought	
to	think	of	how	teachers	mould	lives…

There	were	a	number	of	sessions	on	the	role	of	social	networking	sites	like	
Facebook	and	MXit.	Most	of	the	delegates	left	these	sessions	having	learnt	
a	lot	but	knowing	that	there	was	so	much	more	to	learn.	The	jury	is	still	
out	on	the	safety	of	social	networking	sites	but	there	certainly	is	power	in	
knowing	what	they	are	and	how	they	work.	Most	teenagers	come	with	a	
cell phone surgically attached and can hardly imagine a day without instant 
access to their friends. If we don’t understand this part of the girls that we 
teach we are missing out on a large part of who they are.

Delegates	had	an	opportunity	to	voice	their	individual	concerns	at	a	
World	Café.	Delegates	were	given	a	demonstration	on	how	to	run	their	
own	World	Café	by	facilitator	Rachel	van	Doorene.	The	hot	issue	was	
around recruitment and how to attract and then retain high quality staff. 
Other	issues	included	looking	at	how	public	schools	can	compete	with	the	
private	schools	for	retaining	teachers;	how	the	perception	of	teaching	can	
be changed to attract new people into the profession and how to deepen 
understanding	of	cultural	differences	and	diversity.

The	conference	transferred	to	the	Oprah	Winfrey	Leadership	Academy	
on Saturday morning where delegates were held spellbound by Patricia 
Glyn.	Patricia	walked	2	000	kilometers	from	Durban	to	the	Victoria	Falls,	
following	in	the	footsteps	of	her	adventurer	ancestor,	Sir	Richard	Glyn.	Her	
talk	was	illustrated	with	slides	and	video	footage	and	delivered	a	powerful	
message, told in an often humorous, sometimes challenging way. Her 
talk	on	the	changes	that	have	taken	place	on	the	subcontinent	and	strong	
conservation	message	should	be	prescribed	listening	for	all	schools.	

The	conference	was	concluded	with	the	election	of	a	new	committee	and	
for those who had time, a tour of the Academy conducted by girls just 
bursting with pride as they showed us their amazing facilities.

No	matter	where	girls	are	educated,	they	are	worth	it!

Girls R Worth I.T. The South African Girls’ School Association Conference

Ruth Everson, St Stithians Girls’ College
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Student Leadership Conference 2009
Journey to Inspire

SLC2009	will	take	the	form	of	a	multilayered	journey	of	
self	exploration.	Through	initiative	activities	and	challenges,	
performances	and	creative	work,	involving	buddies,	group	
work	and	individual	reflection,	the	girls	will	look	at	leadership	
from	an	emotional,	social	and	intellectual	perspective.

The	conference	program	will	include	formal	presentations,	
outdoor	challenges,	workshop	activities	and	keynote	speakers.	
Reflection	and	journal	writing	will	be	an	integral	part	of	the	
program	and	delegates	will	have	the	chance	to	nominate	and	
address issues of special concern to them. As well, there will 
be	opportunities	for	leisure	activities	and	for	delegates	to	
participate in discussions with former school leaders and with 
current	leaders	in	the	adult	world.	There	will	also	be	a	formal	
conference dinner.

The	maximum	number	of	students	we	can	accommodate	at	
the	conference	is	120.	Therefore	we	have	to	limit	the	number	
attending from any one school to 2 DELEGATES.	The	
students attending the conference should be entering their 
last	year	of	secondary	school	in	2009	and	be	your	KEY 2009 
STUDENT LEADERS.

Registration	will	be	available	from	1	September	2008

See the Alliance web site for more details.  
Enquiries: jbutler@agsa.org.au

Date:	 3	pm	on	Wednesday	14	January	to	1.30	pm	on	Sunday	18	January
Venue:	 St	Hilda’s	School,	Southport,	Queensland,	Australia
Details: Delegates will be accommodated at the school and the school’s facilities will be used for most 

conference	activities.	Southport	is	seventy-seven	kilometres	south	of	the	city	of	Brisbane	and	
can	be	accessed	from	Brisbane	or	Coolangatta	(Gold	Coast)	airports.	Shuttles	will	be	arranged	
to transfer girls from the airport to the school.

Pictures	from	SLC2008


