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As I read through the articles in this edition of In 
Alliance it is clear that our students have many 
opportunities to understand their role as global 
citizens. In their curriculum there is awareness 
raising of significant issues which impact upon our 
world. There are opportunities to visit communities 
within Australia and to travel to international 
destinations where our students can undertake 
community service and learn about their fellow 
human beings. 

In many of our schools, our students come into 
contact with peers from around the world. In my 
own school, we are fortunate to provide an education 
to girls who have family members working in 
embassies. With every interview for enrolment that 
I undertake I learn about the various countries in 

which these young women have lived and I learn 
about their own country. It is a privilege to have 
these young women in our School and we value the 
contribution they make. These young women are 
indeed global citizens, and they open the eyes of 
our students and staff to different cultures and social 
issues.

I know that the articles in this issue provide an 
overview of the work that is undertaken in each 
member school. We have an important role in 
not only developing meaningful and relevant 
curriculum for our students, but in providing them 
with opportunities to see the world and to serve the 
citizens of the world who are disadvantaged because 
of gender, poverty or ethnic background. 

Susan Just

From the Editor...
Jan Butler

We are constantly being reminded of how small our 
world is. We cannot live in isolation, and cannot, 
with a clear conscience, simply sit back and enjoy 
the enviable lifestyle that we Australians are very 
fortunate to have without being aware of what is 
happening to our fellow citizens around the globe 
and without wanting to do something to help.

A few statistics below from the Global Education 
web site tell the story with regard to the gender 
imbalance in many countries. A link to this web site 
is available from the Alliance web site.

• Women often have unequal access to education 
and health services. 

• Social customs that encourage or force girls into 
teenage marriages and early child bearing have 
direct and dangerous consequences for their 
health. 

• Nearly 70% of the world's poor are female, and the 
number of women living in poverty has increased 
disproportionately in recent years compared with 
the number of men. 

• Women have unequal access to economic 
resources, such as capital, credit, labour and land, 
and limited opportunities for employment and 
career advancement which restricts their ability to 
improve their economic situation. 

• The legal system in many countries discriminates 
against women in the areas of family law, 

inheritance, property and land ownership, 
citizenship and criminal law. The prosecution 
of cases involving violence against women is 
particularly difficult. 

Gender inequality is just one of many global issues 
featured on the Global Education web site. 

In this issue we feature articles describing programs 
where the girls in our girls’ schools are learning 
about people in other countries and doing important 
work to help those less fortunate than themselves. We 
have one story of a graduate whose passion for social 
justice began at school and directed her into further 
studies and life work in addressing these issues. 

To know that the awareness-raising and support 
programs in which girls participate at school can 
lead to a lifetime of compassion, concern and aid for 
others around the world is heartening indeed. One 
such program is World Challenge, and the Alliance is 
grateful for their annual donation towards the airfares 
of the girls who attend the International Girls’ Forum 
as representatives of the Alliance.

Global Education http://www.globaleducation.edna.edu.
au/globaled/go/cache/offonce/pid/517;jsessionid =795F8E0
B7C72B3CC051F1EF76D3C1293

World Challenge 
www.worldchallenge.com.au 

Jan Butler
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The Bhutan Project
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ls 7 December 2007  Registrations open on web site for Alliance Annual Conference

16 - 20 January 2008 Student Leadership Conference, Penrhos College, Perth, Western Australia

11 February 2008  Abstracts due to Executive Officer for presentations at Annual Conference

20 - 22 June 2008 Annual Conference, Canberra Girls’ Grammar School, Canberra, Australian Capital Territory 

24 - 27 June 2008 NCGS Annual Conference, The Hathaway Brown School, Cleveland, Ohio USA

September 2008 Registrations open for Student Leadership Conference 2008

14 - 18 January 2009 Student Leadership Conference, St Hilda’s School, Southport, Queensland Australia

Wednesday 24 October 2007 was Universal Children's Day, 
and many schools held activities to raise awareness of the 
plight of children around the world and to pledge their support. 
UNICEF Day for Change is held on Universal Children's Day, 
celebrated each year on the fourth Wednesday in October. 

Bhutan Project 

Education - especially for girls - has long been a national 
priority of the Bhutanese government, which firmly believes 'to 
educate a woman is to educate a nation'. 

In 2007 UNICEF Day for Change will help fund a UNICEF 
project in Bhutan, aiming to ensure 'Quality Education for 
every boy and girl in Bhutan'. 

Bhutan is a small Buddhist kingdom hidden in the Himalayas 
between India and China. It is a beautiful country, but 
almost entirely mountainous with over eighty percent of the 
population scattered across tiny villages and hamlets. Almost 
half the population is aged 15 or under, yet almost 20,000 
primary school aged children are not in school. 

His Royal Highness King Jigme Singye Wangchuck of Bhutan 
has declared education to be a key component for his vision 
of 'Gross National Happiness'. The Bhutanese government strongly 
supports education and understands that women and children play a 
vital role in their communities. 

In order to ensure that all children receive an education, teachers 
often have to teach many different levels and ages at once, which is 
called 'multi-grade' teaching. It requires specific training and many 
Bhutanese teachers have not been trained in these methods.

Quality Education for every boy and girl in Bhutan

Funds raised through the 2007 UNICEF Day for Change will help 
UNICEF tackle issues to help ensure that thousands more school aged 
children in Bhutan will have access to quality primary education by 
2008. 

http://www.unicefdayforchange.org.au/service1.html

For further information on UNICEF's work in Bhutan please visit: 
http://www.unicef.org/infobycountry/bhutan.html

For further information about all articles and schools, please visit the 
Alliance web site at www.agsa.org.au. Contact details for all Member 
Schools are listed there.

Sometimes information is not reaching the relevant people. All 
Principals of Member Schools are on the Alliance Members email 
list and emails should be forwarded to relevant staff. If additional 

staff members other than Principals wish to be added to the list please 
email the Executive Officer with details.

The Alliance web site is constantly updated and all staff with an 
interest in the Alliance and its activities on behalf of girls in girls’ 
schools are advised to bookmark the site and visit it regularly.

Further Information 
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When I was at primary school, a physical globe rotating on its axis was 
my concept of ‘global’. My horizons were firmly Melbourne-based, with 
the odd trip to somewhere ‘foreign’ like the Moe Open Cut mine on a 
geography excursion!

My first taste of global citizenship came, (literally), at secondary school 
when a Singaporean friend from our school’s Boarding House cooked 
me the most exotic meal I had ever tasted – it was simple noodles  
and tofu!

How times have changed

In just ten short years, thanks to the Internet and the globalisation of 
business, travel and communication, we are all inextricably connected to 
the world around us. When there is a tsunami to our north, an earthquake 
in Peru, a drought in outback NSW or a bridge collapse in the USA, we 
hear the news, we feel the shudder. It’s our world too.

We can chat online to friends, family and educational colleagues around 
the world; eat prawns from Vietnam, mangoes from Mexico; we can 
download music from a Swedish hip hop 
band, read the New York Times or shop 
online, if we wish. 

We discuss global warming and water issues 
over the family dinner table as comfortably 
as we might discuss the sports results or 
local politics. Like it or not, globalisation 
is here to stay, and we need to embrace it, 
recognise the negatives and the positives, 
and learn to think and live our lives on three 
levels – local, national and global.

What does this mean for  
our children?

It’s likely that many will want to live and work overseas for a period. 
To get the most out of these experiences, they will need international 
learning, language, cultural, travel and work experiences that can equip 
them to achieve their personal and career goals. 

Our students will need to touch and feel what global citizenship means. 
While the internet has opened our world, there is no substitute for the 
experience that is gained through learning, study, travel, community 
service and hands-on relationship building.

What makes a Global Citizen?

When I talk to students around Tintern Schools, I am often struck by 
their awareness of the many challenging issues facing their world, and 
their enthusiasm for making a difference, by acting as global citizens. 
Thomas Paine (1737 – 1809) captured what it means to be a global 
citizen in his famous quote: ‘My Country is the World, my countrymen 
are Mankind’. Two hundred years later those words still ring true! 

‘A Global Citizen is someone who:

• Is aware of the wider world and has a sense of their role as a world 
citizen

• Respects and values diversity

• Has an understanding of how the world works economically, 
politically, socially, culturally, technologically and environmentally

• Is outraged by social injustice

• Participates in and contributes to the community at a range of levels 
from local to global

• Takes responsibility for their actions’ 

How is Tintern preparing its students to be good 
global citizens?

Schools have both a special responsibility and a unique opportunity to 
prepare today’s young people for the global challenges ahead. At Tintern, 
that preparation happens every day, in countless ways, some obvious, 
some more subtle.

It happens through our broad based curriculum; through our value 
systems and our focus on interpersonal skill development and leadership 

training; through our community service 
and fundraising activities; and through 
travel and language study. We also see 
global citizenship in action every day 
in our Boarding House. And finally, 
our teachers are themselves engaged 
in building skills as global educators 
through their professional study, local and 
international conferences and networking.

1. Curriculum studies that build 
global awareness

Whilst the International Baccalaureate 
(IB) program is the most obvious example 
of a global curriculum, there are many 

other fine examples throughout Tintern and Southwood’s Junior and 
Senior Schools. Here is just a small taste of learning experiences that are 
impacting on our students’ global awareness.

• The study of History is an excellent vehicle for raising students’ 
awareness of their responsibilities as global citizens. From their 
study of the growth of civilization in ancient times in Year 7, to 
the study of 20th century Australian history in Year 9, students 
are increasing their general knowledge and their understanding of 
Australia’s place in the world. By Year 10 students learn about key 
twentieth century political events, individuals, ideologies, social 
movements and economic trends that have shaped the modern 
world – great preparation for global citizenship.

• With water restrictions and climate change on everyone’s radar, 
Tintern’s Year 4 students focus on sustainability, a key global issue, 
in their Agricultural Science unit.

• Tintern’s Year 6 students gained an insight into Australia’s place in 
the world when they visited various embassies in Canberra in May 
as part of their unit of work on Decision-making and Government.

• IB studies are a very clear example of curriculum that grows global 

Global Citizenship – the way of the future
Mrs Jenny Collins, Principal, Tintern Schools

" Our students truly do have 
learning options that stretch 

across their world, and 
the opportunity to make a 

difference in the wider global 
community. The world truly 

will be their oyster."
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citizens. With its aim of developing inquiring, knowledgeable 
and caring young people who help to create a better and more 
peaceful world through intercultural understanding and respect, 
the IB program draws on best practice and research in education 
across the world to improve the world through education. Many 
subjects have a strong international dimension and all subjects 
draw on content from educational cultures across the world.

• The IB’s outstanding Theory of Knowledge (ToK) program 
helps students gain an appreciation of the views/opinions of 
other people through the exploration of other cultural value 
systems.

• Through Creativity, Action and Service (CAS), IB students are 
encouraged to take an active part in and contribute to their school, 
their local community and, if possible, their global community – to 
think globally, act locally.

2. Building Global Values 

Every child’s learning experiences at Tintern and Southwood are 
underpinned by a value system designed to prepare them for a global 
future.

Tintern Junior School assemblies focus on the values we want our girls 
to adopt – cooperation, respect for each other's opinions, accepting 
difference, using your initiative and being responsible for your actions.

3. International and Local Community Service and 
Fundraising

Tintern has a long tradition of community service and fundraising. Our 
active relationship with disadvantaged students from Qhilika High 
School from the Kwa Zulu Natal province in South Africa has been a 
wonderful way for our students to put global citizenship principles into 
action. (see article in this issue)

Closer to home, a number of our students are tutoring English to 
members of the Ringwood Sudanese community and the following was 
said by one of our students: ‘I decided that I wanted to help others who 
are less fortunate than myself, and since I needed some community 
services for IB, I decided that tutoring Sudanese children in Ringwood 
would be the way to go. I was encouraged to tutor there, as not only was 
it beneficial to the students, but also fun and rewarding to be involved 
in.’

Tintern’s Boarders are also active in a range of local fundraising 
initiatives such as Red Cross Calling, the 40 Hour Famine and Head 
Shave for Leukaemia and at a global level through their fundraising for 
an orphanage in Indonesia.

4. Travel and Language studies broaden our students’ 
experience

Our students have so many ways to broaden their world view, experience 
different cultures and improve their language skills through language 
study and travel. German students, for example, can choose from a range 
of language exchanges or attend our German sister school Cornelius-
Burgh Gymnasium, in Erkenlenz (about 40 km from Cologne). 

Recently, Tintern signed a sister school agreement with Collège 
Jean Mariotti in Nouméa, the capital of New Caledonia – our closest 
French-speaking neighbour. In the first stage of this partnership, New 
Caledonian students will visit us in November this year, and our Year 10 
and 11 French students will have the opportunity to tour New Caledonia 
in September 2008.

In 2006, Tintern students took part in The World Challenge Expedition 
to Vietnam. This unique learning experience included 18 months of 
planning, organising fundraising events and training weekends, as a 
forerunner to a challenging four week self discovery journey through 
Vietnam. Students completed a trek through the Sarpa region followed 
by a week at an orphanage on the outskirts of Ho Shi Ming where they 
worked and played with children affected by Agent Orange.

5. An International Boarding House Community

Tintern’s boarding community gives students from Mainland China, 
Hong Kong, Macau, Malaysia, Thailand, Korea, Singapore and Australia 
the opportunity to learn more about each other’s cultures and to build 
international understanding. In such a close, cosmopolitan community, 
students are especially aware of events happening in their fellow 
students’ home countries, and are able to support each other in a special 
way when family support is not close at hand. They are also delighted to 
learn about each other’s cultural celebrations such as Chinese New Year.

6. Global educators help create global citizens

It goes without saying that to inspire our students to global citizenship 
we must model that role as teachers. I am delighted with the way Tintern 
Schools’ teaching staff are developing these skills through professional 
development at the local and international level. Our IB staff are at the 
forefront of this approach, participating in workshops with teachers from 
around the region and the world so that their students have ready access 
to ideas/methods and material from around the world. 

Our students truly do have learning options that stretch across their 
world, and the opportunity to make a difference in the wider global 
community. The world truly will be their oyster.  

Reference:

Education for Global Citizenship. A Guide for Schools, 2006, Oxfam, GB,
http://www.oxfam.org.uk/education/gc/files/education_for_global_
citizenship_a_guide_for_schools.pdf

Tintern girls travel to Vietnam, 2006



Roslyn leads the Gifted and Talented Project there 
and has been incorporating collaborative web 
activities into all her classes for the past ten years. 
She has studied in Australia, the USA and Hungary 
and while teaching at Ogilvie has undertaken 
educational tours to India, Korea and the UK.

In an effort to identify and explore satisfying 
authentic learning for their students, many teachers 
join e-mail discussion and distribution lists. Despite 
the day-to-day pressures of school life away from 
the information superhighway, there’s a special 
professional reward in the awesome communication 
power of the Internet. That reward keeps teachers 
subscribing, no matter how many times they need 
to decide to unsubscribe afterwards in order to 
maintain a semblance of control over the e-mail part 
of their workload.

As a baby-boomer, I’m still excited enough by 
the thrill of collaboration with other educators I 
meet on e-mail lists and in general and specialist 
teacher support sites that I’m prepared to tolerate a 
temporarily overflowing inbox, knowing that amidst 
the many hundreds of messages I need to scan and 
delete when I get time to process them, there’ll be 
a few precious announcements of challenges just 
perfect for students I need to extend at Ogilvie High 
School in Tasmania.

So it was that I discovered ‘Aim Higher’ on the Tas-
ICT list some fifteen months ago. I simply answered 
a general invitation passed on by a third party and 
expressed interest in some action research into 
gifted students. 

Subsequently I learned that ‘Aim Higher’ was 
a national initiative to raise the aspirations and 
achievements of gifted students in the UK and that 
the National Association of Gifted and Talented 
Youth was operating under the aegis of the 
University of Warwick. 

The invitation to be a partner school had been 
issued by the Director of ICT at the City of London 
Academy, which sounded posh but in fact turned 
out to be a government school, not so different from 
ours. Apart from the fact that COLA was new and 
had some special funding from the City of London 
to encourage enterprising endeavours, and the 
facts that it was co-ed and carried on until Year 12, 
looking at their website, I felt right at home and I 
knew my students would too.

Ogilvie High School, where I work, celebrated its 
seventieth anniversary this year. We have girls for 
Grades 7 to 10 only. Ours is a non-selective high 
school, drawing from between fifty and eighty 
feeder schools in any given year.  For 44 of our 
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Ogilvie ‘Aims Higher’Schools 4 Schools: Tintern girls help 
Qhilika School in South Africa
Partner. Educate. Lead. Exchange. Imagine having friends on the other side of the 
world... friends whose realities are far removed from our own comfortable existences 
in Australia, partly due to the ravages of poverty, street violence and lack of adequate 
education.

Tintern, for the first time ever, has been able to forge global partnerships with South 
African school students through the Oaktree Seed Group’s exciting new project, Schools 
4 Schools. Through this new initiative, Tintern students will be able to interact over 
the internet and in person with students from Qhilika School in South Africa, helping 
to reach into these schools and provide the means for greater opportunities and better 
education for our partner students. This project, engineered by the Oaktree Foundation, 
has paired a number of Victorian high schools with schools in South Africa. 

The Oaktree Foundation, in collaboration with the GolD program, sponsored by Nova 
100.3FM, NAB, AFL, MTV, STA Travel and The Herald Sun, is currently on the ground 
in the schools in South Africa, kicking off this program. 

In July 2007, Tintern’s Oaktree Seed Group committed to raising $8000 a year, for three 
years, to go towards our partner school in South Africa, Qhilika School. 

We are currently partnering with Luther College and Donvale Christian College in 
support of this school. The money raised will go towards improving the technological, 
sporting, building and educational facilities of the school, as well as raising awareness 
about some of the key issues present in the community, such as the HIV/AIDS epidemic.

One of the unique things about this project is the interaction that will take place between 
Tintern and Qhilika. Internet networking will be established between the two schools, so 
that students from both schools can communicate in a similar way to MySpace, as well 
as through live video feeds. This will enable Tintern students to transcend traditional 
methods of providing aid and development through fostering real relationships between 
young people with different cultural beliefs, understandings and ways of life. Another 
exciting aspect of Schools 4 Schools is the cultural exchange program that will run in the 
second year of the three-year program. This involves a small number of Tintern students 
travelling to South Africa, meeting our partner students and seeing the difference Schools 
4 Schools is making there, which will be followed by our Qhilika peers coming to 
Australia to experience our culture. 

The program also involves Tintern students engaging with the issues facing the 
developing world through interactive learning modules, taught by external Oaktree 
educators. This will encourage Tintern students to deepen their understanding of issues 
such as gender equality, HIV/AIDS and education. The cultural exchanges will also mean 
that students from Qhilika School will be able to actually teach Tintern students some of 
these modules themselves, adding another dimension of reality to the learning. 

This is a phenomenal project that will require a huge effort from Tintern’s Oaktree Seed 
Group for the next three years! However, with the project only kicking off this term, we 
are proud to announce that we have already raised $4000 to go towards Qhilika, and are 
planning a number of fundraising events this term to meet our target of $8000. 



Ogilvie ‘Aims Higher’
Roslyn Teirney, Teacher of English, Ogilvie High School

school’s years in the service of educating Tasmanians, Ogilvie has 
specialised in educating girls for an ever-changing world. We’re proud 
of our heritage of academic, musical and sporting excellence, but we 
know that ‘the people of Australia [need] knowledge, skills, values and 
understanding to fulfill themselves, to live in and contribute effectively 
to a global society and to work in a global economy’ (Curriculum 
Corporation 2006).

As a member of the wider community put 
it to students of mine recently, ‘Ogilvie has 
had a remarkable influence on the world 
and you should be proud of that and make 
the most of it while you’re here.’ There’s 
something in Ogilvie’s esprit de corps that 
inspires loyalty, breeds enthusiasm and 
encourages participation and adventure, all 
qualities that somehow shine through chats, 
discussion forums and pager messages 
across the world.

I’ve tasted a few international ICT projects. 
Those that work generate a huge sense 
of accomplishment for participants, but 
those that don’t work leave a sad sense of emptiness and regret and no 
teacher wants to risk that for their idealistic and impressionable young 
charges. Fortunately, the ‘Aim Higher’ project proved worth our time 
as collaborators and now that we have survived our first year, we move 
on to a new phase of activity in the new northern academic year, with a 
new cohort and a new virtual learning environment (VLE). 

Our project involved thirty highly able students from each school, 
identified from achievement tests in English, Mathematics and 
Science. We used ‘Learnwise’ as our VLE, which was hosted by 
the City of London Academy. Their school organised access for 
our students as well as their own and most of the time we used 
asynchronous discussions on the Collaboration Plus forum board to 
allow students to get to know each other (and each others’ versions of 
colloquial English!).

The highlight of the year was one real-time one-hour chat, which 
seemed to be over before it had begun. Certainly the students want 
more of those, but with after-school extra-curricular commitments 
and part-time jobs, choosing a day to suit almost all of both 
classes is a time-consuming challenge. 

We also aimed to exchange Big Brother-style video 
diaries, but neither of us managed to meet the 
ambitious timeline for completing those and 
we had to be satisfied with a few samples 
instead of two whole class videocasts.

The most significant activity for our 
students, in terms of depth of thought, 
was the discussion series led by 
my colleague Carl, based on 
dilemmas in movies. These 
really engaged both groups 
of students and gave them a 
shared experience as a basis for 

exploring their own ideas and values. 

I won’t pretend that the project wasn’t without its times of frustration, 
but now that teachers on both sides of the globe have a sense of each 
other’s academic rhythms, we know when to avoid hassling each other 
and when we can charge ahead and encourage the students to go forth 
too.

It is important for Australian schools 
working to a northern academic timeline 
to gain a sense of achieving a project 
milestone by November, before exam 
pressures descend. If students do not 
see some outcome before they go on 
holiday, not all will be willing to return 
to the project in the following year, when 
many will have taken on leadership 
responsibilities beyond their studies and 
employment.

I began this article by recalling Gandhi’s 
wide perspective, which is one slogan I 
try to live by in educating my students 
globally. Let me now close with some 

words by Jawaharlal Nehru, which I find equally inspiring:

‘We live in a wonderful world that is full of beauty, charm and 
adventure. There is no end to the adventures we can have if only we 
seek them with our eyes open.’

Reference:

Curriculum Corporation 2006, ‘Educating Australians for the Twenty-
first Century’, in National Statements for Engaging Young Australians 
with Asia in Australian Schools, Carlton South, Vic.

Websites:
Ogilvie High School http://www.ogilvie.tased.edu.au 
City of London Academy http://www.cityacademy.co.uk
Learnwise http://www2.simslearning.co.uk/
National Association of Gifted and Talented Youth http://www.nagty.ac.uk/

 

‘I do not want my house to be walled in on all sides and my windows to be stuffed.
I want the cultures of all the lands to be blown about my house as freely as possible.’ - M.K. Gandhi

"There’s something in Ogilvie’s 
esprit de corps that inspires 

loyalty, breeds enthusiasm and 
encourages participation and 
adventure, all qualities that 

somehow shine through chats, 
discussion forums and pager 
messages across the world."
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Martin Gibbs, Head of Humanities, describes the Year 9 Humanities 
program at Lowther Hall in Australia that seeks to develop deeper 
thinking in students in a multicultural, global world. 

‘It made me appreciate Australia more. When I went to 
Vietnam and saw the poverty it made it a lot more real than a 
World Vision advertisement. ’

Year 9 Student at Lowther Hall

The Year 9 Humanities program at Lowther Hall, with the apt title of 
‘Our Place’, is a compulsory unit designed to achieve the following:

• To give the students an appreciation of the diversity of cultures that 
exist in modern Australia 

• To facilitate greater learning outside of the classroom

• To promote deeper thinking through the use of ‘essential questions’

• To encourage students to value and appreciate difference – things 
that link us as humans and not divide us

Lowther Hall’s Strategic Plan explicitly aims to link the curriculum 
more closely with global student interaction. As a professional learning 
team, the Humanities group actively seek to move beyond the traditional 
boundaries of a subject-based curriculum (such as History, Geography 
and Politics) to provide students with a genuine sense of what it means 
to be an Australian in the 21st Century. For this reason, ‘Our Place’ was 
created. 

The ‘Our Place’ Curriculum

The Year 9 ‘Our Place’ course of study is challenging, as it sets out 
to achieve a range of educational targets simultaneously. It covers the 
three disciplines of history, geography and commerce while naturally 
involving the skills, knowledge, attitudes and understandings that go 
with these broad courses of study. There is a common body of study 
incorporating the demographics, geography, colonisation, identity, 
culture and economy of each studied country that runs throughout the 
course of the year. The curriculum that has been developed in order to 
draw these threads together is based on students learning 
about, and understanding, contemporary Australia and 
‘Our Place’ in the South Pacific and Asia region. 

The program has three key components: 

1. Research and background study of historical and 
cultural influences on Australia (as well as those of 
Vietnam and Samoa as representative regional cultures)

2. A field trip to Samoa, Vietnam or Central Australia. 
During these trips, information is gathered on a specific, 
student identified research topic such as the importance 
of religion to that culture

3. Study teams researching similar topics in different 
locations. These teams work together to present their 
learning in a broader context to a public audience. 

The format and planning of the ‘Our Place’ curriculum was 
guided by the ‘backward design’ approach by Wiggins and 
McTighe (2005:13) . In short, the design of the curriculum 
is based on ‘essential questions’ (Wiggins & McTighe 

2005:105) or the explicit focus on the big ideas that connect and bring 
meaning to all the historical, geographical and economics facts and 
skills.  By working closely with Clinton Golding from Melbourne 
University, we endeavoured throughout this unit to explore a number of 
‘fertile questions’ (Marzano 2003:27)  based on the themes of culture 
and identity. These questions included, but were not limited to, the 
following:  

• Is our generation better off than previous generations?

• Is Australia better now than before?

• Where will we be in the future?

• Is our culture the pinnacle of our civilization?

• How d ss and value the multicultural diversity of our students and 
their families?

The aim of these questions is to create a ‘thinking treasure ’  (Batrouney 
2007:4), in which this line of enquiry stimulates reflection and sparks 
more questions – including thoughtful student responses. In the more 
practical sense, these questions are aimed at engaging students to 
identify the relevance of these issues in their own lives, in order to gain 
a more thorough, systematic and deeper understanding of the course 
and its content. As one student commented ‘There is no direct answer. It 
made me think. It challenged me’. 

We have selected and designed assessment tasks that are explicitly 
linked to these questions. The tasks and performance criteria naturally 
dictate the questions. For example, students are encouraged to form 
their own hypothesis based on field trip learnings. Students are required 
to identify and assess the implications, conclusions and consequences 
of their hypothesis to generate a deeper understanding of the content 
presented. 

Some of the student generated hypotheses resulting from the 2007 
program topics are as follows:

• Religion forms an important part of culture and identity in 

Martin Gibbs, Head of Humanities, Lowther Hall

‘Our Place’ – A World of Opportunities
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Samoa, Vietnam and indigenous Australian culture 

• Women are more powerful than men in indigenous Australian 
culture but this is not the case in Samoa and Vietnam

• Food in Vietnam has a bigger influence on culture and identity 
than in Australia or Samoa

• Formal education in Australia is more highly valued than in 
Vietnam and Samoa 

• Australia’s position in the Asia-Pacific region is one of power 
when compared to Vietnam and Samoa

Students also complete a reflective fieldwork 
journal throughout the year, which provides a 
forum for answering provocative, productive 
questions, while simultaneously establishing 
peer assessment criteria. Sufficient time is 
allocated for ‘unpacking’ (Wiggins & McTighe 
2005:121) the questions, through the use of 
question and concept maps, Direct Attention 
Thinking Tools (DATT) and preferred learning 
style instruments (visual, auditory, kinaesthetic 
and tactile) to assist the examination of sub-
questions and probing implications. 

The results highlighted the following learnings 
for the teachers involved:

• A renewed commitment to learn about new 
methods of teaching and learning

• A stronger recognition of the need to move from traditional content-
based learning to skills-based learning (including co-operative 
teamwork, independent collection and synthesis of information and, 
of course, the use and expansion of ICT skills)

• The desire of students to have more choices in their learning

• The need to integrate experiences beyond the classroom into the 
teaching program

‘Our Place’ in the Global Community

The Year 9 ‘Our Place’ Humanities program was established a few 
years ago to encourage students to see the world in a different light 
and to facilitate learning outside of the classroom in accordance with 
the school’s charter goals. Students select to travel to Vietnam, Samoa 
or Central Australia in the last two weeks of Term two, undertaking 
research on a range of ‘fertile questions’ to form a hypothesis. Topics 
are many and diverse, ranging from the physical environment to gender 
roles to food production. Activities on each of the field trips are also 
enormously varied and students take responsibility to ask questions and 
seek information relevant to their own areas of interest. This program 
requires students to consider alternatives, weigh evidence, support their 
ideas, and to justify their answers. ‘It was so different because we were 
with a different group of girls, in a completely different atmosphere. It 
made everyone forward about their opinions. It made learning fun’. 

Upon return, students with a similar research focus, but who have 
been working in different locations, join together in small groups to 

compare and contrast their findings 
and to present their learning in a broader 
context. For example, a student who visited 
Samoa would join with a student who 
visited Vietnam and two students from 
Central Australia to discuss their findings 
on their shared topic, ‘the importance of 
food production’. This process enables 
lively discussion amongst students as they 
have a meaningful connection between the 
theory learnt in class and their own personal 
experiences on the fieldwork placement. 
‘Learning is real. The field trip puts the 
learning of the classroom into perspective’. 

These shared learnings culminate in student presentations, which take 
place during the evening before an audience of parents, friends and 
teachers (who assess the component of student learning). 

Structure of the Program 

In the early stages of this program, students travelled to Northern 
Victoria and then on to Central Australia. In the last two years, we have 
expanded the program to include overseas destinations, Vietnam and 
Samoa, to highlight the similarities and differences of countries in the 
Asia-Pacific region. Students travel to these destinations in the final two 
weeks of Term two. 

Given the ever-increasing globalised, interconnected world that we 
live in, the real challenge of this program is to link the global and the 
local. The events of September 11 cemented our firm belief that cultural 
understanding must be of the utmost importance for citizens of the 21st 
Century. While some of our language courses already had established 
links with certain international programs, our Humanities faculty seized 
on the opportunity to increase multicultural studies.

Samoa

In Samoa, students engage in a variety of cultural experiences, ranging 
from attending local religious and social ceremonies, to cooking, 
feasting and traditional craftsmanship. There are opportunities to learn 
the Samoan language, to compare educational and lifestyle experiences 
and to uncover both the ancient and more contemporary history of these 

Continued overleaf...

"...the real challenge of this 
program is to link the global 

and the local. The events 
of September 11 cemented 

our firm belief that cultural 
understanding must be of 
the utmost importance for 

citizens of the 21st Century."
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islands.  Students live the fa’a Samoa (the Samoan way) in order to truly 
experience the life of the village, the plantations and the sea. Samoa 
offers a rich variety of landforms for study, including volcanic and 
coastal forms, as well as the opportunity to learn first hand about the 
particular environmental challenges facing the countries of the Pacific, 
such as rainforest destruction. ‘You can always learn about History 
and Geography but going to Samoa and learning first hand gives it a 
different perspective.’ 

Vietnam

This trip provides an excellent opportunity for students to investigate 
Vietnam’s long history of colonisation by the Chinese and then the 
French. There is a special excursion to the Long Tan Battlefield 
and students have the opportunity to study agricultural practices, 
geographical features and life on the Mekong Delta. ‘It didn’t feel like 
I was learning. It’s like nothing I’ve ever done before. But we learnt 
so much. It was learning without pain’. Students visit sites of special 
cultural or religious significance such as the Ankor Wat temples and 
study Vietnam’s current political system through the visit to Hanoi, 
birthplace of Vietnam’s national hero Ho Chi Minh. Finally, Ha Long 
Bay gives students an eye witness account of the impacts of tourism on 
one of the world’s most beautiful coastal landforms. 

Central Australia

Those students not travelling overseas explore Australian society and 
culture through a visit to Australia’s unique centre.  There is a special 
emphasis on multicultural and indigenous Australia. Travelling by 
coach, there are stops in Bendigo, Mildura, and Port Augusta, which 
is rich with the history of the meeting of the indigenous peoples and 
white settlers and explorers. Students also encounter the Woomera 
Detention Centre and stay underground in Cooper Pedy, to learn about 

the economy and society of this multicultural mining town. 

Whilst camping in Yulara and bunk base accommodation in Alice 
Springs, students explore the extraordinary landforms of Australia.  
Students are also introduced to our amazing desert flora and fauna and 
the culture of the indigenous peoples of the area. ‘It is one thing to learn 
it. It’s another thing to experience it. It influenced me personally’, was 
one comment a Year 9 student travelling to Central Australia made. 

Continuing Opportunities

A number of teachers in a wide range of faculty areas have begun 
to develop and integrate curriculum that draws on and expands the 
experiences students have had during their field work. It is not simply 
an ‘add on’ to teachers’ workloads or an addition to the already 
‘crowded curriculum’. The teachers of Art and Food Technology who 
are keen to become more involved in ‘Our Place’ have realised that 
they are not simply adding ‘Our Place’ to their teaching but will be 
delivering their own subject matter in a different, and more relevant, 
way. For example, as part of the students’ presentations some girls made 
traditional rice paper rolls and damper and created Indigenous posters 
and art work to enhance the colour and movement of their work. 

The students love the opportunity to get away from the traditional 
classroom environment and to work together collaboratively. Parents 
are undeniably excited about the additional insights into their daughters’ 
learning, and students themselves recognize that they are not learning 
in a vacuum. Future trips are planned to Vanuatu, New Caledonia and 
Cambodia. 

‘Our Place’ – A World of Opportunities continued from previous page...
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Immersion is an invitation to enter the context of 
the poor, the disadvantaged, and the marginalised; 
it is an invitation to view the world in a radically 
different way – from the heart and hearth of the 
other.

Modern technologies all operate to give our students 
an experience of the global; communication can be 
instantaneous and allow one to feel connected to 
the ‘global village’. The chance to speak French in 
Nouméa, attend school in Japan, and tour the Roman 
Forum are also some of the many opportunities 
available for the students of Santa Sabina College to 
gain an experience of the global which complements 
their school based curriculum.

Additional to such travels, and as part of the College 
commitment to Social Justice Education, our students 
also have annual opportunities to learn about and 
travel to communities in South Africa, East Timor 
and to our own indigenous communities in Central 
Australia. On these ‘immersion’ experiences, such 
as the one to South Africa, they are involved in 
an experiential learning process of seeing with a 
compassionate heart the poor, marginalised and 
the oppressed.  As a consequence students become 
empowered to ask questions and address structures 
that prevent fullness of life for all people.

A ten-year dream became a reality in September 2005 when the first 
group of nine Year 11 students accompanied by four adults left for 
South Africa to be immersed in the experiences of the students at 
Montebello and the women of the Kopanang-Sithand’izingane Care 
Project in a township outside Johannesburg.  These and subsequent 
groups experience how the people of the beautiful continent of Africa 
have been ravaged by the HIV Aids virus and the extraordinary work 
achieved by those who have committed their lives to providing hope 
for a people who have every reason to have lost all hope.

At the Kopanang Women’s Group and the Sithand’izingane Project 
the students’ work includes paper-making, preparing food for the 350 
orphans involved in the feeding scheme, teaching and playing with 
the orphans who come to the project for school holiday activities. Our 
students live in the homes of members of the community and became 
part of their family. Soon they realise that though the people’s material 
possessions may be small in number, the richness of their love, 
appreciation, humility, hope and generosity abounds.

Louise Treloar, who went on the immersion experience last year 
and who has based her Year 12 Extension 2 English Project on her 
experience of the women of South Africa, writes, 

‘We can no longer globalise the world culturally, technologically and 
economically without also globalising responsibility and compassion.’ 

Time out for a weekend in a Game Park, a visit to the Apartheid 
Museum and a talk by famed theologian Albert Nolan while staying 
at the beach near Durban allows for reflection on the experiences of 
the first week and prepares the students for the second part of their 

immersion experience, four days at Montebello, a Dominican school 
for day and boarding students. Some of the activities which are 
undertaken at Montebello include visiting the primary and secondary 
classrooms, boarding school hostel and pre-school, the orphanage 
and the home for the chronically ill. These times provide wonderful 
opportunities to exchange information about the similarities and 
differences in the students’ lives and for our girls to see the value of 
education in breaking the cycle of poverty for the young women of 
South Africa. A farewell concert and the painting of murals linking our 
two schools have been some of the highlights for the groups who have 
travelled to Montebello over the last three years.

Once home the students share their experiences with the school 
community, who raise money each year towards tuition and uniforms 
for the students at Montebello, which we think of as our ‘Sister’ 
school. Annually the College community supports the work of Sr 
Sheila at Kopanang by collecting threads and materials for their 
artworks and raising money for a variety of purposes, such as a car, to 
improve the day to day life of our South African friends.

‘In terms of offering an experience of the global to our students’, 
explains College Principal Sr Judith Lawson OP, ‘the Mission of Santa 
Sabina and our awareness of our interdependence as members of our 
multicultural and world community challenges us to take risks and 
initiatives, to have a sense of service, to act positively to ensure an 
optimistic global vision and to act with justice and compassion. Our 
Immersion Program is just one way of putting these ideals into action, 
with profound outcomes for our students.’ 

Global Education and Justice
Santa Sabina College, Strathfield 

The 2007 October holidays saw Santa Sabina’s third group of staff and students travel to South 
Africa. Here they are pictured at Montebello with the children of the Pre School, in front of the 

mural of Aussie and African animals which they painted for the children.
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Today’s globalized world reflects a world of interconnectivity between 
economic, political and cultural systems. The knowledge economy and 
consequent knowledge or learning society that we live in exists as the 
outcome of globalization. The knowledge economy is the driving force 
behind a global push towards profit and self interest in the name of 
growth and prosperity. The knowledge society processes information 
and knowledge to maximize and stimulate ingenuity and invention in 
order to initiate and cope with change. These capacities are required 
to benefit from both the positive outcomes of growth and prosperity as 
well as the compassionate universal social order necessary to survive 
the stresses engendered by that same push towards profit and self 
interest.

In a knowledge economy these 
capacities must be seen within 
the collective context not simply 
as the property of individuals. In 
education the body of intelligence 
is the property of the organization 
or school, including the extended 
community, rather than simply 
individual intelligences. The 
complexity of the global nature 
of the knowledge economy 
and resultant anxiety regarding 
accountability has resulted in the 
call for higher standards and in 
many cases greater standardization. 
As a result there is an increasing 
trend towards micromanagement 
where teachers are expected to be 
compliant, their autonomy eroded, 
creativity lost and the capacity to 
exercise professional judgement 
constrained. At the same time 
teachers in a learning society 
are expected to build learning 
communities and provide a social 
order that overworked and time poor 
parents are often unable to provide. 

Teachers must demonstrate a new 
kind of professionalism in the face 
of these changes and expectations. 
Today’s learning society is complex. 
Teachers can no longer see student 
management as their greatest challenge while relying on the security 
of old pedagogical models. The real challenge comes with the need 
for ongoing building of expertise. This must be both an individual and 
organizational imperative. 

Teachers prepare their students to navigate the world. To do this they 
must understand the knowledge society in which their students live 
and work. Teachers must demonstrate creativity and flexibility. These 
are the qualities that will be required of their students in order to drive 
the knowledge economy. 

In developing their students’ ability to critically analyse, work 
creatively in networks, problem solve, take risks, trust in the 
collaborative process and cope with change so must teachers model 
these capacities. Teachers must learn about learning and be informed 
of current brain research and draw from the collective intelligence of 
teachers and thinkers everywhere. They must also develop their own 
emotional intelligence to cope with change and risk taking, trust in the 
processes at work around them and promote deep cognitive learning. 
They must do all these things continually while constantly reflecting 
on and reviewing their own professionalism.

The Brisbane Girls Grammar School Design formulated in 2004 
includes as a strategic objective the need to recruit, develop and 

retain high quality teaching and 
support staff. In alignment with 
this objective is the operational 
priority to offer professional 
development and training 
opportunities for all staff 
including special opportunities 
beyond routine courses. The 
Centre for Professional Practice 
was implemented in response 
to this objective initially in a 
collaborative partnership with 
Queensland University of 
Technology. The significance of 
mentorship as an effective form 
of professional development was 
recognized for both pre service 
teachers and staff alike. 

The Learning Innovation Group 
initiated in 2005 grew out of this 
initial collaborative partnership. 
Members of staff were invited 
to join an extended mentorship 
program which they could tailor 
to suit their particular needs, 
bank credits for further study 
and be informed of current 
pedagogical practices. They 
were encouraged to develop the 
competence and confidence to 
engage critically not compliantly 
with the research that informs 

their practice and consequently model best practice in their own 
mentorship of pre service teachers. 

Currently the Centre for Professional Practice runs three streams 
under the banner Teacher Talk. These are Provocations, Passions and 
Pathways and are designed to provide a series of ongoing professional 
conversations within the School community of teachers including 
established, new and pre service teachers.  A new partnership 
was established with Griffith University to extend the School’s 
collaborative partnerships with universities. The Provocations series 
provides visiting lecture opportunities. Pathways and Passions enable 

Jacqueline Colwill, Director of Creative Arts, Brisbane Girls Grammar School

Providing Education for their Educators in the Knowledge  Economy
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Providing Education for their Educators in the Knowledge  Economy

the immense bank of knowledge and expertise that is 
encompassed within the existing School staff to provide 
further opportunities for sharing within the collegial 
body. 

The Brisbane Girls Grammar School calendar also 
features a suite of Cafés. These Cafés are coordinated 
and attended by staff and students but are also open to 
the extended School community. The Cafés provide 
further examples of the learning partnerships established 
by the School to develop and use collective intelligence, 
enhance professional standards and make a commitment 
to continuous improvement. The 2007 Café program 
includes an Art Café, Literature Café, Maths Café and 
Philosophy Café. All Cafés meet a number of times 
across the year and provide opportunities for visiting 
speakers with varying areas of expertise and interests to 
share knowledge within an informal forum.

These programs supplement the individual study 
paths of staff at the School, regularly timetabled staff 
development days and generous support for requests for 
attendance at local, interstate and overseas conferences 
and inservice programs where staff may present papers, 
serve in an organisational capacity, or attend with a brief 
to disseminate information to colleagues. Sympathetic 
timetabling also provides the flexibility necessary for a 
number of staff to lecture at various tertiary institutions 
while working in both full and part time capacities at 
the School.

Brisbane Girls Grammar School is strategically 
committed to the creation of a new professional 
standard representative of a strong community of 
teachers. The aim is for this community to demonstrate 
the human qualities necessary for creativity, flexibility 
and emotional engagement with their students and the 
technical expertise to lead in a knowledge society. 

" Teachers prepare 
their students to 

navigate the world. 
To do this they must 

understand the 
knowledge society in 
which their students 

live and work."

Strathcona Graduate 
Demonstrates Global Awareness
Jo Knight had a passion for social justice issues from a young age and her 
memories of her schooling at Strathcona include a growing awareness of the 
complexity of issues and being encouraged to take action. Jo was particularly 
formed by the movement for a free East Timor which was then under 
Indonesian occupation and her understanding of justice and Christian faith. 

It was a natural extension to continue studies and involvement in issues 
of social justice. Jo began her combined Arts and Law degrees at Monash 
University in 1997. Her studies in both Arts and Law focused on international 
politics, human rights and development issues. She particularly developed her 
interest in human rights and international law through an exchange to Leiden 
University, Netherlands in 2000, and went on to study refugee law and the 
operation of laws in Asia and the Pacific. International Politics characterised 
Jo’s Arts degree and in 2002 she completed an Honours thesis on the place of 
the poor in modern Indian nationalism. This thesis followed Jo’s participation 
in a development exposure course with Tear Australia in northern India. She 
had the privilege of visiting many projects and speaking with community 
leaders. Jo’s time in India was one of growth and encouragement. In 2003 Jo 
completed a law thesis considering the role of accountability institutions in 
tackling corruption in Pacific countries.

Jo completed her studies in June 2003 with Honours awards in both Arts 
and Law, and went on to undertake her Articles year at Erskine Rodan & 
Associates. Erskine Rodan & Associates is a leading Immigration law firm 
which advocates for clients across all immigration problems from applications 
to the Immigration Department through to Tribunal reviews and the Courts. 
Jo had begun working at Erskine Rodan & Associates in June 2001 while 
completing her studies, and has remained working at the firm as a full time 
lawyer. Jo particularly enjoys litigation, Tribunal reviews, and matters raising 
discretionary factors, family, refugee and humanitarian areas. 

Jo enjoys community involvement through a variety of voluntary roles. In 2003 
Jo was part of a core group, along with founding Director Hugh Evans, who 
established the Oaktree Foundation, which is a movement of young Australians 
who desire to make the world a better place and alleviate poverty. Education 
and youth shape the activities of Oaktree, and volunteers are largely of school 
or university age.  Jo is one of the three founding Board members of Oaktree 
and remains the President and Chair of the Board. 

Jo is also a member of the Law Institute of Victoria’s Migration Committee and 
Refugee Law Reform Committee, an active member at St Hilary’s Church in 
Kew and a member of the Anglican Synod. Jo is married to Peter Carolane who 
is the Director of Mustard, which encourages Christian spirituality in schools.



A new initiative envisaged by two fervent gentlemen from Melbourne 
Grammar School (MGS), incorporating Melbourne Girls Grammar School 
(MGGS), came into fruition this year. The trip’s focus was on community 
service and establishing a strengthening relationship with the remote 
Secondary School, Holy Name, in the Milne Bay Province of PNG. The pilot 
trip required six Year 11 students from MGGS and six Year 11 students from 
MGS to undertake a wide range of fundraising activities before departure. 
When we left for the picturesque community of Dogura in Milne Bay, we had 
with us seven laptops and an array of educational resources to donate to the 
school, plus 12 kg each of clothing to give to the village councillor. We also 
travelled with a doctor and $3000 worth of medical supplies with the ambition 
of administering medical aid to the remote communities surrounding Dogura. 

Over the 11 days spent in PNG, students spent five nights in pairs engaging 
in village life, walking, fishing, weaving, cooking, gardening, hunting and 
assisting with medical aid, before returning to Holy Name Secondary School 
(HNSS) for two nights. It was amazing to listen to the heart warming stories 
the students retold from their time with their village families, being welcomed 
unconditionally into their homes and referring to their village parents as 
‘Mum and Dad’. With such firm connections established between the students 
and their village families, I am certain most will return in the near future.

Whilst the students were staying in the villages surrounding Dogura, the staff 
(three MGS, one MGGS) would assist in teaching at HNSS, administering 
medical aid and visiting students in their village. It was intriguing to 
learn about the educational system and complex curriculum that needs to 
be conveyed to local students, equivalent to our Australian Year Twelve 
curriculum. Unfortunately, education is not a right in PNG, and it costs 
around AUD500 to send a child to senior school, an amount that is simply 
impossible for most families who are subsistence farmers. Often local 
communities will get together and send one lucky student in the village to 
HNSS to complete Year Eleven and Twelve. It is remarkable how inventive 
and ingenious the teaching staff are with limited resources and facilities. 
The government prescribes texts to be covered through the curriculum, but 
does not set aside funding for these schools to purchase these texts. In the 
case of HNSS, they would usually be able to afford one copy of the text for 
the teacher, and rely on a small number of photocopies for the students. 

With the highly successful pilot trip over, the ambition is to run the trip annually and 
increase fundraising efforts and support offered to HNSS. We have the opportunity to 
assist our nearby neighbours with such basic resources, but we must also be mindful 
of our presence so as to not spoil the region. For those of you who have been fortunate 
enough to experience the generosity, warmth and vibrant hospitality of Papua New 
Guineans, you will agree that they are the most welcoming, charming and giving 
people you will ever be fortunate enough to encounter in your life. 

‘Project Holy Name’- Papua New Guinea:  
 Helping our near-by neighbours: a MGS/MGGS initiative
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Claudia Strugnell, Physical Education Teacher, Melbourne Girls Grammar School

Jarrah Gerstle, Year 11 with her village family in Wamira 

Martin Bishop (MGS), showing HNSS staff how to use a laptop

Phoebe Kipen, Year 11 checking for ear infections

View from the top of Mt Pasi Pasi, Dogura, Milne Bay

Caroline Stalker, Director, Architectus
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Caroline Stalker, Director, Architectus

Schools – ‘A Place Apart’?

In the middle of an older neighbourhood in Spokane, Washington, stands the 
Wilson Elementary school… constructed in 1926… people love this school…
students can walk safely to school along sidewalks  lined with pleasant trees 
and well-kept homes. Because of the school’s proximity to the community, it’s 
easy to get to and easy for the school to recruit volunteers. Neighbourhood 
residents use the school for civic and other activities in the evenings. The 
school is a handsome building that fits in well with the neighbourhood. It’s 
not surrounded by parking, but comes up close to the street. Its presence… is 
one of the main reasons people move into – and stay in- the neighbourhood… 
(it’s) a community-centre school that educates kids while bringing a whole 
neighbourhood together…1

Earlier last century school buildings in Australia also formed part of town 
centres and neighbourhood centres, with most children walking to school. 
Throughout the latter half of last century, schools became more like shopping 
centres – separated out on their own site, away from other services and 
facilities, surrounded by parking or vegetation buffers – places apart. Many of 
the established inner city schools, whilst still in the ‘centre of things’, became 
more physically isolated by busy roads and other urban infrastructure. Today 
a large proportion of children are driven to school, and many schools are 
physically isolated from their communities. This physical isolation is contrary to 
the contemporary educational approach and program aspirations of community 
integration. In many cases the physical separation actively works against the 
school’s desire for a stronger place in the community.

There are trends in urban development in Australia which provide exciting 
opportunities for the desire for a strong place in the community to be physically 
realised in the siting and design of new schools, and also the ‘retro-fit’ of 
existing schools. This paper will explore those trends and opportunities, 
showing examples of where schools have been able to successfully take up their 
role as the physical centre of community… 

…there are strong trends in educational thinking which emphasise the notion of 
the school as an integrated part of the community, and yet there are strong urban 
development trends which are physically isolating schools.

Urban Development
A combination of the rise and rise of the car in suburban Australia, as well as an 
increasing emphasis on space standards in schools requiring ‘plenty of room to 
run around’, has meant that most new schools built in Australia since the 60s are 
on large sites on the suburban fringe, mostly separated from other uses such as 
shops, commercial uses and other civic or community uses. This model, which 
has been the dominant model for school siting and design for around 40-50 
years throughout Australia and the USA, sets the school as ‘a place apart’ – a 
place where the children are sequestered away from other activities in the city.  

At the same time, issues of children’s safety from cars and predators has 
reinforced the preference for parents to drive their children to school, and this 
view of the city as a hostile place reinforces the tendency for the school walls 
and gates to remain resolutely high, and the street facades resolutely blank. 
Increasing emphasis in our litigious society on schools’ ‘duty of care’ also 
reinforces schools’ anxieties about connecting to urban environments.

However, there are some promising trends in urban development. Since the 
early 1990s, planning policies across Australia have been shifting away from 
the ‘zoned’ model of cities where uses are all separated, and accessed by 
separate trips in the private cars, towards the creation of integrated mixed 
use environments, and schools have a critical role to play in the creation and 
anchoring of community in these environments. 

In Australia in the last 15 years or so, since the advent of the Building Better 
Cities during the Hawke and Keating years, there has been fervent broad based 
planning debate about the form of Australian cities. During the Building Better 
Cities days the debates centred around growing concern about the dominant 
form or settlement pattern of Australian suburbs.  The arguments focused 
on how our low density, ‘sprawling’, cities where work, living and play is 
‘zoned’ onto separate sites accessed by private car were financially viable, 
how governments could afford to continue to provide services, and how vast 
tracts of land consumption was destroying natural habitats. The Building Better 
Cities program provided seed funding for a number of urban villages around 
Australia, which were constructed around models of greater housing density 
and mixed use centres with places of employment and education, concentrated 
around nodes of public transport, emphasising the creation of mixed, ‘walkable’ 
communities.  

More recently the need to create and retrofit Australian cities as less car 
reliant has been given an even sharper focus by environmental concerns and 
the threat of Climate Change. In Queensland our regional plan contains our 
urban footprint – effectively saying there will be no more sprawl despite our 
population growth rates – we have to get more clever about how we use the land 
within the footprints. The new form of developments for our region are ‘Transit 
Oriented Developments’ – mixed use, mixed density urban villages around 
transport nodes, so people can live and work within walking distance to services 
and facilities. 

The issue of our car-based cities isn’t just being talked about from the point 
of view of environmental sustainability – there has been a rapidly growing 
public debate focused on increasing concern for children’s health and well-
being in westernised countries – particularly around obesity and its links to a 
car based parent-centred lifestyle. Concerns about children’s increasing lack of 
independence and inward focus on TVs and video games reinforce the notion 
of the ‘bubble wrap generation’, reflecting higher levels of parental anxiety and 
control, which have real implications for the way we make our cities. 

Built Examples
Some years ago our Brisbane design director Dr John Hockings was a 
consultant working on the masterplan for NorthLakes, a new community about 
35km north of Brisbane’s CBD. He was brought into the project in a kind of 
‘what’s wrong with this picture’ role when the initial masterplan was showing 
a separated school, recreational facilities and shopping centre interspersed with 
housing. His suggestion was to bring as many of the school based facilities into 
a main street in the town centre, to get multiple use of each of the buildings, 
and for the facilities to be able to be used by the community as well. The final 
masterplanning and construction work has been undertaken by others, and with 
a changed developer working together with service providers in the public and 
private sectors and the local Council, the result is a series of facilities and school 
which take a prime site in the town centre, and are well integrated within the 
walkable pedestrian streetscape that is a feature of the centre as a whole.

The project comprises: the Pathways Foundation Buildings, which includes 
the library, and education and training centre; the Pathways Enterprise Centre 
which offers skills development and vocational training through partnerships 
with schools, tertiary institutions, training organisations and local business; the 
Pathways Leisure Centre, which includes an indoor sports hall and 25 metre 
heated lap pool; and North Lakes State College, which is in the centre of the 
whole precinct, and which shares use of the facilities in the town centre. While 
the buildings could engage a little more successfully with the street, the sports 
hall is transparent from the street and accessible to the public when not being 

1 Haar, S. and Robbins, M. (eds) 2002, Schools for Cities – Urban Strategies, National Endowment for the Arts, p.27.
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used by the school. This provides the school with the opportunity to have access 
to outstanding facilities, and for the community to have access to sport and 
recreation facilities within their town centre...

…There are a range of practical challenges in seeking to more effectively 
physically integrate schools in the community. What about duty of care? 
What about busy roads? Don’t children need room to run around and good 
landscape spaces – how do they do that in the middle of a town or urban centre? 
How will the school expand in the future? The answers to these questions 
vary considerably according to site and setting. There are examples of good 
responses to difficult environments, which I will discuss here, but fewer 
examples where schools contribute positively to a town centre/community 
environment, like North Lakes. 

 All Hallows’ School originally held a commanding position in the Brisbane of 
the 1860s on elevated land at the bend of the river, on one of the main streets 
into Brisbane City – an ideal site. Over time, the site has become increasingly 
hemmed in – to the east by the Bradfield Highway, to the south by the CBD 
and to the north by the widening and deepening of Ann St. While it lacks 
space for playing fields, the school has, over the years, had to get smarter and 
smarter about how it uses its site. In 2003 I worked with the school to prepare 
a masterplan which sought to make better use of its existing site, shoehorn in 
some significant facilities, but, important in such a confined site, also create 
a high level of landscape amenity within the school. After working with the 
school for a while I realised that the good quality spaces on the site we had to 
build on were the result of a long history of considered decisions about the site, 
which meant that we had a good structure of open space to build upon. The 
primary space of the school was a terraced courtyard, which we were able to 
link to two new major courtyards – one to the east, and one to the west. The new 
courtyard or ‘piazza’ to the west anchors two new facilities – the auditorium and 
the pool. These new facilities were recently completed, successfully designed 
by Cox Rayner Architects. With the structure of open space establishing 
clearly how new buildings should be sited, the school has successfully further 
consolidated itself as an intensively developed inner city site, accessed largely 
by public transport, which maintains a high level of landscape amenity within 
the site – a balance of built and unbuilt spaces.

While AHS has intensified its site intelligently over the years, it still seeks to be 
physically separated from the city. This is partly due to historic circumstance. 
The wall to Ann St was originally lower, but was made higher when Ann St 
was widened into a primary arterial, and AHS became more cut off from its 
surrounds. Perhaps the reworking of the southern site of the school offered more 
opportunity to ‘engage with’ or provide frontage to the CBD – but again the 
walled city approach was preferred, understandably, given the particular context 
the school is in – high volume roads, spread out uses, nightclubs etc – a slightly 
seedier end of the CBD. A more benign urban setting might have encouraged a 
more open response.

Even where there are hostile streets, there are more friendly ways of dealing 
with them, for example one of our Auckland office’s projects, which deals with 
a main road in a positive way, providing frontage to and views out to the street, 
but with the primary entrance and gathering space off the street. 

While St Cuthbert’s represents a positive response to a less than ideal set of 
circumstances, in new schools, or schools in a position to influence urban 
outcomes, the quality of streets and urban setting for schools' slow speed, 
pedestrian friendly environments with easy proximity to other services and 
facilities and residential areas are a necessary precondition for successful 
physical integration.

In the 21st Century, governments, urban planners and designers are less 
inclined to support endless unmediated sprawl in our cities as a way of handling 
population growth. Schools will continue to come under increasing pressure to 
accommodate more students and facilities on their existing sites. It is my view 
that more communities will be masterplanned with schools on more constrained 
sites adjacent to other uses, since it just makes practical sense to use the land we 
have more cleverly, and in a less consumptive way. More inner city schools will 
need to develop clever solutions to limited space and increasing demands from 
their external environments. The big challenge for us as designers and educators 
is whether we respond with the high wall, or whether we are prepared to explore 
ways that we can make the physical integration of schools into communities a 
positive experience for all involved. Schools need to be considered holistically 
as part of cities, and there are distinct advantages for schools in doing so, as 
well as distinct challenges.

In the end, it’s about our children and how they experience cities and 
communities. As an urban designer with children, I believe that ultimately this 
experience has to be positive. 
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Caroline will also be a Keynote Speaker at the  
Alliance Annual Conference in June 2008
Caroline is an architect/urban designer with over nineteen years experience 
leading and participating in major urban design projects throughout 
Queensland and in the UK, working at both strategic and detailed design levels. 
She has a particular commitment to delivering outstanding design quality and 
specialist skills in working across disciplines to achieve integrated urban design 
outcomes. Her work has won both Planning Institute of Australia and Royal 
Institute of Architects awards.  
Caroline is recent past president of the Urban Design Alliance of Queensland, 
was chair of the 2006 Gold Coast Urban Design awards jury, and sits on 
Brisbane’s Lord Mayor’s Advisory Panel on Creative Cities.

Continued from previous page...

Alliance Annual Conference 2008
Broadening the Horizons for Girls
Date: 20 - 22 June 2008
Details: Conference begins at 8.30 am on Friday 20 June with optional activities and tours
 Registration starts at 2.30 pm with Conference Opening at 3.45 pm
 Conference closes at 1.30 pm on Sunday 22 June
Venue: Canberra Girls’ Grammar School, Melbourne Avenue, Deakin, Canberra, ACT, Australia

Online Registration will be available soon.

Presentations from teachers in Member schools are now invited
See the Alliance web site for more details. Enquiries: jbutler@agsa.org.au


