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Congratulations and thank you to members of the 
Conference Planning committee and Jan Butler 
for their excellent work in the planning for, and 
organisation of, our now biennial conference hosted 
by Ascham School recently. The feedback received 
was exceptionally positive, especially about the 
calibre of our keynote speakers and the organisation 
of the weekend, including Ascham’s hosting of the 
conference, the conference dinner at Kambala and also 
the school tours. Once again, thank you. The Executive 
are delighted that the move to a biennial format and 
the effort to attract interesting and thought provoking 
speakers was so successful.

The Executive will consider the feedback received 
about our strategic directions and are looking forward 
to enhancing our communication via a revamped 

website and the consideration of how we can be more 
influential in assisting governments and the broader 
community about the education of girls. We also 
understand that members would like to see a continued 
focus on leadership development of staff and research.

In this issue of in Alliance, we focus on Health and 
Wellbeing. Thank you to all contributors and to Kate 
Broadley for her ongoing work to review literature of 
interest.  

Finally, much of the work of the Alliance is conducted 
in the local branches. I urge all members to support 
as many staff as is possible and appropriate to attend 
Alliance activities in each region.

Karen Spiller

In this issue of in Alliance, we bring you some 
summaries of the papers presented at the 13th 
Alliance Conference, now held every two years. As 
one of our delegates said in her conference feedback, 
“Great speakers make a great conference.” Thanks 
to all the delegates for the valuable feedback which 
will help with our planning for the next conference. 
The conference committee of Barbara Stone (MLC 
School), Jenny Allum (SCEGGS), Kitty Guerin 
(OLMC Parramatta), Janet Freeman (Loreto Kirribilli), 
Judy Poole (Abbotsleigh), Margaret White (Kambala), 
Mark Staker and Selina Samuels (Ascham), chaired by 
Louise Robert-Smith (Ascham) are to be congratulated 
on their choice of presenters and the work that went 
into preparing a well thought out program.  Thanks 
also to our sponsors (see page 29), Ascham School 
for their wonderful venue and generous support, 
Kambala for hosting the dinner, and to these schools 
for organising tours for the delegates: Abbotsleigh, 
Meriden, Santa Sabina, MLC School, PLC Pymble. 

And of course thanks to all the delegates – a record 
number. I hope you will all consider a journey to 
Christchurch for the next one in May 2012.

Our magazine theme, Resilience and Wellbeing, is 
obviously of great concern, and we present several 
examples of programs in member schools as well as 
some articles from others in the field: Carol Craig, 
Chief Executive of the Centre for Confidence and 
Wellbeing in Glasgow, Maggie Hamilton, author of 
What’s Happening to our Girls? and Michael Carr- 
Gregg, well known psychologist, author and speaker. 
Kate Broadley has also reviewed Leonard Sax’s latest 
book, Girls on the Edge.

Don’t forget to lift out and circulate the excellent 
Research Review on Sleep put together by Kate 
Broadley from recent research papers.

Jan Butler
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Talk to teachers these days and they’ll tell you that parents are increasingly 
visiting schools to complain about their child’s mental state: “My son 
failed his spelling test and it’s bad for his self-esteem”; “My daughter 
didn’t get the lead part in the pantomime and she is devastated”; “My 
angelic daughter has fallen out with her friends and they are being cruel to 
her, so what is the school going to do about it?” One lovely primary head 
teacher recently complained:  “So many parents seem to think I’m trying 
to make their children’s lives difficult that when I look in the mirror I 
expect to see Cruella de Vil.”

Teachers, as parents themselves, understand the problem: modern parents 
now believe that children’s self-esteem and happiness matter so much that 
they must protect their offspring from bad experiences. However, teachers 
can see that this mentality is not beneficial as it is undermining resilience. 
Resilience is our psychological immune system – it’s strengthened by 
being able to deal with life’s inevitable adversities and weakened by 
overprotection.

The emphasis on good feelings has other unwanted side-effects. In the 
past, if a child came home and said they had a difficulty with friends or the 
teacher, parents commonly thought that the child must have contributed 
to the problem. Now youngsters routinely decline responsibility for any 
difficulty and parents automatically back them up. Yet how can we grow 
and develop as individuals if we reject responsibility for our errors and 
don’t learn from them? 

More youngsters are also saying that they can’t do things before they’ve 
tried. One football coach laments: “Ten years ago lads would come to a 
training session to kick the ball and maybe learn something. Nowadays, 
they hang back in case they kick a duff shot and show they’re not good at 
it.” Psychologists call this phenomenon ‘self-worth protection’ – it retards 
learning and the acquisition of skills, essential to the development of real 
confidence. 

The emphasis on learning styles pursued in schools these days (much 
of it based on theories with no scientific foundation) also encourages 
young people to believe that somehow learning is an entirely subjective 
experience. One Scottish head teacher recounts the story of a girl being 
told that she had got a maths problem wrong. The girl listened to the 
explanation and responded, “Thanks, but I prefer doing it my way”. 

Employers are also aware of a shift in the attitudes of young people, often 
saying they find this generation unwilling to take instruction or do basic 
jobs, and they are overly sensitive if criticised. One company which trains 
production assistants for the media call it the ‘princess syndrome’. 

International research shows that there is actually no link between self-
esteem and academic achievement. Nonetheless it is commonly believed 
that boosting self-esteem improves performance. Indeed it can have the 
opposite effect. 

The emphasis on self-esteem leads parents and teachers to be overly 
concerned with how children feel. If she is feeling negative about learning 
(and this might damage her self-esteem) then it’s very tempting to divert 
the child onto something else rather than encourage persistence. However, 
learning anything that is worth learning is usually challenging and 
involves persisting in the face of frustration. Another problem is that the 
focus on self-esteem leads teachers unwittingly to lower their expectations 
and reduce challenge to help protect the child. This then has the tendency 
to undermine resilience and lower expectations. 

At the Centre we believe that good work can be done on confidence but 
we have to be careful. We have to focus on skills, challenge, resilience 
and real learning. We think the approach outlined by the psychologist 
Professor Carol Dweck has much to commend it. Dweck’s theory of 
fixed and growth mindsets is based on extensive empirical research. It 
urges us to see that people are not born with a fixed amount of ability or 
intelligence but that the brain responds to learning. Of course, some people 
are born with more natural talent and ability but anyone can get better – 
much better – if they are motivated, work hard and learn good strategies 
for improvement. 

The Centre is also keen to support a variety of other approaches to 
boosting confidence and a positive outlook. Research shows that being fit 
and active can improve self-efficacy so getting our increasingly sedentary 
youngsters more active could make a difference to their motivation and 
achievements. The Duke of Edinburgh’s Award programmes are also good 
as they teach goal setting and provide young people with real challenges 
and independent learning. One award focuses on volunteering – an 
important anti-dote to today’s focus on ‘me’. 

Finally, research shows that the biggest influence on self-esteem is parents. 
The type of parenting which fosters healthy, but not over-inflated, self-
esteem is warm, but firm. It is the type of parenting that gives unqualified 
love and affection but provides rules and boundaries. It is not about 
indulging children, trying to be their best friend or encouraging them to 
believe they should always get what they want including the lead role in 
the pantomime.  It is the type of parenting that accepts that adversities are 
a natural part of life and so encourages, rather than retards, resilience.

Developing Resilience 
Carol Craig, Chief Executive, Centre for Confidence and Wellbeing, Glasgow, Scotland, www.centreforconfidence.co.uk

3

Carol Dweck’s Ideas – Mindset
Mindset is an idea which Stanford professor, Carol Dweck, uses to show how people can develop their brain, abilities, and talent. With a Growth 
Mindset there is a love for learning, a drive for growth and a resilience that is essential for great accomplishments. On the other hand, people with 
a Fixed Mindset believe their basic qualities, such as intelligence and abilities are fixed, and can't be developed. 

http://mindsetonline.com/

A software program has been created to use this Mindset theory. ‘The Brainology® program is a fun, award-winning program that helps upper 
elementary, middle school and high school students gain confidence and motivation to learn by teaching them about the brain, how to strengthen 
it, and how to apply brain-friendly study skills.  We help them cultivate a growth mindset, which leads to growth and learning-oriented behaviour.’

http://www.brainology.us/
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Creating a Mentally Healthy School: It’s as easy as A-B-C

Kelly O’Brien, School Psychologist, B Psych, P Grad Dip Psych, M Ed Psych, MAPS, Toorak College

During Health class, a group of students was 
observed pondering questions such as: Do 
you make time to spend with friends? Do 
you go to events and functions within your 
community? How many groups do you belong 
to? Do you enjoy these groups? Do they 
create challenges? Do you spend time with 
family? Do you wear your uniform properly?

Traditionally such questions would not 
have been associated with issues of health. 
It has become clear, however, that keeping 
socially, physically and mentally active, and 
belonging and engaging in activities with a 
greater meaning and purpose, hold just as 
much significance as a predictor of one’s 
health as diet and exercise (Jetten, Haslam, 
Haslam, & Branscombe, 2009). In fact, 
when it comes to social engagement and belonging, the research is clear; 
individuals who engage in diverse social networks have greater resistance 
to infectious disease and a better prognosis when faced with an illness 
(Cohen & Janicki-Deverts, 2009). They also report higher self-esteem, 
self-efficacy, and life satisfaction (Daley & Buchanan, 1999; Haslam, et 
al., 2009). School bonding during adolescence, in particular, appears to be 
a consistent predictor of positive psychological functioning which has clear 
implications for healthy transition to adulthood (Iyer, Jetten, Tsivrikos, 
Haslam, & Postmes, 2009; O’Connor, Frydenberg, & Sanson, 2009). 

In light of such findings, it is no surprise that, 12 months after agreeing to 
adopt the Act-Belong-Commit Campaign, Toorak College has not looked 
back. Act-Belong-Commit, which originated in Western Australia, is the 
first evidence-based mental health promotion campaign of its kind. Based 
on the work of Professor Robert Donovan at Curtin University, it aims 
to be a positive and proactive campaign; that is, rather than focusing on 
the pathology of mental illness, the campaign espouses the message that 
individuals can proactively protect and strengthen their mental health. Act-
Belong-Commit uses a community-based social marketing strategy to raise 
awareness of its aims, and to encourage the broader community, including 
educational settings, to offer increased opportunities for mentally healthy 
engagement. 

Donovan suggests that Act-Belong-Commit is as simple as ABC; not only 
in the promulgation of the message, but also with the ease with which 
individuals can engage in related behaviours. Students, staff and parents 
therefore are encouraged to be socially, cognitively and physically active 
(Act), develop a sense of belonging to school, family, and community 
groups (Belong) and engage in activities or events that encompass a greater 
sense of meaning or purpose (Commit). Act-Belong-Commit has provided 
a model for strengthening health and wellbeing that complements ongoing 
ecological, environmental, and curricular-based interventions and validates 
many of the opportunities already available in the school

The first year of Act-Belong-Commit at Toorak College has provided many 
opportunities to engage more meaningfully with the wider community. 
Recently, Toorak College became one of thirteen secondary schools on 
the Mornington Peninsula to work in conjunction with Communities 
that Care®, established by the Mornington Peninsula Shire to promote 
the health and wellbeing of young people and their families. Its guiding 
principles include a preventative evidence-based framework that fosters 
community engagement. Communities that Care® created links between 
all secondary schools on the Mornington Peninsula to address concerns 

relating to the attitudes and behaviours 
towards alcohol and drug use by young 
people. The project has seen the production 
of a Mornington Peninsula Parents’ Alcohol 
and Drug Resource Book that is currently 
being distributed to all Year 7 families on the 
Mornington Peninsula.

Under the guise of an Act-Belong-Commit 
framework, Toorak College acknowledges 
the importance of working collaboratively 
with other schools and agencies. This 
strengthens approaches to the growing 
concerns of, not only drug and alcohol 
issues, but also the broader concerns facing 
young people today. The framework provides 
a foundation for lifetime wellbeing and 
positive mental health and its three planks 

offer a steady foundation upon which to address the increased prevalence 
of mental health concerns in young people. Since Toorak College adopted 
the campaign, other non-WA sites have followed suit and Act-Belong-
Commit currently has partnerships across Australia. The campaign has also 
formed a working partnership with the Mental Health Council of Australia, 
and various other state and local government departments.  

A positive proactive approach to mental health is needed in Australia on a 
national level. While federal government resources do not currently stretch 
to meet such needs - particularly those exhibited in school aged children - 
we do not need to look further than Western Australia to see an appropriate 
model which all schools may freely adopt. If Mohammed won’t come to 
the mountain, the mountain must come to Mohammed.  

Further information about Act-Belong-Commit may be found at 
http://www.actbelongcommit.org.au/

Further information about Act-Belong-Commit at Toorak College may 
be found at http://www.toorakcollege.vic.edu.au/AboutUs/OurSchool/
ActBelongCommit.aspx or by emailing kellyo@toorakc.vic.edu.au
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Dear Mum
Quote: ‘Suicide is not a choice. It is simply a state that occurs when 
pain outweighs coping’. My pain outweighed my coping long ago. It 
was you that gave me these extra months (probably more like years), on 
my life. This is not a personal attack on you or anyone else, and I have 
thought about the consequences that may arise from it. I have properly 
thought this through. I’m just sorry it had to be this way.
Please don’t forget how much I love you, and please tell Dad, Kate 
and my friends the messages in this letter, and most important – don’t 
feel guilty! It’s not your fault! I convinced them at The Inpatient unit I 
would be safe, as I did you. I killed myself. You didn’t, you couldn’t have 
stopped me.
Uh, I can’t even express how much I love you. Soooooo much.
Please forgive me.
Love from Lucy 

This letter was written by a seventeen-year-old Australian girl moments 
before she ended her life. 

Her mother wrote to me:

I’ve said it for a long time now, that it is much the same as having a 
child with a learning disability. If your child has an intelligence level 
in the bottom 3% of the population, they qualify for assistance with 
their own teacher’s aide and special curriculum to assist them through 
their school years. If your child sits in the top 3%, as Lucy did, there 
is nothing at all available for them. These kids need extra help, just in 
different ways.

When Lucy was in year six her mother decided to stop studying law 
because she felt Lucy needed extra attention. At this point, things started to 
go awry. Lucy needed to wear spectacles from this time, which she hated. 
She still hadn’t found a social group she fitted into. Her family maintain 
she was bullied by the boys, who called her a nerd, but she was also more 
subtly excluded by the ‘popular’ girls. 

In October 2006, when Lucy was in Year 10, her mother received a phone 
call at work informing her that her daughter had taken an overdose and that 
the school were arranging to have her taken to hospital. This was like being 
hit by a truck. The family knew she hadn’t been herself, but didn’t realise 
the extent of her unhappiness.

After Lucy was discharged from the emergency department, the family 
went to local adolescent psych services for a session. She was given 
her treatment options, and she chose to pursue no treatment. This was 
considered a valid choice by the staff because she was considered a 
competent minor. Her mother asked how she could be deemed competent 
when she had just tried to kill herself, but this was never satisfactorily 
answered.

Over the next three months she tried two more anti-depressants with no 
success. Another more serious overdose followed (she had done further 

research this time and was getting more efficient), and she talked to her 
mother about her complete despair, her belief that nothing would help her 
and she would never get better. In moments of major crisis when she was 
not in hospital, usually on the weekends, there was nothing the family 
could do to get support. The advice was always to call the police and/or 
ambulance. As her mother wrote to me:

No-one wants to do that to their own child, so we would just manage as 
best as we could. We felt as though we were being let down but we didn’t 
really know who to turn to.

This was one of many instances, where the family, schools and mental 
health professionals did do everything in their power to help Lucy battle 
her illness. Sometimes however, chemicals in the brain, which regulate 
how young people think, feel and behave, get so out of balance, that no 
amount of love and caring or trying to build up confidence, optimism or 
self esteem can alter the young person’s misperception that their situation 
is hopeless. 

While the rate of youth suicide has declined in Australia since 1997, it is 
a somewhat terrifying thought that according to youthbeyondblue, 1 in 4 
girls in Alliance schools will suffer a similar episode of mental illness prior 
to their 18th birthday. Even more tragic is the revelation that the delay 
between the onset of the illness and diagnosis may be anywhere between 5 
to 15 years.

During this time at best, the young woman will have found it almost 
impossible to tackle any of the key developmental tasks of adolescence and 
her academic potential may never be reached, and at worst, she will have 
made a series of serious and sometimes successful attempts on her own 
life. 

It is well accepted in mental health circles that 75% of all mental health 
problems start under the age of 25. At present in Alliance schools, the 
research suggests that 30% of these young women will self identify and get 
help but approximately 50% with the most serious conditions will remain 
under the psychological radar, being undiagnosed and untreated and at risk 
of ending up like Lucy. 

That the mental health system in crisis is clear, with Professor John 
Mendoza, the chairman of the National Advisory Council on Mental 
Health, resigning in May 2010, citing frustration over what he says is 
the Government's lack of vision and commitment to the mentally ill. 
He said that there has been a lack of federal government funding and 
progress in mental health reform. In interviews, Dr Mendoza expressed 
his disappointment that the Government has only invested $30 million per 
annum for funding when the sector needs at least $1 billion per year.

According to psychiatrist Professor Patrick McGorry, the $26 million per 
year that is currently allocated is only about a tenth of what is required. 
He argues that to begin to assemble a backup system for Headspace (The 
National Youth Mental Health Program) $250 million a year is required.

If Lucy’s death is to have any meaning, then all Alliance members should 
be writing to Health Minister Roxon, expressing their concerns over the 
inadequate funding for youth mental health service. Her email address is 
Nicola.Roxon.MP@aph.gov.au

We have come too far and our young people are too precious to allow the 
current situation to continue. As Voltaire once said, “No snowflake in an 
avalanche ever feels responsible.”

If you or someone you know needs help call Lifeline on 13 11 14.
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Dr Michael Carr-Gregg, Adolescent Psychologist, PO Box 2462, Kew Victoria 3101

“Lucy’s” Story:  

This is an abridged version of an article sent by Dr Michael Carr-
Gregg who is very angry about the ongoing lack of support from 
governments for the mental health of our young people. We felt that 
the original story was too graphic to print in full, but his passion and 
despair can still be felt from this account. “Lucy’s” story is only one 
story. Alliance members may sadly have their own stories…

a cautionary tale for the health and wellbeing of students in Alliance schools
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Promoting wellbeing through a student leadership program
Margaret Jewell and Alan Silcock, Korowa Anglican Girls’ School

Korowa girls become leaders by: 
Knowing Self. Serving School. Contributing to Community.

Imagine student leaders who know themselves, who are clear on their own 
aspirations, understanding that they will encounter challenges along the 
way. Consider those same leaders, working as a team, developing joint 
initiatives to make things happen. Discover these young women as they 
work with others within the School community addressing issues and 
making a real difference. Now, celebrate these leaders as adults, as they 
step beyond the School and continue to contribute to their community. 
In order to make this dream a reality, we have created a program which 
promotes wellbeing and equips young women to lead. 

They lead with a developing knowledge of themselves.
They lead with a clear understanding of their School.
They lead in order to leave a legacy in their community.

All future leaders are currently 
students 

As educators with a commitment to 
the holistic development of young 
women, we know that identifying and 
nurturing good leaders is an essential 
aspect of nation building. Our country 
needs women with a range of talents 
who share the essential qualities of 
leadership: an ability to create fresh 
directions and solutions, to articulate 
those changes, and to make them happen. 
Fresh directions require fresh approaches 
in the identification, development 
and coaching of young leaders. Our 
approach has been to acknowledge the 
importance of three core domains in the 
acquisition and application of leadership 
skills: the domain of the individual, the 
team and the community. Providing the 
opportunity for leadership acumen to be 
developed dynamically across these three 
domains creates leaders that are more 
fully equipped to meet contemporary 
challenges. 

A program which promotes 
student wellbeing

Wellbeing is a proactive concept and 
increasingly programs designed to enhance wellbeing are focusing on 
developing strengths (Reivich & Seligman, 2007) rather than responding 
to problems; a major goal of such programs is to help girls find their true 
sense of self on the journey towards womanhood. By promoting a stronger 
sense of personal identity in young women, and teaching optimistic 
thinking, we enhance significant protective factors and build resilience 
(Resnick et al, 1993). We must help our young women understand who 
they are and who they want to become, regardless of the pressures from 
society and popular culture to conform to a readymade caricature. We want 
our young women to be able to live a fulfilling life; to have courage in 
difficult times and enjoy a sense of meaning, joy, purpose and belonging 
(Sax, 2010). The first challenge of our program then is to build personal 
capacity, enhancing an understanding of self and personal values. 

By involving the students in the development of wellbeing policies and 
programs it is expected that girls will feel engaged and valued, and the 
by-product of their involvement will be a relevant and useful program 
(Klem & Connell, 2004). The Student Leadership @ Korowa program is 
in itself representative of student engagement in curriculum development. 
It is a program for young women, created in collaboration with young 
women, utilising teaching and learning methods that engage and benefit 
young women. These methods include: diagnostic tools, team building, 
small group cooperative activities, role plays, games, focus group 
discussions, peer and adult mentoring, narrative, and popular culture. Such 
an initiative values the student voice, encourages personal capacity and 
enhances the wellbeing of the entire community. The benefits are broader 
than the personal; there are academic benefits too, researchers link higher 
levels of engagement in school with improved learning and academic 
performance (Klem & Connell, 2004).

Students and staff working together on a 
learning program develops relationships. 
Research into adolescent welfare indicates 
that school connectedness is a significant 
protective factor for young people (Resnick 
et al,1993). Students need to feel that 
teachers are involved with them, that adults 
in their school know and care about them. 
Students also need to feel that they can make 
important decisions for themselves, and 
the work they are assigned has relevance to 
their present or future lives. This supported 
autonomy is a significant stepping stone to 
independence (Klem & Connell, 2004). We 
also aim to give many girls the opportunity 
to learn leadership skills; by defining 
leadership broadly to include ‘non badged’ 
leadership experiences and highlighting 
leadership concepts within the English 
curriculum, we extend the learning to many 
more. We emphasise the importance of peer 
mentoring and action teams, encouraging all 
girls to view themselves as leaders and to 
reflect on their personal learning journey. 

Some context on student leadership 
and student voice theory

Current trends show that there is a growing 
shortage of people willing to take on 
leadership roles in their careers, and a 
decline in general civic participation 

that has been interpreted by some as a declining interest in community 
leadership (Dempster & Lizzio, 2007). Students at Korowa, however, are 
interested in positions of leadership, but they also want to know that their 
leadership contribution is respected, real, and not tokenistic. They want 
their voice to be taken seriously and for the School to be encouraging of 
student initiatives. Our young people have significant things to say to the 
world, and significant contributions to make. Empowering young people 
to have a say in their school environments through bodies such as Student 
Representative Councils is a fundamental principle and the foundation 
stone of student leadership (Mitra, 2005). 

The need for a renewed commitment to student leadership has been 
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reinforced by ACER reports on Citizenship and renewed interest, both 
locally and internationally, in the concepts of the ‘student voice’ (Fielding, 
2004) and personal engagement in learning. Research shows that young 
people expect more relational forms of leadership and favour leaders who 
will work with followers as intimate allies (Dempster & Lizzio, 2007). 
The unifying theme for young people is that relationships matter more than 
institutions, and this attitude shapes their views of appropriate leadership 
styles, and strategies for engagement and change. A young person’s world 
is very different to ours and alternative forms of community building, 
social engagement and identity building are emerging; these include record 
levels of volunteering and community service. 

Our student leaders are unique human beings first

The development of self and personal strengths enhances wellbeing. It is 
also true that personal mastery is the first vital step towards learning to 
lead (Senge, 1999).This begins with an understanding of personal values, 
as all decision making occurs within a values framework. At Korowa, 
leadership is primarily about service, a belief that we see good leadership 
when we see the benefits for other people. Student leaders at Korowa are 
encouraged to use their values significantly to inform their vision, goals 
and behaviour. Leadership works by knowing and understanding personal 
strengths and working with the strengths of others to achieve team goals 
and meet community concerns. 

Our student leaders understand and actively contribute to the 
School

Whilst operating independently is vital as a leader, so too is working 
interdependently.  It is essential that our student leaders are able to lead, 
engage and motivate their fellow students whilst being able to have 
effective conversations with staff and other stakeholders. Conversations 
and relationships are both the heartbeat and lifeblood of schools (Seiler, 
2000). Within this capacity to converse and relate are the essential skills of  
decision making, reasoning and critical thinking, public speaking, conflict 
resolution, team development, project management, communication, goal 
setting and strategic decision making (Ricketts & Rudd, 2002). These skills 
and more are developed through our leadership development program.

Our leaders are already making a difference in our community

Leaders take action to achieve the team goals and respond to community 
concerns – serving, celebrating and participating in School culture. 
SRC is a key vehicle by which students participate in School decision 
making, and where staff and students work together in collaboration on 
projects including curriculum review and development. Positive learning 
relationships are developed across year levels as girls are mentored 
by adults and other student leaders (Komives et al, 2006) as they lead 
programs, festivals and projects which benefit others, within and beyond 
the School. As we are instructed in Luke’s gospel ‘From those who have 
much, much is required’ so it is essential that student leaders make an 
active, authentic and ongoing contribution to the community within, and 
beyond, the school grounds. Interestingly, this involvement does tend 
to continue as student leaders move into adult life using their personal 
strengths to contribute to local, national and global causes.

Benefits of a tailor made program 

Student Leadership @ Korowa is the result of a collaborative effort: a 
learning program which meets the needs of girls, utilises current research 
and reflects the unique culture and values of the School. The process has 
enabled students and staff to learn together resulting in a student led legacy 
for the School. By putting the spotlight on student leadership we provide a 
vehicle for holistic learning enabling the community to witness leadership 
in action, and reinforce the importance of existing bodies such as SRC. 
When SRC operates at a basic level young women share their opinions, 
problems and potential solutions. At a deeper level it is possible for 
students, in collaboration with adults, to address the problems in schools 
together, and in this way create opportunities for mutual learning (Mitra, 
2005). ‘Student voice’ efforts in schools can serve as catalysts for change 

including helping to improve instruction, curriculum, assessment, teacher 
training and teacher/student relationships (Andrews & Crowther, 2006). 
At Korowa, the collaborative efforts continue; currently staff and students 
are working together to develop programs which promote cyber safety 
and cyber citizenship behaviours, and the SRC is leading projects which 
benefit the environment.

Students possess unique knowledge and perspectives about their schools 
that adults cannot replicate. Schools that are most effective at engaging 
students will improve learning outcomes and have fewer discipline 
problems (Dempster, 2006). We must continue to create programs and 
policies which are proactive, creating a culture that actively supports 
student initiatives in everything from personal learning to setting and 
implementing school rules, pedagogy and curriculum. Student Leadership 
@ Korowa teaches the skills essential for leadership activity; it provides 
excellent preparation for the adult world because the emphasis has been 
placed on developing a strong sense of self and personal skills. These 
young women are then empowered to engage more fully in decision 
making and program development, positively affecting their own learning 
outcomes and the engagement of other students. By developing the 
leadership of girls and women, and by underpinning this with the practices 
of wellbeing, we are building a better community for all, now and in the 
future.
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Raising awareness about the importance of sleep with teens:  
School-based sleep education programs lead the way 
Lyn Moseley, registered psychologist and School Counsellor at St Peters Girls School in Adelaide, South Australia, comments on her work 
developing, implementing and evaluating the effectiveness of sleep education programs in schools with senior secondary students

Imagine, if you will, standing in front of a classroom of teenagers and 
asking them to give up their weekend sleep-ins! Sounds dangerous? 
Changing the sleep patterns of adolescents is not a task for the faint-
hearted! As society generally smiles on this weekend practice, a way 
to ‘catch up on sleep’ lost across a busy school week, it is not readily 
given up. Unfortunately though, this practice sets teens up badly for 
the school week, which often requires early morning rise times. The 
result of having an irregular sleep routine is that many spend the week 
combating daytime sleepiness, and other negative consequences, due 
to sleep deprivation1. However, with some changes to the sleep routine 
and moderation of lifestyle choices, students can gain benefits in many 
areas of their life.

Although lifestyle choices certainly influence the sleep routines of 
adolescents, research has shown that teenagers are not choosing to 
go to bed and rise later due to lifestyle preferences alone2. Sleep 
processes are triggered at the onset of puberty, such that the timing 
of sleep onset is delayed in teens. It has also been demonstrated that, 
rather than needing less sleep through adolescence, teenagers need 
on average around nine hours sleep every night to function well on 
a daily basis3. Therefore, the delay in sleep onset timing in many 
teenagers, combined with early school morning rise times, means 
many teens are not getting enough sleep on a regular basis. This leaves 
them vulnerable to the effects of chronic sleep deprivation. These 
effects can include chronic daytime sleepiness, reduced academic 
performance, and susceptibility to mood disorders3. 

School-based sleep programs for adolescents can provide an 
opportunity to educate young people about their sleep needs. For 
many teenagers, it is the first opportunity they have to understand 
the processes ‘behind’ sleep, reflect on their own sleep practices and 
identify unhelpful sleep practices (eg sleeping in late on weekends; 
studying late at night, drinking highly caffeinated drinks) that are 
contributing negatively to their life experiences4. Schools provide an 
ideal arena for addressing sleep issues with teens, especially given 
that screening for sleep problems in primary health care settings for 
adolescents is rare5 and that many problems go undetected.

Working with Dr Michael Gradisar, adolescent sleep researcher and 
clinician, Flinders University, and Neralie Cain, M Psych (Clin), 
Flinders University, we developed, implemented, evaluated, revised, 
and reevaluated a four-lesson sleep education program for senior 
secondary students6,7. The program provided information about 
adolescent sleep needs and the consequences of poor sleep practices, 
while promoting good sleep practices and teaching behavioural 
strategies to improve sleep quality. The results of both studies, 
conducted in three secondary schools in Adelaide, demonstrated that 
the program increased student knowledge about adolescent sleep 
patterns and more importantly led to changes in sleep behaviour 
relative to those in the control classes. 

Given that one of the key messages is to get teens to regularise their 
sleep routine across the whole week (ie give up the weekend sleep-in 
by rising within two hours of their usual school morning rise time), we 
included activities in the revised program to help increase students’ 
motivation to change unhelpful, if popular, sleep practices. Results 
showed that, during the intervention, students’ motivation to get up 
at about the same time across the week improved. This is pleasing 
as research has shown that this practice has the unfortunate effect of 

reinforcing the sleep delay in teens4. There was also a trend towards 
improved motivation to increase their average total sleep time.

The qualitative feedback from students indicated that students found 
the sleep program interesting and enjoyable6,7. Many indicated that 
the program was relevant to them and that they were keen to make 
changes to improve their sleep. However, while many students tried to 
make changes to their sleep routine, in line with our recommendations, 
during the intervention period, 60% reported that they had difficulty 
maintaining these changes following the program7. Students cited 
homework, extra-curricular activities and a desire to stay asleep 
on weekend mornings, as reasons for not maintaining the changes 
they had committed to. Our results therefore suggest that we need to 
address the lifestyle issues that prevent students from maintaining 
positive changes to their sleep routine in the longer term. 

Another important step forward is to find ways to incorporate such 
programs in an already busy school schedule. One pathway is 
incorporating sleep education sessions as part of students’ pastoral care 
programs. For students at Saint Peters Girls School, I have adapted 
the revised sleep program outlined above, and I now present it as as 
two half hour lecture style sessions to students, with three follow-up 
sessions led by Home Group teachers with their classes. Students are 
asked to keep a sleep diary for a week and the Home Group sessions 
allow them to discuss their sleep experiences and commit to changes 
in their sleep behaviour in line with recommendations. Home Group 
teachers identified students of concern through these discussions and 
this led to opportunities for me to work directly with some students, 
in my role as School Counsellor, to assist them improve their sleep 
further with pleasing results. Later in the year, booster sessions have 
been conducted to remind students to prioritise sleep during exams 
and how to get back on track after school holidays.

Given that getting a regular ‘good night’s sleep’ yields positive 
benefits to students’ health and general well-being, academic 
performance, social competence and emotional functioning, it is vital 
that students get the information they need to manage this part of 
their life well. Our work has shown that school-based sleep education 
programs provide a cost-effective way of promoting healthy sleep 
knowledge and practices to adolescents at a crucial time in their lives. 

Notes
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Students need rest to do their best
Clare Ivens, Psychologist, Genazzano FCJ College 

Teenagers should be sleeping nine hours a night, according to sleep 
experts. However, extensive research conducted by the National Sleep 
Foundation in America has revealed that, on average, teenagers are 
sleeping seven and a half hours on school nights. 
Similarly, a recent Australian study of senior 
secondary students reported that Victorian students 
are sleeping less than eight hours on school nights. 
Thus, many teenagers are not fulfilling their sleep 
quota and are chronically sleep deprived. Sleep is 
a necessity; like an absence of food and water, an 
absence of sleep ultimately leads to death. During 
sleep, growth and healing occurs more rapidly 
than when awake, memories and learning are 
consolidated and energy supplies are restored. The 
need for adequate sleep is paramount during the 
adolescent years, when the brain and the body are 
developing at a rapid rate. 

Chronic sleep deprivation places young people at 
risk of adverse outcomes such as emotional dysregulation, mood disorders, 
poorer coping, greater stress, lower academic achievement, obesity, 
reduced reaction time and lower energy levels. Young drivers are also 
at high risk of fatigue-related accidents. The numerous effects of sleep 
deprivation on teenagers are well documented in the sleep literature, yet 
these findings are often not readily passed on to the very people that need 
this awareness the most: teenagers. 

Some young people are chronically sleep deprived because they experience 
insomnia. A 2008 study of 3134 adolescents revealed that insomnia in 
adolescents is chronic and common, with more than 25% of the sample 
experiencing one or more symptoms of insomnia, and almost half of these 
teenagers having a chronic condition. Of critical importance is the link 
between sleep difficulties and mental health disorders such as depression 
and attention deficit hyperactivity disorder.  

Both internal and external forces compel teenagers to delay sleep. 
Biological sleep patterns shift towards later sleep times during puberty, 
meaning that teenagers are often not tired before 11pm. Psychosocial 
factors such as social networking, the Internet, television and schoolwork 
also keep teenagers out of bed. Thus, when it is time to rise for school, 
teenagers have often not achieved sufficient sleep and this pattern of late 
to bed and early to rise creates a sleep debt that teenagers try to pay off 
by sleeping in on weekends. Unfortunately, a large change in sleep-wake 
patterns between week nights and weekends confuses the body’s biological 
clock and affects the quality of sleep.  

Given the challenges teenagers experience in achieving adequate sleep, it 
is vital that they are educated about the biology of sleep, the consequences 
of insufficient sleep and how to maintain good sleep hygiene. Most 
schools educate students about exercise, nutrition and drugs and alcohol. 
Genazzano FCJ College goes one step further by also providing sleep 
education. For example, Year 7 students recently watched a DVD to 
educate them about their sleep needs and then discussed ways to overcome 

sleep difficulties. This term, Year 9 students will participate in a survey of 
their sleep habits, which will be followed by a workshop to enhance their 
sleep knowledge and sleep hygiene. 

Sleep education is just one component of Gen✩STAR, Genazzano’s 
performance psychology and wellbeing program that runs from Prep to 
Year 12. Fortnightly sessions are dedicated to equipping students with 
information and skills related to topics such as body image, cyber safety, 
bullying, thinking skills for optimal performances, relaxation, visualisation, 
safe partying, relationships, emotional intelligence, leadership and more.  
Gen✩STAR complements the education and pastoral care provided by 

teachers through the curriculum. 

The College also acknowledges the importance of 
establishing partnerships with parents and providing 
them with information about adolescent development 
and wellbeing. Several guest speakers have presented 
to parents this year on topics including cyber safety, 
resilience and adolescent mental health. Students 
who require more tailored or individual support are 
able to access the College’s psychology services. 
This year, a program to overcome insomnia is being 
trialled and evaluated at Genazzano College, a joint 
initiative of Orygen Youth Health and The University 
of Melbourne. Genazzano is thrilled to be the first 
Australian school to participate in this program, 
which is being co-facilitated by one of the College 

Psychologists. A shared understanding between teachers, students and 
parents that students need rest to do their best shines a spotlight on sleep, 
an otherwise dormant topic.

Sleep is critical for optimal physical and mental health, and 
learning; yet many teenagers are chronically sleep deprived.  
To enhance student wellbeing, Genazzano FCJ College provides 
sleep education for students and specialised support for those 
experiencing sleep difficulties. 
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Why isn't switching off your mind as easy as 
switching off the light? Strategies to assist:
• Go to bed and wake up at the same time every day.
• Exercise during the day. 
• Restrict caffeine intake, especially in the afternoon/evening.
• Deal with problems during the day so they don’t haunt you 

during the night. 
• Engage in relaxing activities before bed. 
• If you have worrying thoughts, write them down in a notebook 

next to your bed and make a commitment to deal with them 
the next day. 

• Relax by deep breathing or meditating. You cannot be relaxed 
and tense at the same time! 

• Seek professional support. Insomnia is treatable! 

9 benefits of sleeping  
9 hours every night: 
1. Improved brain function
2. Better concentration
3. Consolidation of fresh memories
4. Reduced stress
5. Strengthened immune system
6. Better mood
7. Improved physical performance
8. Reduced likelihood of obesity
9. More energy
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Keeping Them Safe
Mary Close, Deputy Principal, Mater Christi College, Victoria

Did you know that 14% of young women surveyed, 
aged 12-20, have been sexually assaulted by a 
boyfriend, and that 65% of sexual assaults occur 
in home environments? These are just some of the 
facts we discovered whilst completing the CASA 
program. CASA stands for Centre Against Sexual 
Assault and is an organisation providing support, 
help and guidance to victims/survivors of sexual 
assault. 

All Year 9 students at Mater Christi College are 
taking part in a CASA program in either Term 2 or 
Term 3 this year. The Term 2 program ran over six 
lessons, in which counsellors from CASA provided 
us with information that made us more aware of 
sexual assault. Some of the topics we covered 
were: What is sexual assault, why people are 
assaulted, the impact of sexual assault, and how 
we can prevent it. 

The counsellors made us feel really safe and 
supported by giving us access to different help 
lines and information centres on sexual assault. 

The program connected with our core topics of 
Health and Religion in many different 
ways. We looked at healthy and 
un-healthy relationships, and the various 
support options available to those who 
have suffered. Key Christian values 
of trust and respect were underscored 
in our exploration of the issues 
surrounding sexual assault. 

The CASA program taught us to become 
more confident and to be better informed 
women in our communities. It was a 
thoroughly enjoyable program for all 
Year 9 girls, and I would definitely 
recommend other schools to look into it. 

The comments above were written by 
one of the Year 9 students at Mater 
Christi College who participated in the 
Term 2 program in 2010. 

2010 is the second year of the E(astern)
CASA Sexual Assault Prevention 
Program for Secondary Schools 
(SAPPSS) at the College. We were 
fortunate in being able to commence 
the program in 2009 with the assistance of a grant 
from the Shire of Yarra Ranges School Focused 
Youth Services (SFYS). The receipt of this grant 
was largely the result of the hard work of the 
College Nurses (who are part of the College 
Welfare Team) and the Health and Religious 
Education curriculum leaders at the College. 

What is SAPPSS?

The Sexual Assault Prevention Program for 
Secondary Schools (SAPPSS) was developed 
by CASA House. It utilises a whole-of-school 
community approach to the prevention of sexual 
assault. The Program requires Principal-driven 
commitment to sustaining the program and to 
engaging a cross-section of the school community.

There are several key components to the overall 
Program (see below) and an explicit focus on 
enhancing the capacity of school staff to engage 
with the issue of sexual assault and its underlying 
causes. 

The Program aims to develop a school 
environment in which positive social norms 
and respectful behaviours and relationships are 
encouraged and reinforced, rather than focusing 
on young people changing their attitudes and 
behaviour in isolation. Hence the ‘student 
curriculum program’ is only one component of 
this framework; however it is the component that 
has been most thoroughly evaluated.

The key objectives of the student curriculum 
program are to:

• Establish safe environments for young 
people to discuss relationships, consent and 
communication

• Enhance young people’s understanding of 
issues relating to sexual assault

• Enhance young people’s knowledge of and 
access to support.

The curriculum is designed to engage young 
people in an open dialogue about the issues 
related to sexual assault and to empower them 
in their decision-making by providing a safe, 
non-judgmental space in which young people can 
debate the issues and obtain accurate information. 

The content of the program includes definitions 
and behaviours relating to sex and sexual assault; 
information and discussion about consent/free 
agreement and communication; use of DVDs to 
discuss the impacts of sexual assault on victim/
survivors and the barriers to reporting; activities 

on the primary prevention of sexual assault 
through slogans and bystander intervention; 
as well as information about how to help a 
friend and where to access external support.

The format of the sessions is equally as 
important as the content in achieving the 
program aims. Features of this format include 
multiple sessions (5-6 in total); whole year 
level participation rather than selected or 
targeted groups; combination of separate 
gender and mixed groups (in co-educational 
schools); classroom setting with workshop/
interactive atmosphere; sessions delivered by 
agency staff and/or specially trained school 
staff; male and female co-facilitators working 
continuously with same group throughout; 
external guest speakers; and program 
conducted within context of broader school-
wide commitment and program to prevent 
sexual assault. A particularly successful 
component of the Mater Christi Program was 
the participation of representatives from the 
Victoria Police Sexual Offences and Child 
Abuse Unit (SOCA).

Mater Christi College is a Catholic girls’ 
secondary College in Belgrave, Victoria. Belgrave 
is situated in the foothills of the Dandenong 
Ranges but draws its 1100 students from a wide 
area of outer eastern Melbourne. The College 
population includes a diversity of socio-economic 
backgrounds, faiths and cultures which bring with 
them a variety of values and behaviours.

Staff Professional Development (all staff)
Train the Trainer Workshops  

(self-nominated staff)
Policy & Procedures to support the Program

Student Curriculum (Year 9/10)
Peer Educator Program (Senior School)
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The SAPPSS program has become an 
integral component of a wide variety of 
student safety and wellbeing programs 
that have been developed at the College by 
the Welfare Team and Learning Leaders 
in response to the needs of this diverse 
community. Many of these programs have 
derived directly from a key component of 
our Mission which is… to develop informed 
and compassionate women of faith who 
will contribute freely and creatively in the 
affairs of society.

Having school-based staff (teachers and 
nurses) trained as co-facilitators to work 
with ECASA staff facilitators has been 
a feature of the program, ensuring that 
school based personnel are skilled and 
comfortable with the issue of sexual assault. 
Students are able to access support from 
these staff outside the program sessions as 
needed. Student participants gain a greater 
understanding of the range of behaviours 
that come under the definition of sexual 
assault and develop more confidence in 
their ability to recognize, speak out and 
respond appropriately.

We have worked hard to partner with 
parents in these programs as well, seeking 
their support and involvement and working 
to provide them with the energy and 
resources for the roller coaster ride of 
parenting adolescent girls. A significant 
addition to the parent resource bank has 
been the distribution to all families of 
the Mater Christi Keeping Them Safe 
…a Parents’ Alcohol and Drug Resource 
booklet originally compiled as a result 
of the thorough and competent research 
by a group of dedicated parents from 
Trinity College, Kew, who worked with Dr 
Michael Carr-Gregg and Professor John 
Toumbourou to develop a document which 
both informs and guides and is linked to the 
student wellbeing programs at the College.

The SAPPSS has been a successful and 
helpful program at Mater Christi College. 
It is currently a Victorian program and our 
College worked directly with ECASA, 
a community health program of Eastern 
Health. Email: ecasa@easternhealth.org.au

Our Welfare Team is happy to communicate 
with other interested schools about this 
program. Please contact: Mary Close, 
Deputy Principal – Welfare: close_m@
materchristi.edu.au.

The Impact of Pre-School and 
Tween Years on Teen Issues
Writer, publisher and researcher Maggie Hamilton is a regular media commentator and keen observer of 
social trends. Her books include What’s Happening to Our Girls? (Penguin) www.maggiehamilton.org

In a few short decades girls have made 
immense progress. But alongside their welcome 
achievements come new pressures, which 
threaten to undermine these gains. It’s imperative 
we understand intimately the nature of these 
influences, as well as how and why they commence 
long before a girl’s teenage years.

Thanks to the effectiveness of the multi-million 
dollar marketing campaigns to babies 0 – 3, 
increasingly girls are growing up in a world filled 
with branded toys and DVDs which, according to 
early childhood professionals is creating a marked 
drop in imagination, as well as new levels of 
anxiety around body image, looks and possessions. 
These professionals report that little girls are 
abandoning imaginative play, choosing instead to 
recreate the storylines of the DVDs they watch 
endlessly instead. 

So, by the time girls are three or four they are 
addicted to the ‘must-have’ branded products 
associated with these DVDs: branded backpacks, 
lunch boxes, drink bottles, clothing and other 
accessories. With this addiction to brands we’re 
now seeing the beginnings of anxiety and self-
loathing amongst little girls, who are concerned 
they are nothing without these items. This is 
happening long before these young girls reach 
school, or can read or write. 

These trends intensify during the tween years. 
Childhood spontaneity and unselfconscious play 
is now being lost in concerns about being thin, 
pretty and popular - about having the right gear and 
listening to the right music. Tween friendships are 
increasingly shaped by interest in the same brands. 
Life can be impossibly hard for young tweens who 
do not have access to these items.

Tweens are a boon for advertisers as they have a 
fragile sense of self and are eager to fit in. This 
makes them very suggestible. It’s no surprise then, 
with the loss of childhood to commercial concerns, 
we’re seeing girls as young as seven needing 
professional help with a range of issues from 
anxiety and depression to eating issues.

The commercialisation of this new generation 
of young girls creates a marked flattening of the 
life experience, and a narrowing of young girls’ 
aspirations. It’s hard to hold a bigger vision for 
yourself when you’re worried about having a bad 
hair day, or how your peers will judge your new 
bag, your new top. 

Another concerning aspect of the relentless 
marketing to our girls are the sub-texts that come 
with the ads they digest daily. As media critic 
professor Mark Crispin Miller puts it, ‘The official 
advertising worldview is that your parents are 

creeps, teachers are nerds and idiots, authority 
figures are laughable, nobody can really understand 
kids except the corporate sponsor.’ This active 
undermining of parents and teachers helps widen 
the generation divide. 

Internationally celebrated neuroscientist Susan 
Greenfield also warns that contemporary lifestyles 
and the amount of time spent on computers may 
be infantilising our children’s brains. As we all 
know, small children are naturally in need of 
constant reassurance. If they want something, they 
want it immediately and, because they have little 
experience of life, they assume the world revolves 
around them. 

As children grow they leave this infantile stage 
behind. However, this generation of girls appears 
to be taking much longer to mature, which makes 
them doubly vulnerable to the carefully crafted 
campaigns that target them constantly, dictating 
how they should look, think and act if they want to 
be popular, to be cool. 

Science is now backing up what professionals have 
noted for some time around this lack of maturity. 
In one London study, which took place four years 
ago, the cognitive development of a group of 
eleven-year-old boys and girls was compared to 
that of eleven-year-olds fifteen years before. The 
children in the recent survey were shown to be 
between two and three years behind cognitively 
when compared to eleven-year-olds surveyed 
fifteen years earlier. This lack of maturity comes at 
a time when our girls have much greater freedoms, 
including access to a world of information and 
experiences through the new technologies, all of 
which makes them ever more vulnerable.

These findings offer invaluable insights into 
the many teen issues parents and educators are 
struggling with - from underage sex and cyber-
bullying to alcohol, drugs and pornography. When 
we are aware that the erosion of self esteem and 
self-loathing begins so young, we can put in place 
interventions which help balance out these toxic 
influences, and enable girls to achieve all they 
hope for and more besides. 

Good media education is a must for girls, 
regardless of their age. The same is true for all the 
many positive life experiences schools provide, 
including service to the community, which give 
girls a richer sense of belonging, a tangible sense 
of usefulness. Ongoing parental education is also 
essential, as educators cannot fight these influences 
alone. While these developments may at times 
seem overwhelming, knowledge is power. It 
enables us to continue to support our girls and give 
them the resources they deserve.



Making Music, Being Well at St Catherine’s
Jenny Mathers, Head of Music and Lyn Henshall, Director of 
Wellbeing, St Catherine’s School, Victoria

There are many studies from around the world about music and its 
benefits to the wellbeing of the elderly, the young and everyone in 
between.

Margret Meagher, Director of Arts and Health Australia and The 
Australian Centre for Creative Ageing, recently commented in an article 
for Village Voice: ‘Studies now show that people in singing groups 
report a wide range of social, psychological, spiritual and physical 
benefits, including lung function, elevated mood and reduced stress and 
anxiety.’ 

Those who are interested know that music is good for us on many 
different levels, yet in the crowded curriculum it can remain a subject 
which is optional in many schools. There are too few skilled music 
teachers to go around, even if every school valued and supported the 
importance of music and had enough funding and time to make the 
subject viable.  

St Catherine’s School is lucky enough to have a strong and dynamic 
music program with highly skilled staff and breadth across its keyboard, 
vocal and instrumental departments, as well as a relatively new 
classroom program for the middle years which aims to re-inspire a love 
of the subject that includes, but goes far beyond, Glee!

Singing is the foundation of St Catherine’s music studies, not the least 
because the ‘happy chemicals’ released from the brain when singing, 
make us feel good. All the skills required for an understanding of music 
notation, aural training and general musicianship and appreciation are 
taught in the vocal classroom in a sequential program from the Early 
Learning Centre through to the end of Year 8. 

Students may not necessarily choose to further their music education 
in the classroom from Year 9, but many choose to be involved in the 
co-curricular ensemble program and have vocal and instrumental 
lessons at school. 

Whilst this is a fairly common model across most schools with a 
successful music program, the proportion of students at St Catherine’s 
participating in the subject is growing steadily, against the current trend. 

While music as a subject often attracts the ‘high achievers’, the School 
is committed to extending the wellbeing benefits of music to all its 

students. Students who see music as a haven from their studies and 
stresses, or who enjoy music but have discovered talents in other areas, 
are provided with numerous musical avenues beyond the classroom 
setting. 

All students sing weekly in their respective Junior and Senior School 
assemblies, and students often perform for each other in a variety of 
formal and informal settings in an encouraging atmosphere.

In our ever-competitive world, it is vital that we give all of our students 
the broadest possible education. Students feel comfortable and are able 
to perform at their best when they have the knowledge to complete the 
task well. Our open-ended classroom tasks, with their high emphasis 
on performance, are proving highly successful. For example, music 
students are required to sing their name on the roll and conduct their 
classmates using the Tonic Sol-fa hand signs. We also encourage 
students to play an orchestral instrument at the School, because of the 
fine-motor development that is enhanced. 

Medical schools contain many students who have learnt a music 
instrument. It may be easy to assume that these students have a natural 
ability to easily retain ‘knowledge’ – we might call them ‘bright’ or 
‘gifted’, however, it is equally possible that these students have great 
resilience and are able to keep going with skill development that takes 
years to master.

Learning an instrument, including Voice, in an encouraging, non-
threatening, developmental program would appear to develop a 
student’s understanding of their own ability to achieve a long term goal. 

At the very least, St Catherine’s School aims to give students skills 
that they can use throughout their life, whether they are professional 
musicians or sing and play in a community group. 

St Hilda’s Musical Hits Right Notes
Margie McGregor, Marketing Manager, St Hilda’s School, Gold Coast

“It was a true Broadway experience!ˮ That was the verdict of hundreds 
of people who enjoyed St Hilda’s School production of the hit musical 
Annie.

Staged over three shows at the Gold Coast Arts Centre in May, the 
amazing performances of some 250 cast, orchestra and crew followed 
many exciting weeks of rehearsals for the Middle and Senior  
School girls.
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Music for Life

Year 8 
student, Sarah 
Monkhouse 
playing the flute



Head of Performing Arts, Mrs Belinda Gravel, said that participating 
in musical productions provides valuable life skills and self- 
confidence while building a sense of community. 

“We were keen to offer the girls an opportunity to engage in a well-
known and regarded musical, performed in a professional venue 
under the mentorship of professional artists, teachers and community 
members,” said Mrs Gravel.

“It was four years in the making and we were so delighted with the 
overwhelming response from our audiences.”

Annie is a wonderful story of optimism, innocence and hope: the tale 
of the little girl who dreams of finding her place in a loving home 
with a family. 

“As educators of the Performing Arts, we find ourselves incredibly 
privileged to have worked alongside students who are passionate, 
talented and eager to learn and experience new performance 
opportunities,” said Mrs Gravel.

“We continue to be impressed by the calibre and talent of St Hilda’s 
girls as well as their enthusiasm to work collaboratively with us.”

A record number of girls signed up for the musical.  Many wonderful 
memories were created, as well as outstanding song and dance scenes, 
plus costumes and sets, supported by parents and friends of the St 
Hilda’s School community.
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Report from
New Orleans
Caitlin Liddelow, Iona Presentation College, WA

On 10 June, in the midst of Year 11 exams, I was fortunate 
enough to fly to New Orleans as one of two Australian 
representatives for the National Coalition of Girls' Schools 
International Girls’ Forum. I met with Keshini at Sydney airport 
and we completed over 24 hours of flying together. We reached 
New Orleans on Friday afternoon and we were treated to a tour 
by our host, Kinsey.  It was quite an overwhelming afternoon 
and I began to grasp the many differences, culturally and 
language wise, between our two countries. 

At the beginning of the Conference, we were reminded of our 
purpose in aiding the strength of women, recognising a Call 
to Service, and remembering hurricane Katrina. The citizens 
of New Orleans will remember the fifth anniversary of the 
hurricane this August. One afternoon we managed to talk with 
some local girls and they told us their personal experiences from 
when hurricane Katrina hit. All the stories spoke of anguish and 
fear of the unknown. 

There were so many inspirational women who I met and who 
have reached above and beyond to make a difference in the lives 
of women. They all made me realise that I can do something to 
make a difference in our world. This phenomenal opportunity 
to represent Australia at the National Coalition of Girls' Schools 
International Girls’ Forum has already changed my life and 
taught me so much. 

Ideas gathered from the conference that I feel are important:

• Making a difference in someone’s life can be really easy 
and simple, such as giving a ‘High 5’ to the Girl Up! 
organisation.

• Many people feel that they can’t do anything to help those 
who require aid. There are actually so many avenues they can 
explore, they just aren’t aware of them. 

• We shouldn’t be overwhelmed by the thought of doing 
something; we should just do it, as in the case of Lizzie 
Brook co-founding Circle of Women.

• All the people I met came from a different background, but 
we were all there for a common cause.

• Our unique experiences all give us something to contribute. 
This was recognised by the varying ideas presented by each 
international student when we were providing feedback for 
the Girl Up! team. 

• With the privileges of wealth and education comes 
responsibility, and the duty of helping those who are less 
advantaged. 

• As a student I can’t continue to leave the effort of aiding the 
equality of women to any other person. I have the means and 
the drive to make a difference so I should begin by making a 
difference myself.

• A lot of the time, those who need assistance don’t live 
in another country or on another continent. We need to 
remember and help those close to home, as well as the 
impoverished living in other countries.

• There are many people around the world who want to make a 
difference; we just need to search for them.
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Ingredients important in educating women to become  global citizens

This quote from the Girl Up organisation shows that when given the 
opportunity, girls are valuable citizens and contributors to our world. 
Seymour College gives us the confidence to do so with opportunities 
such as Student Representative Council (SRC) where elected leaders 
voice the opinions of their peers about issues affecting them in the 
school. These problems are then debated and dealt with accordingly by 
the representatives. 

Role models are also key ingredients in educating women. Role 
models demonstrate qualities that have helped them achieve success. 
Girls are then inspired by these and strive to develop these qualities in 
order to pursue their own dreams. Seymour College supports this by 
inviting guest speakers to talk to the girls about their experiences. 

An all-girls education creates an environment that is always supportive 
and friendly. It promotes growing as an individual and finding your 
talents. In an all-girl environment there is no such thing as a ‘gender 
specific’ activity so each girl is encouraged to pursue her own interests. 
Seymour College provides a wide range of extracurricular activities 
which supports this learning. 

It is also important to gain awareness of the world around you. 
Seymour College offers many exchanges which girls can go on to 
experience different customs and cultures. The College also offers 
a Sarvodaya India trip of service, where the girls work and provide 
hope to communities in need. It is a confronting experience as it raises 
awareness of issues such as poverty but at the same time, the girls 
experience a sense of self worth as they are able to make a valuable 
contribution. Seymour College also provides a wide range of local 
volunteering opportunities. These include helping out at the homeless 
shelter and a reading program to help educate disadvantaged children.

Giving girls leadership roles allows them to excel and play an active 
role in their community. Seymour College provides a wide range 
of leadership roles covering a range of activities from sport to even 
music. These leadership qualities are then carried on and used later in 
life in the wider community.

Above all, an education is most vital in developing into a global 
citizen. In Australia most of us are lucky enough to have an education 
but I have learnt that girls make up more than half of the 143 million 
out-of-school children and youth. This means we have to cherish our 
education, value it and use it as a key in unlocking and overcoming 
life’s challenges. 

Ten important points I learnt from attending the 
National Coalition of Girls' Schools International 
Girls’ Forum

1. Making a difference in your community

I have learnt that it is important to be an active member and to 
contribute to your community. There will always be someone that 
needs a helping hand that you can easily provide. As a part of the 
conference we spent one day working on Garry Bierra’s house. It 
has been 5 years since the hurricane and his house is still in the early 
stages of repair. We spent our day chipping off dry paint so it could be 
painted. This was only a very small task and yet it shows that a little 
portion of your time can go a very long way.

2. Becoming aware of issues in your community

Before this conference, I never really took an interest in issues outside 
the ones that were affecting me directly. However, this conference has 
shown me that other girls maybe facing far greater problems than the 
ones I am. Therefore it is important to be aware of these and help in 
any way possible. 

3. When making a difference, age is not a factor 

Age is no boundary in making a difference. One of the girls in our 
forum was Hannah, she is seventeen. She recently won the Hasbro 
Community Action Hero Award for her ‘spirit of charity and goodwill’. 
She convinced her family to sell their big, beautiful home and move 
into one half its size. All the money was then donated to charity. She 
wrote a book about her this experience which sparked a Power of Half 
campaign encouraging people to donate half of their excess products. 

4. Finding the time

I was always under the impression that I was too busy to do much 
volunteer work. However, Lizzie Brook completely changed my view. 
Lizzie spoke to us about the organisation Circle of Women which she 
and some of her classmates from Harvard University helped start. 
Circle of Women is a non-profit organisation looking to equip girls in 
the developing world with an education. Lizzie found time to do this 
and complete her studies.

5. Girls all around the world are facing problems

We learnt some staggering statistics such as one in seven girls in the 
developing world is married before the age of fifteen. However, here 
in Australia, I find myself ignorant and isolated from these problems in 
the world. In the future I wish to become more knowledgeable about 
the problems affecting the world around us and play my part in the 
relief effort. 
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“If given a voice, girls can make 
a positive impact on the lives of 
their families, their communities 

and our world.”
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Ingredients important in educating women to become  global citizens

6. Respecting other countries and customs

It is important to respect the country and the customs of the place you 
are volunteering in. Girl Up made sure that locals ran the different 
facilities. This meant that the local people felt comfortable with these 
projects and it empowered them.

7. Taking the chance

There will always be some sort of criticism or doubt over what you 
are doing. For example with Lizzie Brook’s 
organisation, some people were suggesting the 
possibility of terrorist organisations taking over 
the schools. There is always the chance of this 
happening, but you have to take that risk if you 
want to achieve anything in life.

8. Donating your time 

Above all this experience showed me that 
donating your time is the most valuable. 
Although donating goods and money is useful, 
your time is the most precious of all.

9. A positive attitude goes a long way

A vital ingredient in persevering through the 
tough times is optimism. This is a key factor 
that I will take back to Australia; showing my 
peers how being optimistic can make such 
a big difference in tackling whatever life 
throws at you. 

10. An all-girl environment

The all-girl environment of the conference provided the perfect 
atmosphere for negotiations and discussions. I found it easy to voice 
my opinions. As well as making many friends, it showed that other 
girls in the world are facing similar problems to me and so I am not 
alone. It really opened up my eyes to the lives of girls on the other side 
of the world.
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Gender disparity in the workpl ace 
L. Chakravorty, Head of Beanland House, Brisbane Girls Grammar School

Gender disparity in the workplace is a much debated topic within 
management, financial and economic circles.  It is a consistent theme in 
academic literature and the popular press. As a single-sex school, Brisbane 
Girls Grammar is committed to encouraging its students to become 
confident and competent young women, able to meet the challenges of 
successful professional careers and leadership roles. So, what do women 
experience in the workplace at present and what does the future hold for our 
Grammar girls of 2010?

According to the World Economic Forum’s Global Gender Gap report, in 
Australia there are six female university students to every five male students. 
Women comprise 45 per cent of all workers (Leigh, 2010). Kee (2005), 
however, observes a strong glass ceiling effect in the Australian private 
business sector. EOWA (2008) data reveals that women comprise 8.3 per 
cent of ASX 200 board directors, 2 per cent of chief executives and 10.7 per 
cent of executive management positions. Half of Australia’s top companies 
have no female directors and women make up 5.9 per cent of senior 
executive levels of ASX 200 companies. Representation of women in small 
and medium enterprises in Australia, however, is very high and women 
hold 37 per cent of senior executive positions in the public service (Wilson, 
2010). Women are still under-represented in leadership positions and remain 
an under-utilised resource. Yet, there is hope in the changing Australian 
demographic. Members of Generation Y are now in large numbers in the 
junior ranks of companies. They have many opportunities and have high 
expectations of success. This bodes well for our present school population 
when they enter the world of work.

Gender disparity in management roles may be attributed to a number of 
factors. The literature does recognise some cases of gender discrimination. 
In addition, the EOWA (2008) observes that, in the early stages of their 
careers, few women gain experience in senior management, let alone 
CEO positions. Female executives hold only 6 to 10 per cent of senior 
management positions, a symptom of shortages in the executive pipeline, 
which limits their career advancement (Sloan, 2010). Niederle and 
Vesterlund (2007) argue that women shy away from competition whilst men 
embrace it. This is confirmed in a range of studies in both patriarchal and 
matrilineal societies (Leigh, 2010). Women often lack confidence; they will 
not apply for a job unless they have all the required skill sets for the job. 
Wilson (2004) calls it overcoming the ‘imposter syndrome’, the feeling that 
women are not good enough, do not have the necessary background or do 
not deserve the leadership opportunities. As Heath in Field (2008) states, 
‘Women tend not to be as active as men in promoting themselves and their 
achievements — and it doesn’t always pay to be humble.’  Care must be 
taken not to stereotype all women as lacking in confidence and commitment 
to the pursuit of leadership positions. Many young women of today do not 
lack ambition.

In our modern society, the current reality is that women take primary 
responsibility for the care of children which may hinder their career 
development. Broderick (in Fox & Hooper, 2010) outlines belief barriers 
such as what it means to be a good mother which is then incompatible with 
the ideal worker who is available 24/7. It is also perceived that a family 
will get in the way of a woman’s career (Wilson, 2004).  Evidence suggests 
that the careers of female executives take off in their 30s when women face 
a dilemma: career and/or motherhood. When investigating time scarcity, 
Strazdins (in Knight, 2010) argues that Australia’s long hours of work create 
a barrier. One in five Australians work over fifty hours a week, a figure 
which is even higher in professional roles; thus women need to juggle work 
and family and contend with what may be called the ‘hour-glass ceiling’. 
Hakim (in EOWA, 2008) categorises women as either career first (20 per 

BOUNCE BACK!

Four books for Teachers

A Classroom Resiliency Program
Helen McGrath & Toni Noble

Pearson Education Australia, Melbourne
http://www.pearsoned.com.au

http://bounceback.com.au

BOUNCE BACK! is based on the principle that it is important 
to start as early as possible to teach children and young people to 
cope with life.

The program teaches the personal skills of resilience through 
the key learning areas. There is a special emphasis on Literacy, 
Science and Technology and Social Studies. The parent program 
shows parents how to reinforce the teaching of the same skills 
at home.

Teacher's Resource Books
Level 1 - Junior Primary
Level 2 - Middle Primary
Level 3 - Upper Primary to Junior Secondary

Teacher's Handbook

The teacher’s handbook explores the theory, rationale and 
research behind the BOUNCE BACK! Resilience program and 
outlines strategies for its delivery.

Each of the three teacher’s resource books contains ten detailed 
curriculum units with hundreds of classroom activities and 
blackline masters. These resources and activities explore topics 
related to student resilience such as

• Developing positive values
• Developing courage and strategies for bouncing back
• Looking on the bright side
• Managing emotions
• Relationship skills
• Humour as a coping tool
• Dealing with bullying
• Being successful
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Gender disparity in the workpl ace 
L. Chakravorty, Head of Beanland House, Brisbane Girls Grammar School

cent), those who give priority to home and family (20 per cent) and adaptive 
women (60 per cent) who want the best of both worlds. Each individual has 
a different threshold of what constitutes a work-life balance. In response, 
some women choose to start their own businesses. Others choose family and 
part-time work but their lack of visibility may also become an impediment to 
their career aspirations.

There are conflicting views as to how to resolve the issue. 
“The corporate ‘blokocracy’ is under increasing pressure 
to do something serious about the number of women on 
boards in Australia” (Kohler, 2010). In response, leading 
businessmen have volunteered to mentor talented women in 
a bid to boost their representation on boards. The University 
of New South Wales has set up a mentoring programme 
aimed at helping female students achieve success in 
corporate Australia. Changes to the Fair Work Act regarding 
parental leave are important advances. The ASX Governance 
Council has outlined a policy of measurable gender 
objectives and additional reporting guidelines for companies. 
In this respect, Broderick (in Kohler, 2010) believes that 
Australian companies have five years to increase the 
number of women on boards before it becomes mandatory. 
She argues that it is a good time to be an aspiring female 
company director because 175 female directors are needed to reach a 20 per 
cent target and 477 to reach Norway’s compulsory target of 40 per cent. As a 
result, the future for our graduating class of 2010 is more optimistic. By the 
time they graduate, there will be more management opportunities available 
to them.

Our Grammar girls of 2010 come after the third wave of feminism. They 
assume the options are there for them, that professional careers are available, 
they can achieve what they want and they have a choice. They ask why 
not? They are well-educated and face the future with high hopes and high 
expectations of themselves and they work hard. There is an expectation that 
our alumni will progress to tertiary education. Many will achieve success 
and become leaders in their fields.

Brisbane Girls Grammar School aims to help young women develop what 
the researchers says are characteristics of the best directors. Seligman (in 
Sax, 2005) believes that girls need plenty of experience at taking risks, 
albeit the right kind of risks, and succeeding. This occurs most successfully 
in a single-sex school. This educational environment allows students to 
develop confidence, independence and self-esteem through what Deak 

(2002) calls the synergy of competence, confidence and 
connectedness. She argues that the more a girl feels 
she is in a safe place to be herself, the more willing 
she is to step away from her protective façade and face 
life confidently. We aim to create environments that 
layer opportunities for girls to engage autonomously 
and we support and encourage them. One example 
is the community service programme where students 
develop the capacity to look beyond self. The school’s 
high educational standards, academic programmes and 
expected work ethic help develop intellectual capacity 
and an interest in the world. We encourage a growth 
mindset, a characteristic of great leaders according to 
Dweck (2006), whereby students develop their capacities 
by being able to debate and question and prod. Students 
are provided with the opportunities to become school 

leaders and develop managerial skills. Parents are vital also. It must be 
acknowledged that supportive and empathetic parents are an asset to young 
leaders (McWilliam, 2008). One of the most important roles a parent must 
play is that of ‘confident coach’ (Kindlon, 2006). If young women sense that 
we think they can succeed, it is far more likely that they will.

Our Grammar girls are entering a world in which there is accelerating 
movement towards parity of opportunity for women. This means that the 
women of tomorrow will have greater choices than previous generations. 
They may choose to shatter the glass ceiling with their talent, ambition and 
self-confidence or they may choose to explore work-life balance in ways 
not yet imagined. In developing their own unique approach to the world of 
work, they are encouraged to remember the words of Janis Joplin, “Don’t 
compromise yourself. You are all you’ve got.”

“If young women 
sense that we 
think they can 

succeed, it is far 
more likely that 

they will.”
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BOOK REvIEW

Girls on the edge:  
the four factors driving the 
new crisis for girls

by Leonard Sax

A Book Review by Kate Broadley

Girls on the edge focuses on a popular concern for the state of girls 
in western society. Sax outlines four major areas which are part of the 
‘new crisis’ by using personal anecdotes from girls whom he has both 
treated as a family doctor, and met through his role as the executive 
director of the National Association for Singe Sex Public Education 
(NASSPE) in America.

The first four chapters, which focus on the sexual identity of girls, 
cyberspace, obsessions, and environmental toxins, tend to create a 
state of ‘alert and alarm’ for the reader. Statistics and research articles 
are cited to illustrate how girls’ lives have progressively deteriorated 
over the past 50 years, to the point where we have hit crisis-mode. 
There is a tendency for Sax to romanticise the 1950s and ‘60s as he 
describes the gradual loss of community and connection for the girls 
of today. However, he clearly demonstrates that a growing proportion 
of girls: are confused about their sexual identity, stuck in unedifying 
‘cyber-bubbles’,  vulnerable to obsessions, and reaching puberty at an 
earlier age.

One criticism of Girls on the edge, is that it tends to focus on the 
problems more than the solutions. The text really must be read in 
its entirety so that readers are not bogged-down with seemingly 
hopeless scenarios. In contrast, Chapter 7 is uplifting. Sax explores 
the spirituality of girls and presents a compelling argument that girls 
should be free to engage with this aspect of their lives. ‘If you fail to 
nurture your daughter’s budding spirituality, it may be extinguished’ 
(p. 183).  Sax then examines the links between spirituality, sexuality 
and gender, offering the advice: ‘we should help our daughters to 
understand who they are and who they want to become regardless of 
the pressures from the society and the popular culture to conform to a 
particular “ready-made” caricature of the feminine’ (p. 187). 

While this text is clearly marketed at the parents of girls, educators 
of girls at single-sex schools could benefit from reading various 
sections. The first four chapters do provide a good starting point for 
understanding some key issues facing girls. Readers who have areas 
of expertise will find the text does not add to their knowledge. For 
example, the chapter on cyberspace is not as comprehensive as the 
material published by Australian psychologist Michael Carr-Gregg in 
his book Real-wired child (2007). Chapters 5, 6 and 7 on mind, body 
and spirit may be of particular interest to educators.

Two Alliance-member schools receive special mention in Girls on 
the edge. Sax relates his experience of visiting Korowa Anglican 
Girls’ School in Melbourne; he praises the Physics staff and school 
curriculum for the way they engage girls in science (pp. 132-133). 
Lauriston Girls’ School is also commended for its Year 9 Howqua 
Campus learning experience (pp. 200-201).

Single-sex education is extolled more broadly by Sax in several parts 
of his book. He argues that girls in single-sex schools achieve better 
academically in Chapter 5; that girls should participate in sports in 
the same-gendered environment in Chapter 6; and that ‘a girls’ school 
can so easily provide an authentic community of girls and women’ (p. 
206), which is one of the solutions to the crisis.

Sax’s conclusion is that a healthy community and the opportunity to 
mix with women of all ages are keys for the creation of successful 
girls. ‘The kind of community in which your daughter engages 
will shape the person she becomes’ (p. 204). While this statement 
is neither revolutionary nor original, it is a timely reminder of the 
direction to which we should all be steering the girls in our care. 
Many of Sax’s conclusions seem glib: creating an all-female sewing 
group or drinking water exclusively from glass containers. Yet 
overall, he has tapped into common areas of concern. Many girls in 
our communities are not living healthy and fulfilling lives, therefore 
Girls on the edge adds a useful perspective to the literature related to 
girls’ education.

Sax, L. (2010). Girls on the edge: the four factors driving the new 
crisis for girls. New York: Basic Books.
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Germaine Greer
Professor Greer gave the first keynote address 
of the 2010 Alliance conference on Friday 28 
May. The following notes are a record of her 
address, which gave delegates much food for 
thought and conversation for the rest of the 
weekend.

Germaine has always been an advocate of 
single-sex education because when she was in 
Newnham College (a college for women only) 
she could always hear women laugh loudly. In 
mixed-gender colleges girls just ‘tittered’ at the 
boys. Girls are inventive and innovative when 
they are in their own company.

The current generation of girls is in a 
precarious position. There are cracks in the 
glass ceiling but many examples of women 
still beneath the barrier. In July 2010, ASX 
companies will be required to disclose their 
gender policies, announce a diversity policy 
and measure their performance. They will be 
required to review their gender policies on an 
‘if not, why not’ basis. However, women are 
opting out of the corporate world at the very 
time when affirmative action plans are coming 
to fruition.

In 2006, the Norwegian stock exchange 
required companies to have 40% women 
on their boards. However this measure was 
draconian. They had two years to do it on a 
voluntary basis but nothing changed, so they 

mandated the gender requirement. Also in 
Norway, one-third of MPs are women. But, 
where does the real power lie in society?

‘Blair’s babes’ provided many examples of 
how women could be treated appallingly in 
parliament. In these British elections, the more 
unlikely a seat to be won, the higher the chance 
that a woman would be put in place to fill the 
seat. The male members of parliament treated 
the women brutally.

In Australia, female MPs face similar 
circumstances to their British counterparts. 
Often younger women will be treated as 
juniors and they do not have access to the 
men’s ‘bar culture’, which is how so much 
political business is conducted. It is the male 
networks that broker power. Australia has an 
international reputation as a male dominated 
society.

Corporations are oligarchies; they have no 
commitment to democracy. Perhaps the ASX is 
introducing affirmative action policies because 
they believe that more women will lower risk-
taking in the boardrooms? Are these policies 
simply a response to the GFC (Global Financial 
Crisis)? Do companies with more women in 
management proceed in a more conservative 
way? 

The glass ceiling would not 
exist if there was no male 
phallus; power as you go up 
structure. Do women want 
power in the same way as 
men? For women power means 
responsibility, for men we get 
the GFC. Women have not had 
power and don’t know what it 
feels like.

In schools, teaching has 
traditionally been viewed 
as women’s work but the 
administration is mostly done by men. When 
men appeared in schools they went to the 
boardrooms. The recent classification and 
ranking of schools is a masculine paradigm. 
Schools are not corporations. Are women who 
are at the head of schools given a poisoned 
chalice?

Male bonding is informal; men share 
transgressions of societal norms. Women ‘queer 
the pitch’. There is an absence of support for 
women, which would produce the biggest crack 
in the glass ceiling. We have to armour women 
to go into top positions, for example Christine 
Nixon, Julia Gillard and Kristina Keneally. Get 
girls to have a look at these women.

Influence is not the same as numbers. 
Women are being offered numbers not 
influence. Numbers are not the issue. Forced 
representation is a bad policy: bad for women 
and for companies. The corporate model 
can’t be rescued by simply loading it with 
more women. We need different forms of 
organisation that are more horizontal and 
inclusive, where women can get the job done. 
Is our job to redesign a democracy? What 
would this democracy look like? There would 
be no ceilings or glass! 

There were then a number of questions from 
delegates and Germaine Greer gave the 
following answers.

In single-sex education, girls have to do 
everything for themselves. One tip is for 
girls not to be misled by talk of ambition or 
dissatisfaction. Be ambitious for a better world 

or a better system. 

We also don’t want girls 
to turn into bullies. It is 
a bullying culture that 
has sexualised women. 
Understand endemic 
bullying. Political life in 
Australia is full of bullies. 
Women diffuse combat, 
diffuse bullying and diffuse 
the system that makes 
bullies.

There are hopeful signs 
for women. Women can be 

trusted, they will remake the corporate world 
but not through the existing structures. Women 
are good at survival. 

Over 250 delegates were in attendance, the first time the conference has been held after a break of a year, and Her Excellency the Governor-
General, Ms Quentin Bryce AC, who is the Patron-in-Chief of the Alliance, opened the conference. Her speech can be found on her web site at 
http://www.gg.gov.au/pdf/speeches/2010/s20100528733.pdf.

More details of the speakers and their presentations are on the Alliance web site at http://agsa.org.au/events.php?EventID=54&EPID=33 but 
we have provided some summaries for you here.

“Women are  
good at  

survival.”
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Natasha Mitchell in conversation with 
Germaine Greer

On Saturday 29 May, Natasha Mitchell 
hosted a conversation with Germaine Greer. 
The session was interactive, with questions 
and comments from conference delegates. 
The following notes are a record of this 
conversation.

NM:  Is this an exhilarating time for girls?

GG:  There are many options for women but 
there is the dreaded tide of pink. I was educated 
in girls’ schools and I loved school, it was an 
escape from home. Although many of the nuns 
had a completely eccentric lifestyle.

NM: Were you ever told you were too smart?

GG: You don’t make a display of your 
intelligence against a competing male.

NM: Do women judge each other more harshly 
than men?

GG: Boys are emotionally connected to each 
other. Females’ attention is divided between 
their families and others.

NM: Is there a paradox that women celebrate 
each other but also implicitly judge each other?

GG: Girls are working too hard. In my 
experiences of teaching, girls just keep working 
and working before their exams. Exams are just 
a hoop to jump through. Boys know exactly 
how much they need to do to get through the 
hoop but girls are doing too much. There is a 
defect in girls’ self-confidence. This goes back 
to the different relationships that a boy has with 
his mother, and that a girl has with her father.

Fathers are distracted and girls try to compete 
for their attention. It is because of this first love 
affair that a girl has with her father that girls 
are always eager to please. With these ancient 
structures girls are also in competition with 
their mothers. The nuclear family may well be 
the crucible of all our neuroses.

Girls are already ‘there’, now they need to 
relax. They are not less intelligent, they are 
more anxious than boys. Boys know how 
to relax and let go. Perhaps girls need to be 
cockier. 

We also need to get rid of multiple choice 
questions. We need to teach girls to play the 
game.

Women internalise guilt because of the defect 
in narcissism that has been there from the 

beginning. There is also the problem with 
disliking our appearance. Women’s insecurity 
is worth economic billions. It is a dreadful 
business trying to be attractive.

Grown-up women appear nowhere in our 
culture; women who occupy space. We have 
crypto-pedophilia with hairless, androgynous, 
pre-pubescent girls set-up as the ideal. Women 
are so prone to distrust their own bodies.

NM: What would girls say about integrity?

GG: Girls are worried about whether boys 
like them or not. They enter relationships at 
a disadvantage because they are so needy. 
Women should lose their vulnerability. 

Women have come from centuries of having 
no power. We have to liberate women, treasure 
the things that make them different, not make 
them the same as men. Liberation in itself is an 
empty aim, we need freedom. Freedom is not 
about being equal, or being just like men.

NM: What about the way women and girls 
exclude others?

GG: There are intense girl relationships. 
Perhaps in the mean-girl scenario girls are just 
imitating boy groups? Girl behaviour has not 
changed; it is just the reporting of it that has. 
Bullying is a style. Girls take risks in very 
different ways to boys.

NM: A final comment?

GG: School is a blessed place for girls.
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Jane Latimer
Jane Latimer addressed the Alliance conference 
on Saturday 29 May. As part of her speech, she 
played the film ‘Yajilarra’, which was a moving 
experience for conference delegates. The 
following notes are a record of Jane’s keynote 
address.

Fitzroy Crossing is in North West Australia, in 
the Kimberley region. Indigenous people from 
four different language groups live in Fitzroy 
Crossing. In 2006 and 2007, there were 50 
funerals in 52 weeks. Many of these deaths 
were related to alcohol abuse, including several 
suicides. 

In June 2007, the indigenous women of the 
valley met together over five days. They 
developed a plan to lobby the Head of the 
Liquor Licensing Board to impose restrictions 
on the sale of takeaway alcohol in the region. 
Two key women from this group were Emily 
Carter and June Oscar. Both women speak over 
four different languages and were instrumental 
in driving the lobby group.

Jane Latimer and Melanie Hogan (a film 
director) decided to film this story. They were 
funded by a generous Australian family who 
chose to remain anonymous. For three weeks 
they lived at Fitzroy Crossing and filmed. The 
editing was then done in Sydney and various 
networks of people were used to eventually 
show the film to the United Nations.

The Governor-General, Quentin Bryce was 
incredibly supportive of this process. She 
organised a reception dinner and encouraged 
the women to take their story to the world.

June and Emily travelled to the UN Human 
Rights Commission to share their story. It was 
so successful that people had to be turned away 
at the screening because of a lack of space. 
June spoke to the UN in her language and the 
audience gave her a standing ovation. Pain 
from alcohol is a universal, shared experience. 

FASD (Foetal alcohol spectrum disorder) is 
now a huge issue in Fitzroy Crossing. FASD 
is a ‘time bomb’ for these communities, a 
tragedy that transcends grief and trauma. Up to 
30% of children in the region may be affected 
by FASD; they will have the disorder for life. 
FASD underpins all other conditions and is 
entirely preventable. Children who are born 
with FASD are largely unable to learn. At the 
age of 21, less than 90% of individuals with 
FASD can live independently.

Secondary disabilities from FASD, which have 
lifetime prevalence include:
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Cheryl Kernot
Cheryl Kernot addressed the conference on 
Saturday afternoon. Her speech was entitled 
‘It’s about the hair’. The following notes are a 
record of her address.

Cheryl was not convinced that the glass ceiling 
is cracked or broken. Women’s appearance 
still matters more than what they have to say. 
Even this week there was a large article in a 
broadsheet about the colour of Julie Bishop’s 
jacket.

Editors of newspapers and in newsrooms 

are male. There is a real lack of women in 
leadership in the Australian media. Women do 
not speak up enough. Juanita Phillips, a senior 
ABC journalist, has had reams written about 
her hairstyle. Women have to work so hard to 
be listened to. We are leaders and politicians 
who just happen to be women. 

Women politicians are often asked who will 
look after their children while they are in 
office. This question is not asked of men. Many 
senior female politicians do not have children: 
Julie Bishop, Julia Gillard, Angela Merkel, 
Helen Clarke, Condoleezza Rice. Media 
commentators say their lack of children is a 
deficiency. Bob Carr has no children but this 
was never mentioned in the press.

A woman who pursues power must be ‘sexually 
deviant’. The power of the superwoman, who 
has no children (her fruit bowl is also empty) 
means that she has brains but no heart – this is 
the media’s representation.

Women’s views and negotiations have to be an 
equal part in any decision making process. We 
should not teach our girls to think that it is easy 
to ‘have it all’: career and motherhood.

Australian politics is also filled with masculine 
values, ‘gotcha politics’. Policies are driven by 
the media and dumbed down to a baseline. 

However, it is now possible to bypass 
corporations and get to the individual. There 
are many influential women who act, even in 
the face of poverty or resistance. For example:

• Victoria Hale – One World Health
• Sakena Yacoobi – Afghan Institute of 

Learning
• Albina Ruiz – founded a garbage collection 

service in Peru; Ciudad Saludable
• Nina Smith – Rugmark international for 

child labourers

A lack of women contributes to groupthink, for 
example the global financial crisis.

Cheryl believes her time in politics was worth 
it for three reasons. Firstly she introduced 
parental leave. Secondly, she is proud of her 
role in reconciliation and thirdly the symbolism 
of her role as a woman’s leader.

As teachers of girls we should encourage 
girls to take risks and be ambitious, not to be 
coy and demure. We need to write letters to 
the media and raise our voices. However, we 
should not pin all our hope on one woman, for 
example Julia Gillard.

Collectively, why don’t we introduce fair-trade 
coffee and tea into our staffrooms?

• Mental health problems
• Disrupted school experience
• Trouble with the law
• Prison confinement
• Inappropriate sexual behaviour
• Alcohol and drug problems

Currently, the first Australian study measuring 
FASD is being undertaken in the Fitzroy 
Valley. The study is called Marulu: The 
Lililwan Project; it will measure the prevalence 
of FASD in the region. Women are being 
interviewed about alcohol consumption during 
their pregnancies; their honesty and bravery 
throughout this process is inspiring.

Yajilarra (which means to dream) was 
then screened. Yajilarra is a beautiful and 
inspirational film. There are wonderful shots of 
the scenery in Fitzroy Valley and the indigenous 
people who live there. The following notes 
capture some of the film’s content, which was 
largely narrated by June and Emily. Interviews 
and opinions from other members of the 
community were also included in the film.

Fitzroy Valley has strong culture. Four different 
language groups all live together in harmony. 
However, this good feeling can turn bad, can 
turn into dispossession, oppression, racism and 
neglect. Alcohol is being used to mask the pain 
and create more pain.

Dr Dave Shepherd revealed that there had been 
30 suicides in 13 months before the alcohol 
restrictions.

In July 2007, indigenous women from four 
language groups met at the women’s resource 
centre to consult each other. The fight wasn’t 
easy. The alcohol restrictions that eventually 
took place in Fitzroy Crossing have not 
happened anywhere in Australia before. Now 
only light beer is available for takeaway.

There were many voices of opposition from 
within the community. The women faced abuse, 
unwanted phone calls and gossip. Emily lost 
her hair as a result of the stress. However, 
the women truly believed that their actions 
were for the good of the community and in 
particular, for the good of the children.

Now there is not so much aggression in the 
Fitzroy Valley. There were many positive 
comments and responses to the alcohol ban. 
There has been an 88% reduction in the amount 
of alcohol purchased in the community. Many 
family members have given up drinking and 
have a better life. The police can now go on 
patrol without fear of being attacked; there is 
very little street drinking. The young people 
have fewer fights. There are fewer people in the 
medical centres as a result of violent crime.

Reducing alcohol consumption is the first step 
to healing and making a better community. 
The alcohol ban will also mean healthy kids 
are being born; the rights of the unborn will be 
protected. The oral culture of the indigenous 
people needs good memory in order for it 
to continue. FASD and alcohol affects the 

memory so reduced alcohol consumption will 
help to preserve the culture.

The alcohol restrictions are a circuit breaker, 
not a panacea. ‘The journey is long and hard 
but we have begun’.

Jane responded to several questions from 
delegates.

The next step for these communities is to deal 
with the children who were born with FASD. 
Adults who have FASD can’t actually work in 
traditional ways so the women are consulting 
about how these people can be useful in the 
community. Different forms of social enterprise 
are needed.

The window of opportunity to change FASD is 
small in childhood so funding is needed right 
now to make the most of these opportunities.

Data from the current FASD study can’t be 
used to stigmatise these communities, the data 
is needed to lobby. The challenge is how to 
handle this data properly. This community is 
the first indigenous one to invite researchers in 
to collect data.  

To order a copy of this moving DVD, please 
email Melanie Hogan at Melanie.hogan@
kanyini.com.
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Professor Jillian Blackmore
Educating girls: Gender, leadership and 
identity work

Women leaders face many hurdles and barriers. 
Among these is a ‘crisis of masculinity 
discourse’, where women are perceived to 
have achieved equality (for example we now 
have a female Prime Minister) but men are 
‘disadvantaged’ by this. This puts women 
leaders in a no-win situation, where they are 
damned for being too feminine and/or for being 
too masculine.

Some solutions for women in leadership 
include:

• Creating democratic, collaborative leaders, 
where multiple leaders are recognised and 
diverse practices of leadership are accepted.

• Fostering the symbolic power of exercising 
compassionate authority.

• Recognising that leadership is emotional 
investment and labour; emotionality and 
rationality are inextricably intertwined.

• Recognising that formal leadership 
positions impart power, legitimacy and 
resources.

There are many trends and pressures that girls’ 
schools face in a unique way.

In order to ‘future-proof’ resilient femininities 
at girls’ schools educators can:

• Explore the wide range of representations of 
gender identities

• Focus on student  identity and sense of self 
efficacy

• Have a staff commitment to openness
• Implement career planning for all 

possibilities for all students
• Condition learning that fosters a sense of 

belonging and values difference
.

• Confront stereotypes and deconstruct 
images

• Provide a safe environment where students 
can take risks

• Have high expectations of students 
academically, socially, ethically and morally

• Attend to student health and wellbeing 
holistically

Jill showed some delightful slides using Judy 
Horacek’s cartoons. These can be found 
in Judy’s books and on her web site http://
horacek.com.au. Of particular interest is her 
book: I am woman hear me draw. 

Dr Andrew Martin
Girls, Achievement Motivation, and the 
Glass Ceiling: Implications for Personal 
Potential

There are three areas central to girls’ 
achievement motivation, and their personal 
potential: (a) motivation and engagement, (b) 
academic resilience, and (c) good relationships. 

a) Motivation and engagement

Motivation is a student’s energy and drive to 
learn and to work hard at school. Engagement 
is the behaviour that reflects this energy and 
drive. There are motivation and engagement 
‘boosters’, ‘mufflers’ and ‘guzzlers’. Boosters 

include self-belief, valuing school, learning 
focus, planning, task management and 
persistence. Mufflers include anxiety, failure 
avoidance, and uncertain control. Guzzlers are 
self-sabotage and disengagement. Altogether, 
these boosters, mufflers and guzzlers comprise 
the Motivation and Engagement Wheel, which 
is the basis of the Motivation and Engagement 
Scale (Martin, 2003). 

There are motivational differences between 
girls and boys. Research has found significant 
gender differences in both primary and 
secondary age students, in terms of motivation 
and engagement boosters, mufflers and 
guzzlers.

b) Academic resilience 

Academic resilience is a student’s ability to 
deal effectively with academic setbacks, stress, 
and study pressure. Research has found that 
academic resilience is most strongly predicted 
by high self-belief, high planning, high control, 
high persistence, and low anxiety. This can be 
conceptualised in terms of the 5 C’s:

• Confidence (self-belief)
• Coordination (planning)
• Control
• Commitment (persistence)
• Composure (low anxiety)

c) Good relationships

Educators’ capacity to motivate, engage and 
build academic resilience relies heavily on 

the quality of relationships they build with 
students. ‘Connective instruction’ is a means 
by which educators can facilitate an individual 
student’s personal connection to teaching and 
learning in the group setting. There are three 
dimensions:

• Interpersonal dimension (students’ 
connection to WHO is teaching them)

• Substantive dimension (students’ 
connection to WHAT is taught to them)

• Pedagogical dimension (students’ 
connection to HOW they are taught)

Further reading and resources (visit  
www.lifelongachievement.com)

Martin, A. (2003). How to motivate your child 
for school and beyond. Sydney: Random 
House.

Martin, A. (2005). How to help your child fly 
through life: The 20 big issues. Sydney: 
Random House.

Martin, A. (2009). The motivation and 
Engagement Scale. Sydney: Lifelong 
Achievement Group. 

Martin, A. (2009). The motivation and 
Engagement Workbook. Sydney: Lifelong 
Achievement Group.

Martin, A. (2010). Building classroom success: 
Eliminating academic fear and failure. 
London: Continuum.
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Beyond the benchmarks Kathleen Park, Principal, St Patrick’ College, Townsville 
kpark@stpatscollege.qld.edu.au

Saint Patrick’s College – a snapshot of our students 

Saint Patrick’s College Townsville is an independent, Catholic 
Secondary School for girls operated in the Mercy tradition. 
Approximately 350 students are enrolled and about a third of the student 
population board at the college. Most of the residential students study 
away from their homes and families because their communities don’t 
have a secondary school; less than 26% of remote Aboriginal and Torres 
Strait Islander communities have schools that extend to Year 12. 

There is no doubt that it is a sacrifice for the girls to leave their homes 
for approximately 40 weeks a year. The girls bring with them a deep 
respect for the cultural practices of their home communities, and they 
share these practices at the college.

The Australian Bureau of Statistics estimates that 72% of Indigenous 
Australians live in poverty. Indigenous people, living in remote 
communities, have an average weekly income that is nearly $200 less 
than the Australian average and yet pay 
four times more for food.

Statistically, a third of the girls at St 
Patrick’s will experience disproportionate 
levels of domestic violence, substance use 
issues, chronic health conditions and, on 
average, will actually die 9.7 years earlier 
than the non-indigenous students. 

English is at least the third language for 
many of our indigenous students. In 2008, 
our Year 8s from remote communities had 
an average reading age of 7.5 years and an 
average comprehension age of 6.9 years - 
placing them about five years behind the 
other Year 8s. 

The Year 8s are certainly not concerned with their performance against 
the national literacy standards – they are too worried about learning how 
to stay in class all day. They are worried about when they might get to 
go to the movies – when they will go home again – what’s happening at 
home and how to get on with all the other girls.

While the college has an extensive medical program to address the needs 
of each boarding student, we can only address and document individual 
mental health, social and substance use issues as they present.

What is even harder to address is the generational trauma that 
permeates the girls’ lives – a sadness and confusion that stems from the 
disenfranchisement of their cultures and families. Many of the girls’ 
parents and grandparents were forcibly removed from their communities 
and sent away to school or somewhere else – many never returned.

Our students come from over 40 different communities and each 
indigenous community has a unique culture and history. The girls do not 
speak each other’s languages or always understand each other’s cultural 
and social practices. However, what is common to each student is their 
love of home. 

Leadership opportunities for the indigenous girls

The scholarships provide the girls with additional support to help them 
achieve their goals and we are always very proud when one of our 
student’s applications is successful. However, the IYLP girls are all 
different and their leadership skills and potential are as varied as their 
communities.

The college has operated a strong Duke of Ed program for many years 
but it has always failed to engage the interests of our indigenous girls. In 
2009, two students from remote communities signed up for the program 
and have now just completed their Bronze Medallions.

The college is drawing on the indigenous sense-of-self within the 
community and borrowing concepts from indigenous youth culture to 
build a leadership campaign, rather than a leadership program.

Sadiar is our school captain who comes from Thursday Island – the 
most populated island in the Torres Strait group. She is applying to 
study medicine in 2011. Sadiar’s intelligence, diligence, responsibility 
and popularity make her a leader within the college. She is the first 
indigenous student to be voted school captain and, clearly, represents her 
school, community and culture with pride. We could not be more proud 
of Sadiar and her accomplishments are obvious – they are easily mapped 
against benchmarks for academic achievement and leadership.

Crew groups

Our girls all have Crews: A group of friends 
to hang out with – a crew to stand behind you 
if someone gives you a dirty look – a crew to 
dance with at the disco – a crew to help you 
if there are hard times – your crew is a mini 
family – a micro community – somewhere 
that you belong.

We are developing a series of Crewz posters 
to promote the concept of belonging. The 
posters use images of the girls themselves, 
borrow language indigenous youth culture 
and draw on the concept of community to 
promote a sense self and, hopefully, allow 

the girls to feel that their place within the school and wider community 
is determined by a range of things other than standard benchmarks.

The girls’ themselves see nothing wrong with naming their crew. They 
are proud to be the PNG kids, the Gulf girls, the Mornington mob, the 
Torres Strait students, the Day Bugs and the Boarders. They are proud 
of being indigenous. They are proud of their communities and their 
cultures and their families but... they are not always proud of themselves 
and this is our greatest challenge.

The future of our indigenous students; beyond the benchmarks

We need to find ways to help the girls realize that they are already 
leaders – they are multilingual – they are smart – they are funny – they 
are loyal. Our girls are dancers and singers and artists – they are a long 
way from home – they represent their communities and their cultures – 
they are important.

We want each and every one of our students to know that they have 
the ability to create their own context for achievement – that they can 
invent a language for leadership – that they are not defined by their 
performance against a benchmark.

As a school community, we work hard to look beyond the benchmarks 
– to develop a language that empowers our students – it is our job to 
create contexts where all students have the opportunity to stand as 
leaders. This is not always easy but it is rewarding.

If you look beyond the benchmarks you will see the power of 
indigenous leadership.
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Dale Spender, Author, Teacher and Patron of the Alliance

Learning to use digital tools – and developing the appropriate skills - are 
not just the requirement for industry; for the farm, the factory or the office. 
They are now the tools for teaching and learning in an information world. 

Just as print was the primary communication medium in centuries past, and 
print literacy was the basis for education – (reading and writing, textbooks 
and essays, studying information – and exams) digital is now the primary 
medium; and it must become the basis for teaching and learning as well. 
The web and all its applications, are now the stuff of digital literacy and 
education.

Literacy is changing:

• The screen rather than the page has become the norm for information

• In educational terms this is reflected in a decline in the publication 
and use of textbooks and a trend towards allowing students to present 
videos, podcasts, etc as assignments

• Print you read; computers you use. This has huge implications for 
teaching and learning. From being a follower of information (in books) 
to going online, and becoming a creator of information, a critic and 
editor of information (as with Wikipedia for example)

• The democratisation of authorship – anyone can do it. Read/write/ 
edit/create online, and go public to the connected world. From the 
authority or the expert – to the cumulative understandings/insights of 
the networked community.

• Nobody knows more than everybody – the shift from professional 
review of information (editors and peer review) to community review 
of information. The battle of Encyclopaedia Britannica and Wikipedia.

What would a digital classroom look like?

• In essence – it would move from a knowledge classroom – to 
knowledge–able students

• In the digital environment – knowledge is everywhere – and always 
changing; it cannot be pinned down or ‘learnt’. It is being created at an 
incomprehensible rate and completely envelops us.

• It is not scarce. We are bathed in bits. In our networked WiFi world, it 
is in more than one place at any one time.

• Knowledge is not hard to find. It comes to us. It is organised by Google 
and Digg and RSS feeds etc etc . All we have to do is to be ABLE to 
use the tools to do this. And we should expect these tools and skills to 
be part of the classroom.

The reality

• Digital change has been so rapid and radically different that the 
teaching profession has not had the benefit of reliable and relevant 
research – or the availability of well informed professional 
development to assist in the transition to digital. But the pressure to 
change is growing greater.

• Teachers have spent years becoming leaders and practitioners in their 
field, experts in the art of teaching and learning with print, and it is not 
possible to make the leap to digital and media proficiency overnight. 

Girls and Literacy in the Digital Age

In this time of hot-house change and its accompanying ‘chaos’ there are 
danger signs in relation to girls education. While IT programs are being 
introduced to schools (and these are not necessarily related to media 
literacy) they are of some interest to some male students – but of little 
or no interest to girls. At the same time, the entire computer culture and 
applications scene is dominated by males:

• WWW – Tim Berners Lee
• Apple – Steve Jobs
• Google – Larry Page and Sergey Brin
• My Space – Paul Bigsby
• Microsoft – Bill Gates
• Facebook – Mark Zuckerberg
• Amazon – Jeff Bezos
• YouTube – Steve Chen, Chad Hurley, Jawed Karen
• Firefox – Blake Ross
• Wikipedia – Jimmy Wales
• E-Bay – Pierre Omidyar
• Netscape – Jon Abrams

…teachers who explore social networks as educational tools will not only 
engage the girls and promote their skills - they will provide a very real 
counter to the male culture of the web.

Facebook and mobile phones – the province of girls – have received almost 
no educational interest in comparison to the research and development that 
is associated with games. As teaching and learning possibilities, the things 
that girls are interested in are at risk of being defined as outside digital 
proficiencies. Yet in a communications and social network environment 
these sites and applications should be high on the list of priorities for 
use in the classroom. It is not too much to suggest that there could be a 
future educational scenario that is based on games and simulations – while 
Facebook, mobile phones and Wikipedia (which encompasses some of the 
traditional literacy skills of reading, writing and editing) could continue 
to be banned from the school. This is why there are issues to be raised in 
relation to girls and digital literacies.

Dale’s address was very powerful and full of interesting ideas as 
usual, and rather than try to summarise it here, we have printed just 
a few paragraphs of her wisdom; please read the whole paper on the 
Alliance web site. She presented a very strong case for ‘bringing the 
outside digital world into the classroom’.

Mrs Louise Robert-Smith, Headmistress of Ascham and Chair of 
Conference Committee; Her Excellency Ms Quentin Bryce AC; 
Amy Hamilton, Head Girl, Ascham; Tatum Streater, Year 12, 
SCEGGS; Mrs Karen Spiller, Principal of St Aidan’s AGS and 
President of the Alliance
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SKATING ON THIN ICE: Girls and Literacy in the Digital  Age
Dale Spender, Author, Teacher and Patron of the Alliance

A laptop in your pocket: Teaching with mobile phones

DID YOU KNOW…

What you can do when connected?

• That you can do almost anything that is educationally desirable, 
interesting, and engaging through using Web 2.0 – and that the smart 
mobile phone now connects to it?

• That more than 90% of secondary students (and a lot of primary 
students) possess mobile phones?

• That a smart mobile phone can function as a
• Camera
• Clock
• Calendar
• Calculator 
• Music player
• Internet and web link
• Email collector
• Weather informer
• Tour guide
• Voice message
• Text message
• Stopwatch
• Diary and reminder and memo
• Recorder
• Video cam
• Foreign language teacher

...and much more?

DID YOU KNOW…

That a mobile phone is a laptop in your pocket. And a very valuable 
learning tool.

DID YOU KNOW…

That smart phones belong in the classroom?  

• That schools which only recently banned and confiscated mobile 
phones are now re-evaluating their learning potential for the classroom?

• That there is a growing body of research (m-learning) that demonstrates 
the educational value of mobile phones in the classroom?

DID YOU KNOW…

Cultural change

• That for the first time in history it has been the younger generation that 
has created the culture – the digital culture – that now influences every 
aspect of our lives –  work, play, leisure, learning  …

• That the pace of digital change over the last decade has been so great 
that there is a generational divide  -- with the young often knowing 
more about the technology that shapes and serves our lives – than the 
adult community?

• That ‘connected culture’ is so important to young people that they can 
feel that ‘half their brain has been removed’ if their mobiles are taken 
away?

• That only adults ‘forget’ their mobiles?

• That mobile phones now cost the average household more than petrol? 

DID YOU KNOW…

Connected to learning

• That the best way to communicate with young people is through the 
same ways they communicate with each other

• That students who have been turned off education – who are having 
problems with literacy and numeracy – show marked (dramatic!) 
improvement when the mobile phone is used for learning 

• That trials of games, learning materials and learning tools, for mobile 
phones, have demonstrated their potential for turning reluctant learners 
into enthusiasts, building self-confidence among young people with 
low self-esteem, helping to improve reading, spelling and maths? 

• That the leader of the biggest head-teachers' union in the UK has called 
for a review of the ban on mobile phones in the classroom, saying that 
it is more important for pupils to use the latest technology than learn 
dates in history.

• That even with just a voice mobile you can use it to teach
• Language
• Literature
• Writing
• Story telling
• History

• That  you can get language games with a dictionary – or a phrase book 
for foreign students – on your mobile phone?

DID YOU KNOW…

You will need school policies about use (and payment) of mobile 
phones?

• That schools will need to move their mobile phone policies away from 
‘confiscation’ to appropriate protocols for classroom use?

• That  this will mean new policies that are based on the mobile phone 
as routine classroom technology (in the same way that laptops are 
covered); there will be technical issues associated with access and with 
charging phones?

• That one of the major policy issues will be privacy (cameras!) and 
security?
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The following are highlights from the concurrent sessions presented at the conference. You can find more detailed presentations on the Alliance web site 
at http://agsa.org.au/events.php?EventID=54&EPID=38. We thank these speakers for sharing their research and ideas with the conference delegates.

Through the Glass Ceiling and into the Labyrinth:  
How are Girls’ Schools Meeting this Agenda?

Nicole archard

Inside classrooms today are leaders of tomorrow and the role that 
education may play in developing these future women leaders is 
paramount.

Participants in an Alliance member school study either agreed or strongly 
agreed that:

• their school articulated a strong vision that recognised the importance 
of student leadership development (97.8%) 

• at their school all students were encouraged to be leaders (87.1%) 
• student leadership development was successful at their school (83.6%)

As educators of girls we need to use education to address the incongruity 
between women in the workforce and women in leadership positions.

We can do this by developing the leadership skills and potential of all of 
our students. As well as providing students with an understanding of their 
place in the current context of women.

Nicole Archard - Director of Students
Kincoppal-Rose Bay, School of the Sacred Heart
archardn@krb.nsw.edu.au

What’s Happened to the Gender Agenda in Education?

maree Herrett

Since the 1975 Report (Girls, School and Society) declared being a 
girl in Australian schools to be a disadvantage, feminist educators have 
been trying to balance the scales. From the late 1970s to the mid 1990s, 
‘Education’ has been a site of significant research, reports and policy 
development aimed at advancing the education of girls, and achieving 
gender equality for women. However, resistance and reaction to such 
reform grew increasingly vocal in the 1990s, and gained sufficient political 
momentum to exclude feminist voices from the gender agenda by the turn 
of the new century. 

While Australia can proudly be attributed with being the first country in the 
Western world to have a national education policy on gender, the territory 
has arguably been subjected to colonisation and appropriation by a very 
effective boys lobby. With the release of Boys: Getting it Right in 2002, the 
glass ceiling is remarkably intact.

We are in the curious position where the agenda appears to have 
disappeared from view. In the midst of the Building the Education 
Revolution’s drive for a national curriculum, and nation-wide comparative 
data on MySchool, gender does not seem to gain mention unless it is in the 
context of sex-based differences on performance data. 

It is timely that as educators of girls, we remember our very recent past, 
and how quickly gains can slip through our hands.

Maree Herrett - Head of Senior School
MLC School, Burwood, NSW
mherrett@mlcsyd.nsw.edu.au

Building Academic Resilience in Girls' Schools:  
How do we develop self-regulated learners that can meet the 
unique challenges of the 21st century?

Selina Samuels and mark Staker

One of the greatest challenges that all schools, particularly girls’ schools 
face in an environment of high stakes testing and the centralisation of 
education is to locate and foster academic resilience and self-regulated 
learning for their students.

We suspect that high stakes testing and resulting performance cultures in 
girls’ schools, lead to an internalisation of summative assessment as being 
personal as well as a measure of girls’ self-worth.

Girls’ schools need to be creative in ensuring that shallow learning is not 
a comfortable response to such conditions and in turn, part of a school’s 
culture. 

For the educators of girls, ‘alternative’ models such as The Dalton Plan 
offer an interesting approach to the development of self-regulated learners 
who demonstrate academic resilience. Perhaps in our current environment 
such models provide ideas for schools that are truly striving to fulfil our 
national goals for schooling.

Selina Samuels  - Coordinator of Academic Programs and Head of English
Ascham School
ssamuels@ascham.nsw.edu.au

Mark Staker - Director of Teaching and Learning
Ascham School
mark.staker@ascham.nsw.edu.au

Nicole Archard
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Reaching Back: Developing Leaders in our Schools 

Karen Spiller and ros Curtis

Leadership is very satisfying. The emotional/intellectual nature of the work 
and the importance of leading a team working on a common purpose, form 
the foundation of this satisfaction. We need to promote this fact.

Research indicates that women are reluctant to put themselves forward 
for leadership positions unless identified and sponsored by others and 
encouraged to take part in leadership programmes.

Marshall Goldsmith did a study of 3000 people about having happiness 
and meaning at work and at home with his daughter Dr Kelly Goldsmith, 
a professor at Northwestern University.  It showed there’s zero correlation 
between the number of hours worked per week and overall satisfaction with 
life at work or at home.  Some people work many hours and achieve lots of 
satisfaction at work and at home.  Others work few hours and achieve very 
little satisfaction at work or at home. (HR Monthly April 2010).

All schools would benefit from building leadership density. Therefore, 
programmes for women need to address these areas of growth and concern.

Karen Spiller  - Principal
St Aidan’s Anglican School for Girls
k.spiller@staidan.qld.edu.au

Ros Curtis  - Deputy Principal
St Aidan’s Anglican School for Girls
r.curtis@staidan.qld.edu.au

Young adolescents and educational decision making:  
an exploration of the ways middle school girls are making 
sense of the future

Sarah loch

There is very little research into the educational experience of middle-class 
girls. In this study on educational decision making in middle school girls it 
was found that:

• career ideas were relatively limited, masculine, ‘titled’ and visible (e.g. 
doctor, accountant, lawyer, veterinarian)

• there was a strong need to approach decision making seriously in the 
middle years

• there was high engagement in the middle years
• questions about the future integration of motherhood and family were 

important to the girls
• there was a desire to enter traditionally masculine careers and succeed 

in blending work and family
• there was a strong desire to replicate parents’ lives/social status, and to 

maintain their childhood lifestyle

Tightly bound notions of success, linking to adults’ lifestyles and life 
experiences, can lead to relatively narrow future trajectories and a strong 
requirement to enter professional fields.

Sarah Loch - Dean of Middle School 
Abbotsleigh
lochs@abbotsleigh.nsw.edu.au

Kathleen Park

Sarah Loch

Karen Spiller (St Aidan’s), Judith Poole (Abbotsleigh), 
Robyn Kronenberg (St Michael’s Collegiate), Margaret 
White (Kambala), Kitty Guerin OLMC Parramatta)

Musical entertainment
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What Successful Women Leaders Do - 
The Centred Leadership Model 
A review of Diane Grady’s conference presentation by Sharon Johns, Middle School Coordinator, Fahan School

The presentation by Diane Grady AM at this year’s Alliance of 
Girls’ Schools conference titled What Successful Women Leaders 
Do - The Centred Leadership Model was a powerful one: highly 
engaging and rich in content, relevant for anyone who currently 
leads others, anyone who aspires to a leadership position, or 
anyone who teaches girls and wants those girls to succeed as 
leaders at school and in the world of work.

Ms Grady is not a teacher, yet her strong connection with girls’ 
schools and her broad business background put her in a position 
to describe life in the corporate world. She was able to advise 
teachers of girls how best to prepare our girls for 
life outside school.

Ms Grady is Chair of the Ascham School 
Board, has worked overseas and in Australia as 
consultant with McKinsey and Company.  Ms 
Grady has a highly developed understanding of 
the corporate world and how women participate 
in that world.

In her presentation to the Alliance conference, 
Ms Grady described her research into what 
motivates women to become leaders and what 
circumstances best support women to aspire 
to apply for and obtain leadership 
roles.  Ms Grady had interviewed a 
large number of prominent, successful 
business women and played sections 
of those interviews to delegates 
at the conference. What was most 
apparent about the women Ms Grady 
had interviewed was that these were 
real, everyday women. Women with 
families, women with doubts and 
fears, women who dressed and spoke 
as many delegates at the conference 
did. Because these women were so 
familiar, the message that came across 
from Ms Grady’s presentation was that 
real or everyday women can become 
leaders given the right circumstances.

Ms Grady maintained that there were five core traits or themes that 
were apparent in successful women leaders and these were clearly 
articulated in the short interviews played at the conference. When 
Ms Grady proposed the theme; Finding Meaning, she explained 
that for many women, finding meaning in their work provided the 
motivation to return to work and to stay at their place of work after 
starting a family. This is an important concept for any school, as 
teaching is a profession chosen by many women. Teachers who 
are supported in the classroom and who ‘find meaning’ or obtain 
intrinsic rewards from their teaching are more likely to return to 
their school after taking maternity leave.

Framing thoughts and ideas to build resilience is an important skill 
for many girls and women. When females perceive disaster, Ms 

Grady asserts that only ten percent of that perception is grounded 
in reality, the other ninety percent is based on mistaken perceptions 
borne out of a tendency to create downward spirals of thought. 
As teachers of girls we know that a large group of our students 
are regularly spiraling themselves into panic in response to an 
often imagined disaster. We need to teach our girls to see mistakes 
or disappointing results as part of the learning process rather 
than as something that might have irreversible or far-reaching 
consequences.

For many of our students, making Head Girl or Prefect is a goal 
that is tied up in their opinion of their worth and 
their idea of how others see them. Yet not every 
student can be Head Girl, and failing to achieve 
this goal may be the best thing that can happen to 
many of our high achieving students; providing 
their teachers take the opportunity to guide those 
students through dealing with disappointment. 
Our girls need to see how other people cope with 
setbacks. This is something that we often do not 
do well as teachers. We publicly applaud success, 
yet we do not acknowledge or demonstrate what 
to do when success does not come easily.

Ms Grady explained that, when at work, men 
build wide and shallow networks. 
They have a many work colleagues 
with whom their only connection is 
around work. They know these people 
on a surface level and maintain their 
connection through work-related 
events. They probably don’t know 
the names of their colleagues’ wives 
and children, where they live or their 
interests, although they might know the 
football team their colleagues barrack 
for. Women, on the other hand, establish 
far deeper relationships. Whilst these 
relationships are emotionally fulfilling, 
they are time consuming and they do not 
support women in the careers the way 
men are able to support each other. Ms 

Grady explained that men often use a ‘you scratch my back and I 
will scratch yours’ mentality when forming and maintaining work 
related relationships. Women are not good at scaffolding support 
for each other in this manner.

In order to succeed in business and break through the ‘glass 
ceiling’ both girls and women need to become better at forming 
reciprocal support networks.

Ms Grady ended her presentation with the idea that we are very 
good at encouraging our girls to ‘speak out, but not necessarily 
to be heard in a room full of men’. As teachers our aim should 
be to build an environment where our girls know how to make 
themselves heard irrespective of who their audience is.

“As teachers 
our aim should 
be to build an 

environment where 
our girls know how 
to make themselves 
heard irrespective 

of who their 
audience is.”

Ascham helpers
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Alliance Biennial Conference 2010
We thank the sponsors for their generous support for the Alliance conference. 
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I would like to extend my gratitude to all attendees of the Alliance of Girls’ 
Schools Australasia Conference 2010, Skating on the Glass Ceiling. It was 
a great pleasure to address you on Saturday evening and to have Bond 
University support the conference this year.

Through my work as Chancellor of Bond University, as President of 
Cranbrook School, and as part of the Bradley Review, I have witnessed 
the opportunities that education provides young people. I am committed 
to developing the pathways and nurturing the futures for young people 
throughout Australasia. 

I value the leadership Principals provide to inspire ambition and drive for 
young people to continue their education at tertiary level.

Bond University offers a tertiary education that is personalised, fast-tracked, 
and focused on the student experience. As Australia's Highest Rating 
University (Good Universities Guide 2010), we are proud of our five-star 
rating for graduate outcomes, teaching quality and student to staff ratio. 

Our scholarship program provides tuition remission for more than 10% of 
the student population, attracting the country’s best high achieving students. 

The Bond University Scholarship Program is now open. I encourage you to 
identify the individuals, who in your eyes truly have the vision to bring their 
ambition to life. There are a wide range of scholarships available, which can 
be viewed at www.bond.edu.au/scholarships. 

Once again, I would like to thank the Alliance of Girls’ Schools Australasia 
for the opportunity to be a part of this significant conference and hope that 
Bond University is invited to provide continued support in the future. 

Yours sincerely 

Dr Helen Nugent AO 
Chancellor
Bond University 

We were delighted to have valuable and substantial support for the 
conference from Bond University, and Members may be interested 
in the Scholarship Program that is available to their students.  
Dr Helen Nugent presented the after dinner speech at the 
conference dinner and several of her colleagues joined us for the 
dinner. The following is a letter that Dr Nugent sent to all delegates 
informing them of the Scholarship program.

PLC Pymble

Meriden School

Santa Sabina 
College

Abbotsleigh

Ascham 

Kambala MLC School

School Tours were organised to the schools pictured here before the main 
conference sessions at the host school, Ascham.
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My World Challenge expedition in incredible India
Jacinta Raquel, Fintona, Victoria

I’m currently in Year 11, but when I was in Year 9, 
I was fortunate to take part in my school’s first ever 
World Challenge expedition. Even though it was two 
years ago, the memories of my experience in India 
are still so vivid in my mind, and what I learnt there 
is still relevant to the challenges I face in 
everyday life.  

I was one of fifteen girls, from Years 9 
and 11 who spent a month travelling in 
India, along with two teachers and one 
World Challenge leader. As clichéd as it 
sounds, it honestly was a life-changing 
experience. The expedition allowed me to 
have confidence to step out of my comfort 
zone, adapt to changes and problems that 
were thrown at me, learn life skills and to 
see things in a new perspective. 

Our learning began during our preparation 
for the trip, a year beforehand. We learnt 
to plan our own itinerary together, research 
about the country and attended training 
camps and fitness programs to prepare 
ourselves. World Challenge is designed 
to teach independence and responsibility, so we were each encouraged to 
get a part-time job to earn and save money for our own expedition. I was 
able to find a part-time job helping to run kids’ art and craft parties, a job 
I still have and love, and it was rewarding working and saving up for the 
trip myself. We also worked together with our team to raise money for the 
community project in India. I learnt to organise fundraising events, such as 
a raffle, carwash and a market stall.

Before the expedition I felt super excited, yet nervous of what to come; I 
didn’t know what to expect. At times I thought I was crazy - I was to leave 
my home, lose contact with my friends, family and all that was familiar to 
me for a month, to enter a new place, far away from anything I was used 
to.  But I am glad I got over my fears, otherwise I would have missed out 
big time! I cannot describe how I felt during the trip, as it really was an 
emotional rollercoaster brought on by the challenges I had to face.

Each World Challenge expedition has four key phases. The first is 
Acclimatisation - learning to adapt to our new environment. For example, 
the first night we arrived, I was scared and in shock as I walked past 
poverty-stricken people sleeping on the dusty ground, people staring and 
begging, the humidity, the strange mix of smells, the chaotic streets and 
everything all seemed a blur - it was sensory overload. Slowly, as the trip 
progressed, I began to take the changes in my stride, keeping an open mind 
to each new experience.

Secondly there was the Challenge phase, where we spent around a week 
hiking in the Himalayas, which challenged us physically and mentally. 
Sometimes I felt so tired, I just wanted to stop and give up, thinking 
“How on earth am I going to climb up that steep hill?” But, as we went 
on we found how determination and a positive mind frame can get you 
far. Once we got to our campsite, or we reached the top of a peak, we felt 
so proud of ourselves that we had persevered and we had finally made it! 
It felt so amazing standing on the top of a peak: you looked around at the 
magnificent views around you and felt on top of the world. Also during 
this phase, we were placed in isolation around the mountain and did a solo 
from 10 am to 5 pm and it was an opportunity to let our thoughts run wild 

and reflect on the journey so far. I sat in a dry river 
bed overlooking a valley, and I reflected on what I 
had gained, how I had grown as a person, and what 
I had learnt from my own experiences and from 
others.  Being alone, I also realised how important 

my family and friends were to me and 
now appreciate what they do for me even 
more. I missed them a lot during the trip.

Thirdly was the Community Service 
phase. We spent five days doing 
volunteer work at a small school in a 
remote community, tucked away in the 
mountains. Some of the jobs we did 
were to paint the classrooms, clean the 
windows, fix the blackboards, paint 
alphabet blocks and times-tables on the 
wall. Every afternoon we played with 
the children; they were in awe of our 
cameras and even a simple game of 
cards. I saw that even though they were 
poor, they were so happy - they always 
had smiles on their faces. They would 
entertain themselves with only a piece of 
rope or an old cricket bat, sleep in shared 

run-down houses, help their parents with work or at the tiny general store. 
Suddenly, the materialistic things I wanted didn’t seem to matter so much. 
Living amongst a poor community inspired me and made me see the world 
through new eyes; it put things into perspective. 

The last phase was Rest and Relaxation. We got the opportunity to explore 
India’s landmarks such as the Taj Mahal and watch monkeys prancing 
along the rooftops in Shimla. We immersed ourselves in the Indian culture, 
tasted new food, learnt a bit about their language and beliefs. Each day was 
a new adventure, and action-packed; we squeezed in as much as could in 
our month there.

We spent the nights in motels, and the rest of the time we set up camp with 
our tents. The accommodations we stayed at weren’t what we would call 
‘luxury’, yet I realised that it was luxury, compared to what most people 
there had.  None of us had our parents to rely on, so we had to learn to 
be independent - washing our own clothes, packing our own bags each 
morning, looking after our passport, organising our time, cleaning up after 
ourselves and making our own decisions. I gained leadership skills, as each 
day the whole group had a new leader who took responsibility. During 
my times as leader, I was able to find and book our accommodation, 
transport and encourage my team. The trip also allowed us to learn money-
management skills as we worked out a budget each day and learnt to 
calculate and manage the food and resources we had to buy.

If you think of any subject you can learn in a classroom, aspects of it 
would be found in the trip I took part in, except the list is far greater. It 
was about life skills. It was out of the classroom and very hands on, but I 
adored every second of it. From my World Challenge trip I gained a better 
sense of self and a confidence that I now take with me. I learnt how to 
be responsible, independent and to not only lead, but also work well in a 
team. I was taught perseverance and the ability to cope with change - good 
or bad. My eyes were opened to poverty and a new culture. I am now even 
more inspired to help others, and to travel, learn and explore the world. It 
was an experience filled with memories that I will treasure and knowledge 
that will support me now and in the future.

Major Sponsor of Alliance Biennial Conference 2010
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What is the SLC?

SLC2011 is a residential Student 
Leadership Conference organised by The 
Alliance of Girls’ Schools Australasia. It 
will be facilitated by Rising Generations, a 
team of highly professional, dedicated and 
diverse mentors and support staff who will 
inspire, challenge and excite those  
who attend.

Who can attend?

Alliance member schools only can apply 
to send delegates. They should be entering 
their last year of secondary school in 2011 
and be your key 2011 student leaders. 
The maximum number of students we can 
accommodate at the conference is 150. 
We will limit the number attending from 
any one school to 2 delegates in the first 
instance. Please note that the conference is 
residential and it is important that delegates 
are available for the entire conference. 
Students who cannot attend the entire 
conference due to other commitments will 
not be accepted.

Where will SLC2011 take place?

Girls will be accommodated at Dunmore 
Lang College, a residential college 
of Macquarie University. Most of the 
conference activities will take place at the 
College. The conference venue is about 30 
minutes from Sydney airport. Shuttle buses 
will be arranged to transfer interstate and 
overseas girls from the airport to the school 
and return at the end of the conference. 

How much will it cost?

Cost to each school per student is $720. 
This cost includes accommodation, all 
meals, all program costs and transfers 
to and from the airport. Schools and/or 
students will need to be responsible for 
their airfares or other transport to and 
from the conference.

How do I apply?

Each school must nominate a School 
Contact Person who is a staff 
member responsible for completing 
the online School Registration Form 
and organising payment for ONE or 
TWO delegates. We’d also like them 
to support their student delegates 
and ensure that they receive all the 
information required and complete their 
online personal information and medical 
forms. Registration can be completed 
online at www.agsa.org.au.

When do I need to register by?

Due date for school registration and 
payment is Friday 1 October 2010.
Due date for delegate details is  
Friday 18 November 2010.
(Please notify if students will not be 
identified before this date.)
Registration will not be confirmed until 
payment has been received.
See the Alliance web site for more details.

Enquiries

Jan Butler at the Alliance Office: 
Tel: 03 6234 2114  •  Fax: 03 6234 2115 
Email: jbutler@agsa.org.au

Student Leadership Conference 2011

19 - 23 January 2011
Dunmore Lang College, Macquarie University

130-134 Herring Road North Ryde NSW

Comment from a SLC2010 delegate:

 ‘I would highly recommend this experience 
to other leaders, as the conference proved 
to be so rewarding and enjoyable. I felt 
that over the course I grew so much as a 
person and a leader - the conference was 
so well organised and prepared that every 
single aspect was vital and ensured every 
moment was a lesson to be learnt. The 
conference not only allowed us to grow and 
learn as leaders and individuals but also 
expand on the importance of a team and its 
role in leadership. An opportunity not to 
be missed!’


